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ABSTRACT (THAI)  เบญจวรรณ เปล่งข า : การใชโ้มดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสานเพ่ือพฒันาความสามารถในการพูด

ภาษาองักฤษและความยึดมัน่ผูกพนักบัการเรียนของนกัศึกษาระดบัปริญญาตรี. ( An Implementation of an 

Integrated Performance Assessment Module to Promote English Speaking Ability 

and Learning Engagement of Undergraduate Students) อ.ท่ีปรึกษาหลกั : รศ. ดร.ปัญชลี วาสน
สมสิทธ์ิ 

  

การผสมผสานการประเมินผลกบัการสอนถือเป็นความทา้ทายของครูผูส้อนภาษาองักฤษโดยเฉพาะอย่างยิ่งในวิชาการพูด
ภาษาองักฤษ ดงันั้น จึงเป็นส่ิงคญัท่ีจะผสมผสานการสอนและการประเมินเพ่ือเพ่ิมพูลความสามารถในการพูดของนกัศึกษา การวดัและการ
ประเมินผลสมรรถนะแบบผสมผสานซ่ึงออกแบบโดย  the American Council on the Teaching of Foreign 

Languages (Adair-Hauck et al., 2015) เป็นการประเมินผลแบบกลุ่มท่ีประกอบไปด้วย การตีความหมาย การส่ือสาร
ระหว่างบุคคล และการน าเสนอ เพ่ือเช่ือมโยงการสอนและการประเมินอย่างเป็นเน้ือเดียวกนั รวมทั้งสะทอ้นถึงวิธีการใชภ้าษาของผูเ้รียน 

งานวิจยัฉบบัน้ีจดัท าข้ึนเพ่ือ 1) ศึกษาผลกระทบของโมดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสานต่อความสามารถในการพูด
ภาษาองักฤษของนกัศึกษาระดบัชั้นปริญญาตรี 2) เพ่ือศึกษาผลกระทบของโมดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสานต่อ
ความยึดมัน่ผูกพนักบัการเรียนของนักศึกษาระดบัปริญญาตรี และ 3) เพ่ือศึกษาความคิดเห็นของนักศึกษาระดบัชั้นปริญญาตรีต่อการใช้
โมดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสาน งานวิจัยน้ีใชก้ารวิจัยแบบผสมผสานโดยมีกลุ่มทดลองเพียงกลุ่มเดียว ใชก้าร
ทดสอบก่อนและหลงัเรียนเพ่ือเก็บขอ้มูลทั้งในเชิงปริมาณและเชิงคุณภาพ ผูเ้ขา้ร่วมวิจยัคือนกัศึกษาระดบัปริญญาตรีเอกภาษาองักฤษจ านวน 

33 คนซ่ึงเรียนในวิชาการพูดภาษาองักฤษท่ีมหาวิทยาลยัของรัฐแห่งหน่ึง เคร่ืองมือในการวิจยัประกอบไปดว้ย แบบทดสอบก่อนและหลงั
เรียน แบบทดสอบทา้ยบท แบบสอบถามความคิดเห็นต่อโมดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสาน  แบบรายงานตนเอง
เก่ียวกบัความยึดมัน่ผูกพนักบัการเรียน และการสัมภาษณ์แบบก่ึงโครงสร้าง งานวิจัยใชโ้มดูลการวดัและการประเมินผลสมรรถนะแบบ
ผสมผสานจ านวน 3 โมดูลในการสอนโดยใชเ้วลา 9 สัปดาห์ในภาคการศึกษาท่ี 1 ปีการศึกษา 2563 สถิติในการวิเคราะห์ขอ้มูลเชิง
ปริมาณประกอบไปดว้ยค่าเฉล่ีย ส่วนเบ่ียงเบนมาตรฐาน ร้อยละและการทดสอบสมมติฐานเพ่ือเปรียบเทียบค่าเฉล่ียของกลุ่มตวัอยา่ง (T-

test) ทั้งน้ี ทั้งน้ีใชก้ารวิเคราะห์เน้ือหาในการวิเคราะห์ขอ้มูลเชิงคุณภาพ ผลการวิจยัแสดงให้เห็นวา่การใชโ้มดูลการวดัและการประเมินผล
สมรรถนะแบบผสมผสานจ านวน 3 โมดูลมีผลกระทบในเชิงบวกต่อความสามารถในการพูดของนักศึกษา นอกเหนือจากน้ี การวิจัยน้ียงั
แสดงหลกัฐานในเชิงบวกว่าการใชโ้มดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสานในวิชาการพูดภาษาองักฤษเพ่ิมระดบัความ
ความยึดมัน่ผูกพนักบัการเรียนในสามประเภทไดแ้ก่ทางพฤติกรรม ทางอารมณ์และทางการรับรู้ นกัศึกษายงัแสดงความคิดเห็นในเชิงบวกต่อ
การใชโ้มดูลการวดัและการประเมินผลสมรรถนะแบบผสมผสาน การวิจัยน้ีเป็นการเน้นถึงความส าคญัของความเช่ือมโยงกนัระหว่างการ
สอนและการประเมินผลอย่างเป็นเน้ือเดียวกันซ่ึงสามารถเพ่ิมพูนความสามารถในการพูดของนักศึกษาในแบบพลวตั ในขณะท่ีท าให้
นักศึกษามีส่วนร่วมในกระบวนการเรียนรู้ ดงันั้น การวิจัยน้ีสามารถสรุปไดว้่าการใชโ้มดูลการวดัและการประเมินผลสมรรถนะแบบ
ผสมผสานสามารถใชเ้ป็นวิธีการเรียนการสอนและการประเมินท่ีมีประสิทธิภาพและสามารถเพ่ิมพูนความสามารถในการพูดและเพ่ิมระดบั
ความยึดมัน่ผูกพนักบัการเรียนของนกัศึกษา 
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ABSTRACT (ENGLISH) # # 6087777020 : MAJOR ENGLISH AS AN INTERNATIONAL LANGUAGE 

KEYWORD: integrated performance assessment, speaking ability, EFL, undergraduate 

students 

 Benjawan Plengkham : An Implementation of an Integrated Performance 

Assessment Module to Promote English Speaking Ability and Learning 

Engagement of Undergraduate Students. Advisor: Assoc. Prof. PUNCHALEE 

WASANASOMSITHI, Ph.D. 

  

Integrating assessment with instruction has been a challenge for English language 

teachers, especially in English speaking courses. Therefore, it is crucial to incorporate 

instruction and assessment methodologies that can help enhance students’ speaking ability. 

The Integrated Performance Assessment (IPA), designed by the American Council on the 

Teaching of Foreign Languages (Adair-Hauck et al., 2015), is a cluster assessment consisting 

of three modes of communication, namely interpretive, interpersonal, and presentational, to 

seamlessly connect instruction and assessment as well as reflect how students use the 

language. This study was conducted to 1) investigate the effects of an IPA module on 

undergraduate students’ English speaking ability, 2) examine the effects of an IPA module 

on undergraduate students’ learning engagement, and 3) explore undergraduate students’ 

opinions of the implementation of an IPA module. This mixed-methods research employed 

a one-group pretest and posttest design to collect both quantitative and qualitative data. The 

participants were 33 undergraduate students majoring in English who enrolled in an English 

speaking course at a Thai public university. The research instruments included the pre- and 

posttests, unit tests, an IPA opinion questionnaire, a self-report questionnaire on learning 

engagement, and a semi-structured interview protocol. Three IPA modules were taught over 

nine weeks in the first semester of the academic year 2020. The quantitative data were 

analyzed using descriptive statistics of mean, standard deviation, percentage, and the paired-

samples t test, while content analysis was used to analyze the qualitative data. The findings 

suggested that the implementation of three IPA modules had a positive effect on students’ 

speaking ability in an English speaking course. Moreover, this study provides positive 

evidence that implementing the IPA module into an English speaking course increased 

students’ levels of learning engagement in three dimensions: behavioral, emotional, and 

cognitive engagement. Students also revealed positive opinions on the implementation of the 

IPA module. This study highlighted the importance of the seamless connection between 

instruction and assessment, which dynamically enhances students’ speaking ability while 

engaging them in the learning process. Therefore, it can be concluded that the 

implementation of the IPA module could be an alternative instructional and assessment 

model that can effectively improve undergraduate students’ English speaking ability as well 

as increase their level of learning engagement. 

 Field of Study: English as an International 

Language 

Student's Signature ............................... 

Academic Year: 2022 Advisor's Signature .............................. 
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CHAPTER I  

INTRODUCTION 

1.1 Background of the Study 

In the 21st century, a shift in educational paradigms is evident, particularly in 

English language instruction and assessment. There are new pedagogical approaches 

and assessment methods that have been proposed and used. For example, nowadays 

English language teaching has changed from grammar-based instruction to 

communication and performance-based instruction (Adair‐Hauck et al., 2006). With 

reference to the American Council on the Teaching Foreign Language (ACTFL) 

(2011), language educators have agreed that the development of learners’ language 

proficiency through modes of communication which seem to reflect real-life situations 

is currently the goal of language teaching.  

As for communication skills, it is undeniable that conversation is considered an 

important element of schooling and teaching pedagogy. Hence, language development 

is one crucial factor for building interaction and engaging learners into social 

relationships as well as creating a sense of belonging (Mousena & Sidiropoulou, 2017). 

In EFL settings, learners tend to use their English-speaking skills both inside and 

outside classrooms. To illustrate, while EFL learners need to be able to speak English 

in the classroom, they are also expected to be able to speak English when encountering 

a foreigner outside class or when they pursue a job after graduation. Put another way, 

learners need to master effective English speaking skills because those who can speak 

English well seem to have a greater opportunity for achieving higher education and 

getting better jobs (Baker & Westrup, 2003). However, it was found that EFL learners 
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tend to have less motivation in learning English speaking. Most importantly, they seem 

to have inadequate English speaking ability even after years and years of instruction. 

This is partly due to the fact that the lack of an English speaking environment affects 

learners’ opportunities to speak and practice English outside the classroom (Nakhalah, 

2016). Simply put, there are inadequate inputs for learners to effectively learn English, 

so speaking the language seems to be difficult for EFL learners. Therefore, English 

speaking instruction is very important as it is the opportunity that enhances learners’ 

likelihood of mastering English speaking skills. However, although English speaking 

courses are offered in many educational institutes in EFL settings, teaching pedagogy 

used in each institute is different. Despite the fact that Communicative Language 

Teaching (CLT) has long been implemented in many countries, including Thailand, it 

seems that EFL learners’ English speaking proficiency is still unsatisfactory (Atagi, 

2011). For this reason, passively learning to speak English in class alone may not be 

enough to develop learners’ speaking ability. An alternative is to simultaneously engage 

them in the learning process. 

Accordingly, learning engagement may be considered another important factor 

to help promote learners’ speaking ability. Learning engagement is defined as learners’ 

interaction in school concerning their time and effort, which leads to learning 

development (Trowler, 2010). Recent research has shown that engagement contributes 

to learners’ positive outcomes in the educational system (Gunuc & Kuzu, 2015).  It is 

believed that learners learn best when they engage in the learning process. Previous 

studies have revealed that if instructors wanted to engage learners, they had to modify 

their instructional approach so that learners could have interaction with the teaching 

materials, as this led to meaningful learning (Grasha, 1990; Huba & Freed, 2000). It is 
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believed that once learners are engaged, they are more likely to be active learners and 

be more willing to participate in learning both inside and outside the classroom, which 

contributes to learners’ academic success (Mackenzie, 2014). Studies on learning 

engagement play a significant role in educational research studies, particularly in 

educational psychology, because there is a good possibility that having engaged 

learners generally yield a positive learning outcome in the educational system (Gunuc 

& Kuzu, 2015). However, it is reported that learning engagement tends to decline 

starting from elementary to middle school, and learners reveal the lowest engagement 

level in their high school. To illustrate, research showed that 40% to 60% percent of 

high school learners are disengaged (Martin & Torrers, 2016). In higher education, it is 

even more challenging for instructors to engage learners in classroom learning. If 

instructors want to engage learners in learning, their role is important, as they have to 

assist learners in interacting with the content and encourage them to develop their own 

knowledge. Thus, selection of effective teaching methods can contribute to an increase 

in learning engagement and lead to learners’ positive learning outcomes (Collaço, 

2017). 

Apart from modifying pedagogical approaches and promoting learning 

engagement that may contribute to learners’ positive learning outcomes, it is also well-

established that selection of assessment methods is another important aspect of 

language education. This is due to the fact that assessment reflects how instructors 

identify learners’ needs, indicate their progress, and determine instructors’ instructional 

plan (Frank, 2012), so appropriate selection of assessment methods can contribute to 

positive learning outcomes. As for traditional assessment, it is defined as a method of 

assessment that is typically based on pencil-and-paper tests and quizzes (Mertler, 2017), 
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which is widely used in classrooms since instructors can assess many learners at the 

same time. However, in traditional assessment, instruction and assessment are seen as 

two separate constructs. Traditionally, the assessment takes place after the completion 

of a unit of teaching and is represented as the final assessment, usually in the form of 

letter grades or comments at the end of a unit. It is assumed that such a form of 

assessment might not contribute to learners’ language improvement since it does not 

provide adequate information for learners to improve themselves (Tunstall & Gipps, 

1996). Currently, it seems that the end product of learners’ learning in the form of a 

score or grade may not be the only ultimate goal of language teaching. In contrast, it is 

crucial for the instructors to also explore the learners’ learning process rather than the 

end product alone. When considering the type of assessment, both summative and 

formative assessments have been used in classroom assessment. As for the summative 

assessment, it is defined as the assessment method that aims to assess what learners 

have learned at the end of the course and how well they meet the course objectives 

(Brown & Abeywickrama, 2018). It could be seen that summative assessment alone is 

probably inadequate to assess learners’ learning processes. As a result, formative 

assessment has been widely adopted by language instructors to mirror how learners 

learn the language. Formative assessment refers to the assessment method that 

evaluates learners’ performance in terms of their progress in building their competence 

and skills, as well as the aim of continuing their learning development process (Brown 

& Abeywickrama, 2018).  The use of formative assessment may not only help language 

instructors provide immediate assistance to learners, but it may also assist learners in 

improving themselves along the process of their learning. This is due to the fact that 

formative assessment focuses on learners’ performance as it happens and actively 
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involves both instructors and learners in the learning process (SEDL, 2012). There are 

many types of assessments for assessing learners formatively. One of it is Integrated 

Performance Assessment (henceforth IPA). It is believed that IPA provides a rich 

opportunity for instructors and language learners to focus on learning progress of 

learners. 

To accommodate both instruction and assessment, a new language learning 

assessment paradigm has been devised to support ongoing, formative, and standard-

based assessments which aim to seamlessly integrate instruction and assessment 

(Adair-Hauck & Troyan, 2013). The American Council on the Teaching of Foreign 

Languages (ACTFL) designs the assessment protocol that assesses language learners’ 

progress in order to meet the National Standard across World-Readiness Standards for 

Learning Language, known as the 5 Cs, providing a rationale for language education 

(Adair-Hauck et al., 2015; Center for Advanced Research on Language Acquisition, 

2019). The 5 Cs include communication, cultures, connections, comparison, and 

communities. The IPA is designed to assess whether language learners can 

communicate in a foreign language across different modes of communication. 

Generally, the IPA is defined as a multi-cluster of assessment featuring three modes of 

communication, including interpretive, interpersonal, and presentation. While focusing 

on the modes of communication, it is crucial to incorporate the 5 Cs standards when 

implementing the IPA in foreign language classrooms. The IPA is believed to be an 

effective assessment and instructional approach as it is a performance-based assessment 

that enables learners to perform tasks that are meaningful, motivating, and suitable for 

their background. Moreover, the IPA is an authentic assessment since it mirrors real-

world tasks. In the IPA, authentic assessment is underlined for providing the real-world 
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context necessary to assess learners’ competence based on the 5 Cs goal areas (Adair-

Hauck et al., 2015; Sandrock 2008). Most importantly, the IPA offers a seamless 

connection between instruction and assessment. In other words, the IPA blends 

classroom instruction and experiences by prevailing the disconnection between 

instruction and assessment from the traditional assessment. 

Another aspect of the IPA that shows great potential in learners’ language 

learning is feedback. In the past, it seemed that feedback occurred after the completion 

of the instructional unit, so some types of feedback that occurred after the instructional 

phase, such as grades or a score from a standardized test, might not provide learners 

with a rich opportunity to improve themselves along the learning process (Tunstall & 

Gipps, 1996). However, since the new paradigm of feedback shifted to ongoing, 

formative, and standard-based assessments, the IPA feedback is believed to fit the new 

paradigm. To illustrate, an IPA session provides dynamic and ongoing feedback that 

raises learners’ awareness of their learning improvement. The feedback aspect of IPA 

is involved in each mode of communication so as to enable learners to realize their 

strengths and weaknesses during the process of their learning. That is, learners can 

realize what they have to do in order to improve their language performance based on 

the authentic task across the three modes of communication. Moreover, the IPA 

feedback is considered a co-constructive feedback that provides responsive assistance. 

In essence, the description of feedback from instructors and learners is the benefit of 

the IPA feedback loop, as it helps provide useful information for both instructors and 

learners. The IPA is also useful for instructors to prepare the next stages of teaching in 

the next IPA unit. 
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At Nakhon Pathom Rajabhat University, students who study English as a 

foreign language (EFL), majoring in English Education, are required to enroll in a 

variety of English courses. As regards the English speaking course, it is considered a 

highlighted course in this program because English speaking ability is necessary for 

them to communicate in the classroom as well as in their future careers and other social 

situations in their real life. For example, students may be required to deliver a 

presentation in English when they work for an international company or organization. 

Besides this, it is obvious that speaking English is deemed an essential skill among pre-

service instructors in language education programs as the students need to deliver their 

lessons effectively in English when they become instructors after graduation. However, 

it has been observed that most students struggle with English speaking courses and find 

it challenging to use English in the classroom. In terms of classroom assessment at this 

university, students are evaluated mostly by means of a summative assessment. That is, 

half of the scores in each course are based on the midterm and final examinations. In 

this regard, instructors and students may overlook the individual development while the 

students are still in the learning process. To explain, instructors may not have adequate 

information about the level of assistance needed, and the learning process that students 

undergo to improve their speaking ability is based on only their scores from mid-term 

and final examinations. Students may always be anxious about their exam results, so 

they mostly pay attention to what is tested rather than what they have learned during 

the learning process. As a result, students may not achieve the learning outcome as they 

should be because they may focus too much on memorization rather than 

comprehension. More importantly, a lack of feedback sessions may be another issue 

that deprives students of a chance to improve themselves. In fact, giving feedback is 
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important because it provides students with useful information they need for further 

development. In speaking courses, students are usually more concerned with whether 

they can pass speaking tests than with how and whether they can apply the in-class 

speaking activities in their real-life situations. Therefore, it is vital to enable students to 

learn and use speaking skills beyond the classroom. To this end, the IPA was 

implemented in a speaking course in order to explore if this type of assessment could 

help develop students’ speaking ability. It was expected that the IPA could be used as 

an alternative to seamlessly connect instruction and assessment in order to develop 

language skills of students and enhance their language learning outcomes. 

Research studies on the IPA have been conducted mostly in the United States. 

They have shown a positive result towards the implementation of the IPA in different 

foreign language classes. However, to date, little research on the IPA with learners who 

speak English as a foreign or international language has been conducted. This study, 

therefore, aimed to investigate the effects of the IPA on Thai EFL students’ speaking 

skill development to see if this type of assessment is effective for use in the Thai 

context. 

1.2 Research Questions  

The present study was guided by the following questions: 

1.2.1 What are the effects of an IPA module on undergraduate students’ English 

speaking ability? 

1.2.2 What are the effects of an IPA module on undergraduate students’ learning 

engagement? 

1.2.3. What are undergraduate students’ opinions on the implementation of an 

IPA module?  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 9 

1.3 Objectives of the Study 

The objectives of this study were as follows: 

1.3.1 To investigate the effects of an IPA module on undergraduate students’ 

English speaking ability 

1.3.2 To examine the effects of an IPA module on undergraduate students’ 

learning engagement 

1.3.3 To explore undergraduate students’ opinions on the implementation of an 

IPA module 

1.4 Statement of Hypotheses  

According to the literature review, the IPA is believed to be an effective 

assessment protocol that consistently links instruction and assessment together (Adair-

Hauck et al., 2015). It has been reported that the implementation of the IPA could 

change the design of assessment in a foreign language classroom (Adair‐Hauck et al., 

2006). A number of studies have reported successful implementation of IPA (Adair‐

Hauck et al., 2006; Glisan et al., 2007; Zapata, 2016) even though they were 

implemented in various foreign and second language learning contexts. A study by 

(Adair‐Hauck et al., 2006), for example, showed the positive results that IPA 

encouraged instructors to refocus on the instructional plan in order to meet learners’ 

needs. In terms of learners’ opinions on the implementation of the IPA, Zapata (2016) 

reported that learners expressed a positive view on the IPA and some of them could see 

the connection between instruction and assessment through the use of the IPA. The IPA 

model is also considered useful when learners have prepared the assessment task. Most 

importantly, Glisan et al. (2007) found that incorporating the presentational mode into 

the instruction, as suggested by the IPA, could increase learners’ speaking performance. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 10 

Based on the assumptions of the previous studies, the hypothesis of the current study 

was formulated as follows: 

1.4.1 After the implementation of an IPA module, the students' posttest mean 

score of speaking ability is higher than the pretest mean scores. 

1.5 Scope of the Study  

This research focused on the implementation of the IPA module in an English 

speaking course in the context of Thai EFL undergraduate students. The primary 

purpose was to examine whether the IPA had positive effects on Thai EFL 

undergraduate students’ speaking ability in an English speaking course. Additionally, 

the study aimed to explore if the IPA could also contribute to development of students’ 

learning engagement in an English speaking course. This study further investigated 

students’ opinions on the implementation of an English instructional module with the 

IPA in their English speaking classes. Three variables were presented in this study. The 

independent variable was an English instructional module with the IPA, while the two 

dependent variables were students’ speaking ability and their learning engagement. The 

data collection period was in the first semester of the academic year 2021. The English 

speaking course was divided into three IPA units with a total of nine weeks. The theme 

of each IPA lesson was based on students’ interests concerning a general speaking topic 

such as traveling, eating, or young people. 

 

1.6 Definition of Terms  

The definitions of the terms of this research study are as follows: 
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1.6.1 Integrated Performance Assessment (IPA)  

The IPA is an assessment protocol originally designed by the American Council 

on the Teaching of Foreign Languages (ACTFL). The purpose of the IPA is to measure 

learners’ progress and determine if they meet the specific aspects of the National 

Standards for Foreign Language Learning in the 21st Century. The design of the IPA 

mirrors how communication occurs in the real world. With regard to the structure of 

the IPA, it is a multi-task assessment represented by the three modes of communication, 

including interpersonal, interpretive, and presentational (Adair-Hauck et al., 2015). In 

this study, the IPA was used in an English speaking course. Apart from focusing on the 

communication mode, the IPA incorporated the World-Readiness Standards for 

Learning Language, commonly referred to as the 5 Cs: communication, cultures, 

connections, comparison, and communities. These five standards were incorporated 

into the design of the IPA to align with the nature of IPA assessments. Based on the 5 

Cs standards, in addition to the three modes of communication, the integration of 

culture into the IPA reflected the significance of understanding and exploring cultural 

practices and perspectives. It also involved making connections between the target 

language and other disciplines. Furthermore, students were encouraged to compare 

their own language and culture with the target language and culture. Lastly, the sharing 

of language and culture beyond the classroom was also an essential aspect of IPA. 

In terms of assessment, IPA rubrics were specifically designed and simplified 

to be learners-friendly so that learners could clearly understand the scoring criteria. 

Learners then received feedback on their performance based on these rubrics, enabling 

them to gain insights into their strengths and areas for improvement. As part of the 

assessment process, the IPA employed the principle of co-constructive feedback, which 
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entailed dynamic collaboration between instructors and learners in providing feedback 

on learners’ performance. By the end of the IPA co-constructive feedback session, 

learners would understand the level of their performance and realize what they needed 

to improve further. 

1.6.2 IPA Module 

The IPA module refers to the instruction and assessment method used in this 

study. The IPA module comprised three modes of communication, namely interpretive, 

interpersonal, and presentational, which were combined into a single-unit assessment 

and integrated within the same theme or content into tasks in a unit. The present study 

involved three IPA modules that were conducted over a period of nine weeks, with each 

module lasting three weeks for unit completion. Each assessment task in the IPA 

module reflected the necessary information and linguistic interaction required for 

students to perform subsequent tasks in the same unit of assessment, based on the 

principle of each communication mode. The interpretive IPA mode entailed the 

interpretation of meaning from the written or spoken form, where students were 

required to listen to or read an authentic text and answer questions. In the interpersonal 

mode, students engaged in active negotiation of meaning with others, while the 

presentational mode involved the production of oral messages with interpretation made 

by the audience. In this mode, students were asked to present their ideas, research, or 

opinions in the form of speech production. Upon the completion of each IPA mode, 

students took the unit test and were assessed using IPA rubrics. During the IPA 

assessment, a co-constructive feedback session was conducted, involving active 

collaboration between students and the instructors. It is worth noting that the feedback 

session in the three modes of communication was conducted in Thai in order to ensure 
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that students could understand what they were required to do to meet the performance 

expectation and what still needed to be improved in the next IPA lesson. As for the role 

of the instructors in this study, providing IPA feedback was a critical aspect of 

developing students’ speaking ability. The type of feedback in the IPA in this study was 

co-constructed, aiming to raise students’ awareness of their strengths and weaknesses 

in English speaking. 

1.6.3 Speaking Ability  

Speaking ability refers to the ability to orally share and exchange information 

with other people. In this study, speaking ability involved the use of speaking micro- 

and macro skills (Brown & Abeywickrama, 2018). The speaking micro skills in this 

study concerned the use of stress patterns and speaking fluency. The speaking macro 

skills referred to learners’ ability to accomplish communicative function, convey 

meaning by using non-verbal cues along with a spoken language, and use appropriate 

speaking strategies.  

1.6.4 Speaking Instruction 

With regards to the speaking instructional design in this study, the speaking 

instruction cycle designed by Goh and Burns (2012) was used. The speaking 

instructional cycle was utilized to design the speaking tasks in the IPA module. To 

assess students’ speaking ability, the IPA was implemented as the assessment tool. The 

three speaking tasks in the IPA module were provided to measure students’ speaking 

ability development. For example, students watched a video and answered the questions 

in the interpretive task before sharing their opinions on the topic in the interpersonal 

task. Finally, students delivered a speech in the presentational task. In this study, it was 
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expected that students’ speaking ability should be developed through the 

implementation of the IPA module. As for speaking assessment, the IPA rubric was 

developed to assess students’ development of speaking ability. 

1.6.5 Learning Engagement  

Learning engagement refers to the interactions that learners have in school. The 

interaction involves learners’ time, and effort contributing to the enhancement of their 

learning development (Trowler, 2010). In this study, the level of learning engagement 

before and after the implementation of the IPA module was compared. The three types 

of learning engagement investigated in this study included behavioral, emotional, and 

cognitive engagement. Behavioral engagement referred to students’ learning behavior 

in class during the implementation of the IPA module. Emotional engagement involved 

students’ emotions in terms of enjoyment, sense of belonging, sadness, and boredom in 

the IPA class. The emotional engagement referred to students’ emotional reactions to 

instructors and their classmates during the implementation of the IPA module. Lastly, 

cognitive engagement referred to the degree of students’ willingness and effort to 

perform the IPA task. To investigate learning engagement before and after the 

implementation of the IPA module, an engagement self-report and questions for the in-

depth interview were used.    

1.6.6 Undergraduate Students  

In this study, undergraduate students referred to third-year students majoring in 

English Education at a public university in Nakhon Pathom Province. They were 

enrolled in the English Listening and Speaking course in the first semester of the 

academic year 2021. Their level of English proficiency was at Novice, Intermediate, 
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and Advanced level as determined by the scores obtained from the online EF set test 

which was a standardized language test.  

1.7 Significance of the Study  

The present study aimed to investigate the effects of an IPA module on 

undergraduate students’ English speaking ability and learning engagement, as well as 

their opinions on the implementation of an IPA module. In terms of theoretical 

significance, it was anticipated that this study would contribute to a better 

understanding of how the IPA can be implemented to develop English speaking ability 

of students who are learning English as a foreign language. Additionally, the study 

findings may reveal how the IPA can be utilized to promote students’ learning 

engagement.  Particularly, since IPA has not been implemented in the Thai context 

before, this research may provide evidence as to whether this assessment protocol is 

appropriate for and can be effectively implemented in the Thai EFL context. 

Pedagogically speaking, the findings may lead to the development of an 

instructional and assessment model in foreign language courses, especially English 

speaking courses. The findings could be used as a guideline for instructors or course 

developers who wish to create a course that helps develop students’ speaking ability 

and engagement. The results of this study may also provide useful information 

regarding students’ opinions on the implementation of the IPA, thus offering richer data 

for instructors and course developers who wish to design and integrate an IPA module 

into their classes to better meet students’ needs. Moreover, the findings of this study 

are beneficial as it may contribute to a more profound understanding of IPA 

implementation in order to develop language skills of language learners who are trying 

to develop their English speaking skills in a Thai context. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER II  

REVIEW OF LITERATURE 

This chapter reviews related literature and research on the topics of integrated 

performance assessment, learning engagement, and speaking ability. 

2.1 Integrated Performance Assessment  

According to Adair-Hauck et al. (2015), integrated performance assessment or 

IPA is defined as “a multi-task cluster assessment featuring three tasks, each of which 

reflects one of the three modes of communication, including interpersonal, interpretive, 

and presentational” (p. 22). This multi-task is outlined in the Standard for Foreign 

Language Learning in the 21st century (National Standards in Foreign Language 

Education Project (NSFLEP), 1996, 1999, 2006). The standard features five goal areas, 

known as the 5 Cs outlined in World-Readiness Standards for Foreign Languages, 

including communication, cultures, connections, comparisons, and communities 

(Adair-Hauck et al., 2015). In addition, Center for Advanced Research on Language 

Acquisition (2019) defines the IPA as the assessment protocol that assesses learners’ 

language at different levels of proficiency, including novice, intermediate, and 

advanced. The IPA entails the use of standard-based and performance-based language 

assessment. To assess learners, the IPA is utilized with a scoring rubric to assess 

learners’ performance, whether they meet, exceed, or do not meet expectations upon 

the task completion. The IPA rubrics is provided and further explained later on in this 

chapter. 

In terms of the emergence of the IPA, Glisan et al. (2007) point out that 

standards-based assessment in the United States was demanded many years ago. In this 
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regard, the American Council on the Teaching of Foreign Languages (ACTFL) 

received a fund to create an assessment protocol to measure learners’ progress if they 

meet the Standard for Foreign Language Learning (SFLL). This assessment protocol is 

the IPA, which is considered a new invention of assessment protocol representing great 

potential for assessing learners in the three modes of communication (Adair‐Hauck et 

al., 2006). To date, the IPA is implemented at different levels of education, including 

middle school, high school, and university levels (Davin et al., 2011).  

The design of the IPA mirrors how communication happens in the real world. 

With regards to Glisan et al. (2007), the purpose of IPA development is to measure 

learners’ progress if they meet the specific aspects of the National Standards for Foreign 

Language Learning in the 21st Century and to seamlessly connect instruction and 

assessment. In other words, using the IPA develops both learners’ performance and 

instruction. Another purpose of the IPA creation is to identify the national need for 

assessing learners’ progress toward the content area of the National Standards to 

demonstrate learners’ performance outlined in ACTFL performance descriptors and 

delineate the progress toward specific proficiency levels in the ACTFL proficiency 

guidelines. It is assumed that the IPA prototype provides a process which is beyond the 

current practice in language assessment. That is, the IPA determines the level of 

learners’ capability in the interpretation of authentic texts in a foreign language; 

interaction by using the target language in the form of written or oral presentation; and 

presentation in oral and printed messages to the audiences (Adair-Hauck et al., 2015).  

In connection with the need for the IPA, the IPA in association with linguistic 

and cultural competence in the global community is discussed. To illustrate, the field 

of language education in the United States has emphasized what language learners 
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should know and be able to do with the language and how they should be strongly 

engaged to learn and construct meaning in real-world situations beyond the classroom 

environment. Most importantly, the IPA also serves to integrate instruction, learning, 

and assessment altogether, contributing to desirable outcomes of classroom learning.  

Apart from its role as the assessment tool for measuring learners’ proficiency in 

standards-based assessment, the IPA is believed to conceptualize foreign language by 

incorporating it with other disciplines and the 21st-century skills. That is, the IPA 

enriches the readiness of language learners in terms of life and work preparation in the 

21st century. According to the Partnership for 21st Century Skills (2011) as cited in 

Adair-Hauck et al. (2015), the IPA promotes language learners’ abilities in terms of 

“visual and information literacy, cultural literacy and global awareness, curiosity, 

creativity, risk-taking, higher-order thinking and sound reasoning, teaming and 

collaboration, interactive communication, effective use of real-world tools, and life and 

career skills” (p. 15).  

Moreover, it is believed that the IPA potentially plays an important role in 

changing learners’ learning mindsets (Adair-Hauck & Troyan, 2013). Dweck (2007) 

conducted research on learners’ mindsets and found that there are two types of 

mindset—a fixed mindset and a growth mindset. Learners’ fixed mindset refers to the 

belief of learners in what makes them smart, and this rule is frequently embedded in 

learners’ learning. In contrast, learners’ growth mindset refers to when learners believe 

that their abilities can be further developed. Through the assessment method using co-

constructed feedback in the IPA, it is assumed that learners’ growth mindset can be 

promoted in their language learning.       
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2.1.1 Characteristics of the IPA 

There are six important characteristics of the IPA for the instructors or course 

developers to be aware of before designing and implementing this type of assessment 

into the language courses (Adair-Hauck et al., 2015; Sandrock 2008). The six features 

are as follows: 

To begin with, as previously mentioned, the IPA is based on the three modes of 

communication consisting of interpretive, interpersonal, and presentational as outlined 

in the Standard of Foreign Language Learning in the 21st Century (National Standards 

for Foreign Language Education Project, 1996, 1999, 2006 as cited in Adair-Hauck et 

al., 2015). These three modes are integrated as one unit assessment and aligned within 

the same theme or content throughout the tasks in one unit. Each task reflects the 

necessary information as well as the linguistic interaction needed for learners to 

perform the subsequent tasks in the same unit of assessment. Based on the principle of 

each mode, the interpretive IPA refers to the interpretation of meaning from the written 

or spoken form. In this task, learners are asked to listen to or read an authentic text and 

answer the questions. According to Troyan et al. (2023), the interpretation of cultural 

meaning is integrated in this IPA mode. As for the interpersonal mode, it is defined as 

the active negotiation of meaning among individuals. In the IPA interpersonal task, 

learners are asked to perform an oral interpersonal task with the members in 

conversation. The last IPA mode is presentational which is the production of oral or 

written messages with the interpretation made by the audience. In this mode, learners 

are asked to share their idea, research, or options in the form of oral or written 

production. These principles serve as a key component of the design of the IPA unit 

(Adair-Hauck et al., 2015; Sandrock 2008).  
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Figure  1: 

Integrated Performance Assessments: A Cyclical Approach (Glisan et al., 2003, p. 18) 

 

 

Figure 1 provides a cyclical approach of the IPA to portray language 

performance in the three modes of communication according to ACTFL performance 

descriptors for language learners. The performance descriptors encompass the 

communicative purpose concerning the three modes of communication and depict how 

language learners meet the expectation of each mode. To understand what language 

learners should perform in three modes of communication, it is important to clearly 

understand the principle in each mode. Table 1 illustrates the principles of three modes 

of communication. 
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Table  1:  

The Principles of Three Modes of Communication (American Council on the 

Teaching of Foreign Languages, 2012) 

Interpretive Interpersonal Presentational 

- Interpretation of what the 

writer, speaker, or sender of the 

message wants the recipient to 

comprehend  

- Active negotiation of 

meaning among learners 

- Active negotiation of 

the meaning of the 

message among learners 

- Production of the 

messages with the purpose 

to inform, explain, 

persuade, or narrate 

- One-way communication 

without the need of assistance in 

negotiating meaning with the 

writer, speaker, or message 

sender  

 

- Members in 

conversation observe and 

monitor to notice how 

meaning and intention 

are being corresponded. 

 

- One-way communication 

proposed to assist the 

interpretation by members 

of the other culture where 

no direct chances for 

meaning negotiation 

between members of the 

two cultures exist 

- Interpretation is different from 

comprehension and translation 

since it entails learners’ ability in 

reading, listening, or viewing 

“between the line” as well as the 

understanding from inside the 

cultural attitude or viewpoint.  

- Adaptation and 

clarification are created 

accordingly.  

- To make sure that the 

target audience 

successfully interprets the 

messages, the speaker 

needs to know the language 

and culture of the audience.  

- Examples of tasks include 

reading websites, stories, 

articles; listening to speeches, 

messages, songs; or viewing 

videos of authentic materials. 

- Examples of tasks 

include speaking in 

conversation, reading and 

writing text messages or 

in social media. 

- Examples of tasks include 

writing messages, articles, 

reports; speaking in the 

form of telling a story, 

giving a speech, describing 

a poster; or visually 

presenting in the form of 

video or PowerPoint.  
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Based on Table 1, the implementation of the principles of the three modes of 

communication in the speaking course involved adjusting each principle according to 

its purpose, aiming to enhance speaking ability. However, in this study, the interpretive 

mode was utilized as the input to equip learners with sufficient information about the 

speaking topic. This enabled them to engage in speaking tasks in the interpersonal and 

presentational modes, respectively. While the principle of the interpretive mode was 

not directly linked to speaking ability, it was crucial to include it to ensure learners were 

adequately and effectively prepared for subsequent speaking tasks. 

In accordance with the Center for Advanced Research on Language Acquisition 

(2019), three modes of communication in the IPA are aligned within a single theme, 

which mirrors how learners acquire and utilize language in a classroom and real-world 

situations. Before the implementation of each mode, instructors provide learners with 

information and generate linguistic interaction that is essential for completing the 

subsequent task.  Adair-Hauck et al. (2015) explained that the IPA generally employs 

themes related to learners’ interests and correspond with the curriculum. Below are 

examples of themes used in the IPA lesson from different fields divided by the level of 

learners’ proficiency. 
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Table  2:  

Example of IPAs from the Fields (Adair-Hauck et al., 2015, p. 82) 

Level Theme(s) 

Novice Vacation 

International studies  

Intermediate Famous Persons 

Ecology 

Poetry as Social Commentary  

Intermediate High Healthy Eating  

Immigration 

Dandelion School Transformation Project 

Advanced  Divorce 

Freedom 

 

Table 2 is served as an exemplar for themes created in the IPA module. 

However, it is noteworthy that this model is specifically designed based on different 

instructional contexts. Therefore, these examples may not be applicable to all contexts 

and the themes should be adapted based on different instructional contexts.   

As for the second characteristic, the IPA is a performance-based assessment that 

enables learners to perform tasks that is meaningful, motivating, and suitable for their 

background (Adair-Hauck et al., 2015; Sandrock 2008). To explain, a performance-

based assessment focuses on a learner-focused assessment task that requires learners to 

perform tasks by using skills they have learned in class. This type of assessment 

involves learners’ collaboration to complete the work based on general topics and the 

delivery of a presentation is required in the final stage. It is believed that a performance-

based assessment shows great potential for learners’ performance. For example, 

performance-based learning provides learners with the skills which are necessary for 
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the modern workplace. That is, it does not rely on memorization; however, it concerns 

critical thinking and problem-solving skills. It is also important to note that a 

performance-based assessment is helpful for English language classrooms since it 

consists of a broad range of skill levels and languages. Moreover, when learners work 

in groups, learners with different proficiency can improve their English skills together. 

Most importantly, it is believed that a performance-based assessment offers learners the 

empowerment and engagement in learning because learners are assessed on how well 

they can present their work, rather than focus on memorization only (Murphy, 2017). 

For this reason, a principle of a performance-based assessment has influenced the 

design of the IPA and it is considered one of the important characteristics of the IPA.  

Thirdly, the IPA is considered an authentic assessment as it mirrors real-world 

tasks (Adair-Hauck et al., 2015; Sandrock 2008). An authentic assessment refers to an 

assessment method which is based on real-world tasks concerning the meaningful 

application of fundamental knowledge and skills (Mueller, 2005). Accordingly, the IPA 

tasks are designed to feature the authentic task which is based on the real-world 

situation.  In the IPA, the authentic assessment is underlined for providing the real-

world context in order to assess learners’ competence based on the 5 Cs goal areas. 

According to Wiggins and McTighe (2005), there are six characteristics of the authentic 

tasks featured in the IPA. To illustrate, the tasks are realistic when assessing learners’ 

knowledge and ability in real-world situations; showing judgment and innovation; 

demanding learners to perform the academic subject rather than focus on memorization 

so that they complete a language task in a meaningful way; imitating or recreating the 

context in which adults are tested in the working environment and daily life so that 

learners can interact with the real audience, not only in a classroom environment; 
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assessing learners’ ability to efficiently and effectively use a collection of knowledge 

and skills to complete a complex task; and providing learners with opportunities to 

rehearse, practice, explore resources, receive feedback, and refine performances and 

products.  

Another characteristic of the IPA is its developmental nature. The development 

in the IPA refers to the developmental progress of language learners toward the specific 

levels of proficiency outlined in the ACTFL Proficiency Guidelines (2012a) which is 

the descriptions of what language learners can do with the language in four skills 

including speaking, writing, listening, and reading at different levels of proficiency 

based on real-world situations. The proficiency levels are ranged along the continuum 

of language learning labeled Novice, Intermediate, Advanced, Superior, and 

Distinguished. In the IPA, the ACTFL Proficiency Guidelines incorporate the ACTFL 

Performance Descriptors designed as a roadmap for demonstrating how language 

learners use the language across the three levels of proficiency in the three modes of 

communication including interpretive, interpersonal, and presentational. Hence, the 

IPA is designed based on the developmental nature of learners’ progress based on their 

proficiency levels (Adair-Hauck et al., 2015; Sandrock 2008; Troyan et al., 2023).  

Figure 2 below illustrates ACTFL Proficiency Guidelines (2012): 
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Figure  2:  

ACTFL Proficiency Guidelines (2012) 

 

 

Figure 2 depicts the levels of proficiency based on ACTFL Proficiency 

Guidelines. As can be seen, Advanced, Intermediate, and Novice levels of proficiency 

are divided into sublevels, which are high, mid, and low levels, respectively 

Furthermore, the IPA is a standard-based assessment focusing on the integration 

of the standard goal areas outlined in the World-Readiness Standards for Learning 

Languages (the 5 Cs). In the present study, apart from emphasizing the communication 

standard in three modes of communication, the IPA was also combined with the other 

four standard goal areas in the 5 Cs, namely cultures, connections, comparisons, and 

communities. The incorporation of the communication goal in three modes of 

communication with the other standard goal areas was reflected in the IPA assessment 

tasks which was further explained in the redesign of the unit plan (Adair-Hauck et al., 
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2015; Center for Advanced Research on Language Acquisition, 2019; Sandrock 2008). 

Table 3 illustrates how the 5 Cs standards goal areas were integrated in the IPA module 

in this study.  

 

Table  3:  

A Summary of World-Readiness Standards for Learning Languages (ACTFL, 2023) 

Standards Description 

Communication Focuses on three modes of communication: interpretive, 

interpersonal, and presentational 

Cultures Emphasizes understanding and exploration of cultural practices 

and perspectives 

Connections Links between the target language and other disciplines 

Comparisons Encourages learners to compare their own language and culture 

with the target language and culture 

Communities Highlights the importance of real-world applications beyond the 

classroom 

  

The last important characteristic of the IPA is its seamless connection between 

instruction and assessment. In other words, the IPA blends classroom instruction and 

assessment different from traditional assessment. In so doing, the IPA concerns the 

reconceptualization of the assessment practice. Recent research in language assessment 

has emphasized the use of assessment information for improving instruction and 

learning. It is believed that a performance-based assessment, authentic assessment, the 

model of performance description, and the role of feedback in the assessment are 

considered important elements for linking instruction and assessment in a seamless 

manner. Consequently, this concept is inserted in the IPA as one of the important 

characteristics (Adair-Hauck et al., 2015; Sandrock 2008; Troyan et al., 2023).    
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Based on the six characteristics of the IPA described above, the theoretical 

framework is illustrated below:  

 

Figure  3:  

IPA Theoretical Framework 

 

 

2.1.2 The Overview of the IPA Tasks  

The IPA generally starts with an overview of the lesson providing contexts and 

purposes of the authentic tasks. The instructor then provides learners with the 

assessment framework prior to the instruction in order to explain how each task is 

related to others (Adair-Hauck et al., 2015). The overview of the three tasks is explained 

as follows: 

2.1.2.1 Interpretive Task 

As for the interpretive mode, the task includes receptive skills, which 

are either reading or listening. In this case, learners are assigned to read, listen, 
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or watch authentic materials related to the topic of the lesson. Shrum and Glisan 

(2010) point out that the interpretive tasks concern both literal comprehension 

and interpretation of the text. In the current trend of the IPA, either bottom-up 

or top-down processing is used by language learners to construct meaning. As 

for bottom-up processing, the language elements are analyzed in a consecutive 

order. That is, language learners construct the meaning of the text from small to 

larger units. In contrast, learners use contextual and background knowledge to 

negotiate the meaning in top-down processing. In the interpretive task, learners 

use both approaches to interpret and understand the text. However, the task 

types in the interpretive mode may be different depending on the age, 

background, and level of proficiency of language learners (Adair-Hauck et al., 

2015). National Capital Language Resource Center (2014) mentions that the 

interpretive tasks allow the instructor to blend the embedded knowledge of 

learners with the new information from the lesson and remove unnecessary 

information, so only the key points or concepts are emphasized. 

According to Adair-Hauck et al. (2015), learners’ performances in 

interpretive mode are illustrated from literal to interpretive comprehension. In 

the IPA interpretive tasks, literal comprehension includes keyword recognition, 

main idea detection, and supporting detail detection. These skills concern the 

surface level of meaning so it is considered a literal comprehension task. For 

interpretive comprehension tasks, the performance expectation includes 

organization features, guessing the meanings from contexts, inferences, the 

author’s perspective, and cultural perspectives. Noticeably, learners tend to 

expose the deeper meanings of the text by using the skills required in the 
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interpretive comprehension tasks. Nevertheless, the level of task complexity in 

interpretive task types may be different depending on the learners’ background. 

For instance, the task for young learners may include only a prediction in the 

story while adult learners’ task may be about getting the author’s viewpoint on 

the topic (Adair-Hauck et al., 2015). 

2.1.2.2 Interpersonal Task 

With reference to National Standards for Foreign Language Education 

Project (1999), the interpersonal mode of communication generally concerns 

two-way communications which can be both in written and oral forms (Adair‐

Hauck et al., 2006). However, the IPA interpersonal task is solely based on the 

oral interpersonal communication. To support this idea, Shrum and Glisan 

(2005) explain that the IPA interpersonal mode refers to oral communication. 

Firstly, the IPA interpersonal task requires two or more speakers in the 

conversation in order that they can exchange information accordingly. More 

importantly, the speakers in this mode of communication engage in 

conversation and perform tasks without a script or memorization. To this end, 

speakers are required to listen, interpret, and negotiate the meaning for each 

other in order to understand the messages.   

 According to Adair-Hauck et al. (2015), the IPA interpersonal task 

includes interactive tasks such as telephone conversations, face-to-face 

interaction, or written correspondence. Learners exchange information and 

reveal their feelings and opinions toward the topic of the lesson. In oral 

interpersonal communication, however, learners speak spontaneously with their 

partners without a script. The two speakers discuss the information derived from 
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the interpretive tasks. Consequently, the information obtained from the 

interpersonal task is needed to continue the next task in the presentational mode. 

The task types include sharing information, filling the information gap, or 

having a discussion. Content and appropriate register and pragmatics are 

basically highlighted in this task (National Capital Language Resource Center, 

2014). In terms of language performance in the IPA interpersonal task, learners 

are expected to negotiate the meaning of the text with other members or partners 

of the conversation. In completing the task, learners generally notice and 

observe themselves to reflect on how they communicate with each other in the 

interpersonal task. During this process, adjustments and clarification of 

meaning construction are made. To implement the IPA interpersonal task, 

instructors first illustrate an example of the task in the form of a video and then 

provide learners with the interpersonal rubric so that they can understand the 

criteria of the interactive speaking performance. Upon task completion, learners 

are scored by using the IPA interpersonal rubric then instructors provide 

feedback on learners’ performance. It is suggested that instructors should 

demonstrate the model performance to enhance learners’ understanding of the 

criteria they are expected to achieve.   

2.1.2.3 Presentational Task 

The IPA presentational mode of communication concerns one-way 

communication. Following Adair-Hauck et al. (2015), the task in the IPA 

presentational mode refers to a speaking or writing activity in which learners 

perform a one-way communication in the role of a speaker or a writer. Sandrock 

(2008) maintains that the IPA presentational task focuses on the delivery of the 
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message as well as audience awareness. Examples of the task in the IPA 

presentational mode are giving an oral presentation and creating newscasts or 

videos, reports, brochures, or PowerPoint slideshows (Adair-Hauck et al., 2015; 

National Capital Language Resource Center, 2014). Learners use the 

information they have obtained from the interpretive and the interpersonal tasks 

to complete the presentational task (Adair-Hauck et al., 2015). The IPA 

presentational task is normally planned or rehearsed before learners actually 

perform the tasks in the classroom. The task reflects learners’ ideas through the 

result of the assigned task and it is also depicted through learners’ final product 

as well as how they create the new content in the presentational task (National 

Capital Language Resource Center, 2014). The written or spoken presentational 

tasks mirror what learners experience in the real world outside the classroom. 

To this end, it is believed that the IPA presentational tasks not only enables 

learners to perform language for their instructors but also includes the other 

groups of the intended audience whom they may need to communicate with in 

real life. Another characteristic of the IPA presentational task is discussed by 

Lamb et al. (2016) who explain that the IPA presentational task enables learners 

to inform, explain, or narrate one-way communication aiming to facilitate the 

interpretation of the audience from other cultures. In this task, the audience does 

not have a direct opportunity to negotiate the meaning with the task performer. 

Therefore, it is advised that the task performer, in the role of the presenter, 

should have knowledge toward the intended audience’s language and culture in 

terms of writing and speaking or visual presentation.  
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2.1.3 IPA Rubrics  

According to Center for Advanced Research on Language Acquisition (2019), 

IPA consists of three sets of generic rubrics with a descriptor of each performance 

mode. However, the IPA rubrics are also analytic as they cover a set of criteria with a 

range of descriptions for each performance expectation. As Adair-Hauck et al. (2015) 

have pointed out, the purposes of the IPA rubrics is primarily to provide the criteria to 

learners before the actual assessment. In this step, instructors generally share the model 

or exemplars of learners’ tasks along with the IPA rubrics so that learners are able to 

prepare themselves for the IPA lessons. Another purpose of the IPA rubrics is to give 

descriptive feedback to learners according to the continuum of performance so that they 

realize the level of their performance and understand how they should improve 

themselves in the next task. Moreover, the IPA rubrics are illustrated to identify how 

learners exceed or go beyond the performance expectation, as well as challenge the 

learners to improve themselves. It is also highlighted that the IPA rubrics serve as a 

model for language educators to adjust performance expectations and use them as 

exemplars for learners to perform the task.  Since the IPA rubrics in the three modes 

are generic, it is advantageous for instructors to adapt the IPA rubrics for specific 

learning contexts to serve two purposes. Firstly, IPA rubrics can be more specifically 

used for performance expectations in IPA tasks. Moreover, the IPA rubrics can be 

adapted by making them more learner-friendly and suitable for learners’ age and 

linguistic competence levels. For example, younger learners may need clearer and 

simpler IPA rubrics. However, it is important to note that the IPA rubrics can be adapted 

based on the local context of the user.    
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As mentioned earlier, the IPA rubrics are based on the three modes of 

communication including interpretive, interpersonal, and presentational rubrics. The 

elements of rubrics in the three modes of communication can be explained as follows:  

As for the IPA interpretive rubric, Adair-Hauck et al. (2015) have stated that the 

skills required to complete the interpretive task are not aligned in the linear order as 

learners use both bottom-up and top-down processes to perform the tasks. Since 

learners perform listening and reading tasks in different manners when compared to 

writing and speaking tasks, learners’ performance in the interpretive mode can be 

assessed along with a continuum of performance regardless of the linguistic level and 

age of the learners. The latest version of the IPA interpretive rubric consists of two main 

aspects—literal and interpretive comprehension. 

 

Table  4:  

Performance Expectation in the IPA Interpretive Rubric (Adair-Hauck et al., 2015, p. 

27) 

Criteria Descriptions 

LITERAL COMPREHENSION 

Keyword recognition  Identify keywords in the text that provide clues to the overall 

meaning of the text  

Main idea detection Identify the main idea(s) of the text  

Supporting detail 

detection 

Identify important details that further explain the main 

ideas(s) 

INTERPRETIVE COMPREHENSION 

Organizational 

features  

Identify how the text is organized and the purpose of 

organizing the information in that manner 
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Guessing meaning 

from the context 

Use contextual clues and knowledge of the language and 

text structure to infer the meaning of new words and 

phrases  

Inferences (Reading 

between the lines) 

Interpret the overall meanings contained in the text by 

combining knowledge of key vocabulary, important details, 

text features, and their own background knowledge 

Author’s perspective  Identify the author’s perspective and provide a justification 

Cultural perspectives Identify cultural perspectives/norms by connecting 

practices/products to cultural perspectives 

 

Table 4 illustrates the performance expectation in the interpretive rubric in two 

main areas. As for literal comprehension, learners’ performance is assessed based on 

the criteria of keyword recognition, main idea detection, and supporting detail 

detection. For interpretive comprehension, the performance expectation concerns 

organizational features, guessing meanings from contexts, inferences, the author’s 

perspective, and cultural perspectives (Adair-Hauck et al., 2015). In this study, 

however, the interpretive rubric was developed without using all of the criteria from the 

original IPA rubrics. The criteria for the interpretive rubric in this study covered only 

keyword recognition, main idea detection, supporting detail detection, guessing 

meanings from contexts, and cultural perspectives 

As can be seen in Table 4, there are no separated rubrics at a different level of 

proficiency in the interpretive rubric since learners’ performance can be assessed along 

the continuum regardless of their proficiency level as explained earlier. However, the 

IPA rubrics in the interpersonal and the presentational modes are separated into four 

levels based on learners’ level of proficiency including novice, intermediate, 

intermediate high, and advanced levels. 
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Even though the IPA interpersonal and presentational rubrics share common 

criteria, there are some different aspects. For the IPA interpersonal rubric, the aspects 

include language function, text type, communication strategies, comprehensibility, and 

language control. For language function, learners are assessed if they are able to 

perform the task in spontaneous manner such as learners creating a question about food 

in a restaurant. Regarding text type, learners’ performance is measured on the quantity 

and organization of language discourse. Another aspect of assessing learners in the 

interpersonal mode is communication strategies. In this aspect, learners are assessed in 

terms of engagement quality and how they interact in conversation as well as how much 

they can negotiate meanings. The focus is also on comprehensibility to assess if 

learners’ language can be understood by native speakers. Lastly, learners are assessed 

in terms of language control. In this mode, grammatical accuracy, appropriateness of 

vocabulary, and degree of fluency are mainly focused. For presentational rubrics, it 

consists of the same aspects as those of the interpersonal rubric except for one aspect. 

Instead of using communication strategies, the presentational rubric includes the impact 

to assess learners whether they can maintain the audience’s interest and attention. 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 37 

Table  5:  

Performance Expectation in the Interpersonal and Presentation Rubrics (Adair-Hauck 

et al., 2015, pp. 164-168) 

Criteria Description 

Interpersonal  

(All levels of proficiency) 

Language Function In language tasks, the speaker is able to handle them in a 

consistent, comfortable, sustained, and spontaneous manner. 

Text Type 

 

Quantity and organization of language discourse 

(continuum: word - phrase - sentence - connected sentences - 

paragraph - extended discourse) 

Communication 

Strategies  

Quality of engagement and interactivity; how one 

participates in the conversation and advances it; strategies 

for negotiating meaning in the face of the breakdown of 

communication 

Comprehensibility  Type of audience who can understand the speaker’s 

language, such as a sympathetic listener used to interacting 

with non-natives or a native speaker unaccustomed to non-

native speech 

Language Control Grammatical accuracy, appropriate vocabulary, and degree 

of fluency 

Presentational   

(All levels of proficiency) 

Language Function In language tasks, the speaker/writer is able to handle them 

in a consistent, comfortable, sustained, and spontaneous 

manner. 

Text Type Quantity and organization of language discourse 

(continuum: word - phrase -sentence - connected sentences - 

paragraph   - extended discourse) 

Impact Clarity, organization, and depth of presentation; the degree 

to which presentation maintains the attention and interest of 

the audience 

Comprehensibility   Type of audience who can understand the speaker’s 

language, such as a sympathetic listener used to interacting 

with non-natives or a native speaker unaccustomed to non-

native speech 

Language Control Grammatical accuracy, appropriate vocabulary, degree of 

fluency 
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Table 5 portrays the performance expectations in the interpersonal and 

presentational IPA rubrics. The full performance expectation in the rubrics for all levels 

of learners is shown in the Appendix. 

2.1.4 Feedback in the IPA  

One aspect of the IPA that shows great potential for learners’ learning 

development is feedback. In the past, it was believed that feedback occurred after the 

instructional phase. This notion posited that traditional feedback was disconnected from 

teaching and learning. However, Wiggins (1998) has argued that this belief might be 

due to the misconception about assessment, evaluation, and feedback since they are 

considered the activity which takes place after teaching and learning. Because of this 

belief, the feedback session is viewed as a separate activity from teaching and learning. 

Tunstall and Gipps (1996) contend that the feedback from a standardized test, grades, 

or general comments at the end of the unit may not improve learners’ performance. It 

is because this form of feedback provides an inadequate description of the 

accomplishment of learners’ performance and it does not really identify how learners 

can develop themselves to be better language learners.  

The paradigm of assessment and feedback during the past ten years shifted to 

ongoing, formative, and standard-based assessments (Adair-Hauck & Troyan, 2013). 

This movement emphasizes the connection between what is taught to what is learned 

and assessed. The new paradigm was created in order to integrate assessment and 

instruction to enhance learners’ learning (Shepard, 2000; Shrum & Glisan, 2010). 

Notwithstanding the movement of the new assessment paradigm, Hattie and Timperley 

(2007) have expressed the view that the amount of feedback in the current assessment 

is still minimal. It mostly depends on recall and is used as an external indicator rather 
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than the feedback devices that connect the teaching and learning processes. To this end, 

the emergence of the IPA plays an important role with respect to feedback. According 

to Adair-Hauck et al. (2015), the IPA is well-established within the new paradigm as it 

provides a dynamic and ongoing feedback cycle between learners and instructors. It is 

believed that the IPA feedback loop plays a vital role in raising learners’ awareness of 

what they need to do to improve their language performance as well as how to meet the 

Standard for Foreign Language Learning (SFLL). Also, the IPA feedback session helps 

provide useful information for both instructors and learners. Learners can realize what 

they have to do in order to improve their language performance based on authentic tasks 

across the three modes of communication.  

To further elaborate on the significance of feedback in the IPA process, it is 

important to understand the characteristics of IPA feedback. The IPA is co-constructive 

feedback, where the instructors and learners engage in a dialogue regarding the 

learners’ performance. Both the instructors and learners review the performance, assess 

it using the IPA rubrics, and participate in a discussion to identify specific aspects of 

the learners’ performance (Adair-Hauck et al., 2015). To this end, IPA feedback allows 

learners to self-reflect on their performance. However, it is still necessary to take into 

account the feedback provided by instructors on learners’ IPA task performance (Sedor, 

2022). 

According to Sedor (2022), IPA feedback plays a vital role in all three IPA 

tasks, including interpretive, interpersonal, and presentational. Certain types of 

feedback for each IPA mode not only help improve performance but also serve as a 

protective measure against the negative impact on performance that can occur in their 
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absence. Hence, it is crucial for instructors and learners to conduct feedback sessions 

effectively in each IPA mode. 

Regarding the characteristics of feedback in each mode of the IPA, Adair-Hauck 

(2003) have explained that the IPA feedback loop is considered responsive or co-

constructive feedback. The feedback loop begins when instructors guide learners on 

their performance in the interpretive mode. After instructors provide learners with 

feedback in the interpretive mode as well as correct learners’ responses, then instructors 

understand the level of assistance that learners need to complete their tasks. For 

example, instructors realize that learners have performed well in understanding the 

main idea and supporting detail but they could do better in guessing the meaning from 

the context. This notion relates to learners’ zone of proximal development (ZPD) during 

the feedback session since instructors have a rich opportunity to work on the degree of 

assistance that learners need in completing the tasks. Vygotsky (1978) defines ZPD as 

“the distance between the learners’ actual development level as determined by 

independent problem-solving and the level of potential development as determined 

through problem-solving under adult guidance or more capable peers” (p. 86). When 

instructors understand learners’ need for assistance from the feedback loop, they can 

prepare the other stages for enhancing classroom interaction during the feedback loop. 

In the IPA feedback loop, the description of the co-construction of performance 

assessment between instructors and learners is an important aspect as it contributes to 

learners’ learning development (Adair-Hauck et al., 2015).  

 The next feedback session occurs in the interpersonal mode of learners’ 

performance. According to Adair-Hauck (2003), the main focus of feedback in the 

interpersonal mode is based on a social constructivist approach which is embedded in 
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the IPA feedback loop. In other words, interpersonal IPA feedback involves assisting 

performance in language teaching. According to Tharpe and Gallimore (1988 as cited 

in Adair-Hauck et al., 2015), there are three components of assisting performance used 

in the interpersonal IPA feedback—modeling, feeding-back, and questioning. To 

understand the discursive nature of co-constructive feedback in the interpersonal IPA, 

the interaction between instructors and s learners is explained. Tunstall and Gipps 

(1996) have categorized feedback into four types which are recognized along the 

continuum from evaluative to descriptive types, known as A, B, C, and D.  

 

Table  6:  

Types of Feedback (Tunstall & Gipps, 1996) 

Evaluative Feedback Descriptive Feedback 

A1: Rewarding C1: Specifying attainment 

A2: Punishing  C2: Specifying improvement 

B1: Approving D1: Constructing achievement  

B2: Disapproving D2: Constructing the way forward  

 

Table 6 illustrates four types of feedback. Types C and D are considered the 

most salient types in the IPA feedback loop because they are based on a standard-based 

and social constructivist approach which are inserted in IPA feedback (Adair-Hauck, 

2003). Adair- Hauck and Troyan (2013) simplify the IPA feedback loop in Types C and 

D by renaming them Types 1 and 2. 
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Figure  4:  

Continuum of Feedback Types in IPA Feedback Loop (Troyan et al., 2023, p. 49) 

  

Figure 4 displays the continuum of the feedback types in the IPA feedback loop. 

Type 1 is called monologic which is a teacher-directed approach, while type 2 is a 

student-led approach which engages students and enables them to identify their aspects 

of competence through a co-constructed description of performance (Adair-Hauck et 

al., 2015; Troyan et al., 2023; Tunstall & Gipps, 1996).  

In reference to the study of Adair-Hauck and Troyan (2013), the characteristic 

of instructors’ feedback in the interpersonal IPA is considered descriptive feedback. 

Many researchers have proposed that descriptive feedback with detailed criteria is more 

meaningful for learners as it leads to the improvement of learners’ performance (Muñoz 

& Álvarez, 2010; Sadler, 1989; Shohamy, 1992; Shohamy et al., 1996; Wall & 

Alderson, 1993; Wiggins, 2004 as cited in Adair-Hauck & Troyan, 2013). Adair-Hauck 

and Troyan (2013) posit that the feedback in the interpersonal IPA is descriptive 

because it mainly focuses on learners’ actual performance compared to the model 

performance which is provided at the beginning of unit instruction and clearly described 

in IPA rubrics. Another aspect that reinforces the notion of descriptive feedback in the 

interpersonal IPA is a mutual appraisal of performance. That is, bi-directional feedback 

from both instructors and learners is used during performance assessment. 
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In terms of co-constructive feedback features in the interpersonal IPA, Adair-

Hauck and Troyan (2013) focus on the interaction between learners and instructors. It 

has been documented that the interaction in the interpersonal IPA feedback underlines 

three features. To begin with, dialogic and bi-directional feedback negotiated by 

instructors and learners is used through language. Furthermore, a large number of 

assisting questions and cognitive probes are used to assist learners in self-assessment, 

self-reflection, and self-regulation. Furthermore, the discourse of the everyday 

language used outside the classroom is also employed. It is believed that instructors’ 

discourse features encourage learners to perform, self-reflect, and think in the feedback 

session. According to research conducted on discourse features during the IPA 

feedback loop, instructors rarely used directives, commands, judgmental exclamations, 

or instructors talk. In contrast, instructors use language to create a co-constructive 

bridge which eventually contributes to learners’ individual problem-solving (Adair-

Hauck & Donato, 1994). For the use of critical discourse features, it is essential to note 

that instructors encourage learners to assess themselves first then the follow-up 

appraisal by instructors is later conducted. Through the use of these discourse features, 

it is believed that instructors help learners to be more self-reflective and self-regulated. 

As cited in Adair-Hauck et al. (2015), Adair-Hauck and Troyan (2013) explain the 

discourse features used to facilitate a co-constructive approach to IPA feedback. The 

features are as follows: 

1. Dialogic or symmetrical combination of instructors and student talk 

2. Judicious use of explicit directives and metastatements, mainly used initially 

to define the task and establish a context 

3. Use of first-person collective pronoun “we” for joint problem-solving 
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4. Sparse use of assessment questions 

5. An abundance of assisting questions and cognitive probes 

6. Use of presuppositions, ellipsis, and abbreviated speech  

7. Language especially questions, needs to be attuned to a level where 

performance requires assistance (p. 71). 

It is believed that instructors’ discourse strategies in the IPA feedback loop are 

used as arches or pillars to scaffold learners during a co-constructed feedback loop 

(Adair-Hauck & Troyan, 2013). Following Vygotsky (1978), discourse is an important 

tool that plays a vital role in a social setting in terms of language and cognitive 

development. This socially constructed model pinpoints that awareness is co-

constructed through the social interaction between instructors and learners inside the 

instructional setting. As mentioned earlier, this socially constructed approach has been 

inserted within learner assistance and then asserted in the IPA feedback circle.  

2.1.5 Research on Integrated Performance Assessment  

Research on IPA has been conducted on a variety of levels of language learners, 

and interesting perspectives on the implementation of the IPA have been reported, some 

of which are worth discussing here. 

Adair‐Hauck et al. (2006) spent three years conducting a study on connecting 

IPA to instruction and learning. The goal of the study was to develop an assessment 

instrument for measuring students’ progress concerning the SFLL in the 21st Century. 

Another objective was to use the IPA as a catalyst to reform curricula and pedagogy. 

The study illustrated the IPA prototype, including its sample and discussion on the 

washback effects of the IPA on instructors’ perceptions which was evident in 

classrooms with integration of the IPA. The participants were 30 foreign language 
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instructors, designated as ACTFL assessment fellows who received professional 

training in Oral Proficiency Interview (MOPI), and about 1,000 students including 

Chinese, French, German, Italian, and Spanish from many areas in the USA. The study 

was carried out during the academic year 1997-1998. The assessment tasks, rubrics, 

and professional training were developed for instructors at the pilot site. In the first 

phase of the study, it was found that students could not perform well in interpersonal 

communication tasks. Since students’ conversations were videotaped, it could be seen 

that students only read scripted colloquy instead of showing a spontaneous 

conversation. Subsequently, additional professional development training was provided 

in six field sites. The purpose of additional training was to help students distinguish 

between the interpersonal and presentational modes of communication. After revision, 

the IPA was implemented with 445 students at different levels in five languages 

including Chinese, French, German, Italian, and Spanish. The final version of the IPA 

was derived from the 2000 administrations and scoring.   

The result of this study reflected how the IPA contributed to the positive 

washback regarding instructors’ perceptions toward their instructional actions and 

practices. To illustrate, 83% of the participants revealed that using the IPA in their 

instruction created a positive impact, and 91% mentioned that the use of the IPA 

brought about positive effects on their future assessment design. The instructors’ 

comments on the implementation of the IPA in their classes confirmed that the IPA 

created awareness of how instructors could adjust their teaching strategies. For instance, 

instructors realized that it was important to integrate the three modes of communication 

into the course. With the use of the IPA, instructors realized that the use of authentic 

materials was important in this type of assessment. Moreover, this study also discussed 
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the challenges of the IPA implementation in the curriculum. One of the challenges 

experienced by instructors was the difficulty of teaching students in the interpersonal 

communication mode. In other words, it was difficult to teach students to think on their 

own without a script when they practiced conversation in a foreign language. All in all, 

this study confirmed that the IPA was an assessment protocol that enhanced instructors’ 

perceptions when developing their teaching plans to meet students’ expectations. 

However, it is a challenge for the researchers to conduct research on the IPA from 

different perspectives such as classroom observation and follow-up interviews.    

Glisan et al. (2007) conducted a performance-based assessment research project 

at the US Air Force Academy with the primary objective to investigate the number of 

students whose performances exceeded, met, or did not meet the communication 

standard in the three modes of communication. It also examined if the secondary and 

post-secondary language study influenced students’ performance in the three modes of 

communication. The participants were 29 students from three sections who enrolled in 

an advanced Spanish course on Latin American culture and civilization. The course was 

taught by two native Spanish instructors with 15 years of teaching experience. The 

detail of the IPA project was introduced to students at the beginning of the semester in 

order to ensure that they were familiar with the IPA format. After the interpretive, 

interpersonal, and presentational tasks were given to students, it was found that students 

had the best performance in the oral presentational mode. It was assumed that in the 

presentational mode, students had adequate time to prepare, organize, and practice their 

tasks. It was also believed that students were familiarized with presentational 

communication assessment from the courses that they had taken earlier such as essay 

writing and oral presentation.   
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However, it was found that some students did not meet performance 

expectations in the interpretive mode. The instructors mentioned that they had to spend 

more time teaching interpretive learning strategies, such as making the inference of 

unfamiliar words and identifying supporting details. The result also showed that 

students could not perform well in the interpersonal task probably due to the fact that 

this task required face-to-face communication and students’ ability to construct 

meaning. Moreover, it might be difficult for students to express their thought in the 

interpersonal mode of communication.   

In terms of the influence on students’ performance in secondary and post-

secondary language study, the findings showed a positive correlation between years of 

study in middle school and students’ performance in interpersonal communication. It 

was believed that early exposure to the target language contributed to acquisition of L2. 

To illustrate, exposure to the target language created students’ endowment in terms of 

cognitive flexibility as well as oral proficiency. It also enabled students to have more 

confidence in L2 speaking when they had to speak spontaneously or interpersonally 

(Bongaerts, Mennen, & Van der Slik, 2000; Flege, 1999; Harley, 1986; Wang, 1997 as 

cited in Glisan et al., 2007). Moreover, in the United States, a lot of middle school 

programs focused on the listening and speaking development of novice-level language 

learners, so students were engaged in communication and interactive activities. To this 

end, it contributed to a positive correlation between the number of years of study in 

middle school and the performance of students in the IPA interpersonal mode at a 

higher level of education.   

It is worth noting that a negative correlation was found between the number of 

years learning high school Spanish and performance across three modes of 
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communication. From the data obtained from the questionnaires, it was discovered that 

most students received general traditional education such as teacher-centered or 

grammar-based instruction at their high school level. Most students mentioned that the 

program paid attention to grammatical structure and vocabulary so they learned by 

memorization. Only one student in this study said that the course highlighted 

interpersonal communication in Spanish. As a result, it might affect students’ 

performance at a higher school level.  

Another interesting point to be discussed about this research was the instructors’ 

perspective. Many high school instructors revealed that before they received the IPA 

training, they focused on assessing oral and written presentations. Some instructors 

could not even distinguish the difference between the interpersonal and presentational 

modes of communication. Additionally, instructors mentioned that they had to 

emphasize grammatical structures and vocabulary because students needed them for 

their computer-generated, standardized language, and placement test.  

Kissau and Adams (2016) looked into instructional decision-making and 

assessment of modes of communication in the IPA implemented by instructors in 

foreign language classes. The belief and practices of both students and instructors were 

also examined. The study focused on the frequencies of accessed modes of 

communication in the IPA and factors influencing instructors to make a decision 

regarding each mode of communication used in introductory foreign language classes. 

In the study, instructors used a proficiency-based instructional approach to teach 

foreign languages to K-12 students in nine foreign language classes in the southeastern 

United States with the IPA as the assessment protocol. There were six instructors whose 

students from grade six to grade nine volunteered to be the participants in this study. 
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Training for curriculum development based on the backward design was organized for 

instructors before the implementation of the IPA. After the training, instructors 

designed the curriculum using the IPA protocol based on backward design principles 

which allowed instructors to set the goal that students were expected to achieve at the 

end of the lesson. In light of this, instructors formed a context for language use which 

was meaningful and related to students. The context focused on communication and 

connection to students’ personal culture and target language community cultures. 

Afterward, concepts, skills, vocabulary, and formative and summative tasks were 

designed. The developed IPA was sent to all instructors for feedback, and the final IPA 

lessons were pilot-tested in foreign language classes before it was actually implemented 

in the study. After the implementation of IPA, instructors uploaded digital copies of all 

assessments onto Google Drive. As mentioned earlier, formative and summative 

assessments were used to assess students’ progress based on the three modes of 

communication. Also, interviews were conducted with instructors and students to 

examine how frequently each mode of communication was used and how it was 

addressed. The findings showed that the assessment of the interpretive reading and 

presentational writing were more emphasized than those on the interpretive listening 

and interpersonal speaking. This result showed the inconsistency between instructors’ 

beliefs and assessments. That was, the instructors did not assess the mode of 

communication equally. This study also confirmed that the adoption of the IPA in 

foreign language classes contributed to the philosophical and pedagogical change.  

Davin et al. (2011) did research on the implementation of the IPA in an Early 

Foreign Language Learning Program. The main purpose was to investigate the 

performance of students, who had studied Spanish for four years, when the IPA was 
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implemented. It also examined the patterns of performance in the three modes of 

communication that were revealed in the rating. Another objective was to find out if 

there were any adaptations needed in the use and scoring of the IPA for young learners. 

The study also aimed to investigate students’ perceptions of the IPA and opinions on 

preparation for the IPA. This study created a collaboration between elementary school 

Spanish language learners and university partnerships, and the IPA units were created 

through the collaboration of instructors and researchers. There were 48 students who 

were the participants in this study, but those who studied Spanish for fewer than four 

years or were absent from one of the three IPA tasks were excluded from the research, 

so the final number of participants was 30. Twenty-one of them were students in grade 

5, and the remaining nine students were in grade 4. During 12 weeks of the 

implementation of the IPA, a combination of students in grades 4 and 5 were observed 

by two researchers. In each task, the ACTFL IPA guideline for the novice level was 

used as a scoring rubric. Additionally, Spanish instructors in this study were 

interviewed twice, before and after implementation of the IPA. The results showed that 

students had the highest level of performance on the interpersonal task, and 21 students 

could not perform well on the interpretive task. For students’ final rating towards their 

performance of three tasks compared to their actual performance, the interpretive and 

presentational tasks were considered. Furthermore, there was no relationship between 

the interpretive task scores and those of the other two tasks. Students also expressed 

their opinions showing that they realized the difficulties of what they had studied. This 

paper claimed that the IPA is an effective classroom-based performance assessment, 

especially when the objective of the study program is to measure students’ 

communicative competence. In terms of a recommendation for future research, it was 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 51 

suggested that a longitudinal study should be conducted to trace students’ performance 

on the IPA when they continue their language learning. Moreover, a washback on the 

IPA was another interesting research issue to be conducted since a positive washback 

was found in this study. Also, it is interesting to conduct research about the 

consequences of implementation of the IPA on different angles which are on 

instructors, curriculum, and foreign language programs in educational institutes.  

Zapata (2016) explored university students’ perceptions of the IPA and the 

connection between classroom learning and assessment. Since the IPA has been 

embraced at all levels of education in private universities in Southern California, this 

research paper reported on the opinions of students and perceptions on a reflection from 

classroom instruction based on the IPA. In this study, the IPA was adopted in three 

basic levels of L2 Spanish instruction which were novice high, intermediate low, and 

intermediate mid. Since commercial textbooks were used, the IPA materials were 

created and aligned with the textbook chapters for the three levels of students’ 

proficiency. The participants of this research were 1,236 students including novice, 

intermediate low, and intermediate mid-Spanish students. A questionnaire was used as 

the research instrument and distributed to students who enrolled in the classes taught 

by 26 instructors or graduate students. The participants were required to rate their level 

of agreement on the implementation of the IPA. By using the Likert scale, students 

showed overall positive opinions on the IPA within all instructional levels. However, 

students with low English proficiency stated that they needed more exposure to 

listening comprehension and interpretation practice. Also, students in levels 2 and 3 

were anxious about the IPA if it might affect their grades. The result of this study 

claimed that students could see the connection between classroom instruction and 
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assessment in the IPA classroom. They also found that the IPA model activity was 

helpful for their task preparation. All in all, the biggest contribution of this research was 

the validation of the IPA, which is considered an effective instructional tool that 

connects learning and assessment as well as the use of target language in authentic real-

world tasks.  

In terms of research on the impact of the IPA model on speaking ability, 

Kurniawan et al. (2022) looked into how the IPA could enhance English students’ 

speaking skills of Indonesian students, particularly in the setting of a discussion course. 

Data from four cycles were gathered by the researchers in order to assess both 

qualitative and quantitative data which led to a conclusion that the students’ 

fundamental speaking ability improved over the course of the cycles as a result of the 

application of the IPA model. 

2.2 Learning Engagement  

Pedagogically, the term engagement refers to learners’ interest and participation 

in class activity (Philp & Duchesne, 2016). According to Gunuc and Kuzu (2015), 

studies on learning engagement play a vital role in educational research studies, 

particularly on educational psychology. It is believed that engagement contributes to 

learners’ positive outcomes in the educational system. The present study aimed to 

explore if IPA could promote student engagement in English speaking courses. To 

analyze the role of IPA in promoting student engagement, it is crucial to understand the 

concept of learning engagement. 

The definition of learning engagement has been defined by many scholars. 

According to Trowler (2010), engagement is defined as the interaction that involves 

learners’ time and effort contributing to the enhancement of learners’ learning 
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development as well as educational institutes’ reputation. Accordingly, learning 

engagement is one of the important factors contributing to learners’ successful learning 

outcomes at the college levels. 

In the first decade of the 21st century, the issue of learning engagement emerged 

and was considered “…an organizing construct for institutional assessment, 

accountability, and improvement efforts” (Kuh, 2009, p. 5). The concept of engagement 

is simplified by Kuh (2009) that engagement refers to learners’ actions when they study 

in the classroom. To explain, when learners’ study a course, they know about the 

content, and then they tend to have a deeper understanding. Moreover, when learners’ 

practice and receive feedback for what they have learned from school, they can manage 

their anxiety and endure ambiguity as well as be able to work in various situations with 

different groups of people. 

Dunleavy and Milton (2009) also discussed the emergence of learning 

engagement in the 1980s. The traditional concept first focused on the cause of 

engagement, such as family background and peers’ impact. Later, the concept has been 

reshaped by emphasizing more on the impact of the school context. Hence, the 

connection between school climate and learning engagement has been more 

concentrated. Although learning engagement is defined differently and the 

measurements used to measure it vary depending on approaches used from study to 

study, the primary focus of the studies mostly pay attention to the two key aspects 

including social engagement and academic engagement.  

2.2.1 Dimensions of Engagement 

As mentioned in the previous section, the majority of student learning 

engagement includes social engagement and academic engagement.  
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Dunleavy and Milton (2009) have explained that social engagement refers to 

learners’ sense of belonging in school. It is believed that learners tend to have more 

motivation when they feel that they are a part of the school community, and this feeling 

seems to make them have better academic performance (OECD, 2017). Additionally, 

social engagement is regarded as learners’ acceptance of the goals of schooling, and a 

sentiment of being associated with and accepted by classmates. Social engagement also 

includes learners’ experience with adults who pay attention to them as an individual 

(Dunleavy & Milton, 2009). 

Previous research revealed that learners’ attachment to school causes a huge 

impact on the rate of learners’ school dropouts. Although social engagement is not 

considered the only factor contributing to engagement in learning, research has 

confirmed that when learners feel isolated in school society, they may not be able to 

perform well in school activities (National Research Council – Institute of Medicine, 

2003). To measure social engagement, the indicators including attendance, class 

activity participation, and emotional attachment to school are used to measure if 

learners are engaged or disengaged (Dunleavy & Milton, 2009). 

Another dimension of learning engagement is academic engagement. Newmann 

et al. (1992) define academic engagement as “the student’s psychological investment 

in an effort directed toward learning, understanding or mastering the knowledge, skills, 

or crafts that academic work is intended to promote” (p. 12). The concept of academic 

engagement has also been defined by other scholars. For instance, according to Shapiro 

(2004), the concept of academic engagement is divided into two approaches including 

active and passive engagement. The former refers to the amount of learners’ attention 

that they actively perform the task in the classroom, while the latter refers to when 
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learners show their cognitive attention to instructional stimuli. It is believed that it 

might be difficult to predict the degree of passive or active engagement of learners in 

the classroom; however, it is important to realize that learners may not obtain benefits 

from the classroom without academic engagement (Gettinger & Seibert, 2002). In terms 

of the measurement of academic engagement, Dunleavy and Milton (2009) have 

posited that academic engagement can be measured by observing learners’ behavior. 

These behaviors include the time that learners spend on a task and the completion of 

the assignment. Later, from studies to studies, research started to explore individualized 

measurements such as a sense of competence and personal interest and effort. Figure 5 

illustrates the current definitions of student engagement. 

 

Figure  5:  

Current Definitions of Student Engagement (Dunleavy & Milton, 2009, p.7) 

 

Academic Engagement 

  

Behavioral  

Social Engagement Emotional 

Cognitive 

  

As discussed earlier, many researchers distinguish the dimensions of 

engagement in order to mirror a more typical range of social or academic engagement. 

To understand how learners are engaged in school or academic work, there are three 

components of learning engagement to be discussed: behavioral engagement, emotional 

engagement, and cognitive engagement. 

To begin with, behavioral engagement refers to when learners are engaged in 

terms of their behavior in class, such as class attendance (Trowler, 2010). Behavioral 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 56 

engagement normally consists of three aspects—learners’ class performance, 

participation in school activities, and interest in academic tasks (Cooper, 2014; 

Fredricks, Blumenfeld & Paris, 2004; Shernoff, 2013; Yazzie-Mintz & McCormick, 

2012 as cited in Nguyen et al., 2016). Cooper (2014) has also explained that behavioral 

engagement is the degree to which learners show their behaviors in class. Examples of 

those behaviors are assignment completion, class participation, and other school 

activities. Also, behavioral engagement can be expressed in both positive and negative 

behavior. For example, learners meet school expectations or they disobey their 

instructors. These examples reflect a high or low level of behavioral engagement (Finn, 

1993; Finn et al., 1995; Finn & Rock, 1997). 

 The next dimension is emotional engagement which is regarded as learners’ 

involvement with an affective reaction (Trowler, 2010). The emotions include 

enjoyment, a sense of belonging, sadness, and boredom. These emotions contribute to 

classroom climate, which affects the relationship between instructors and learners. The 

emotion also concerns the motivation of learners for their learning in the classroom 

(Meyer & Turner, 2006; Trowler, 2010). It is believed that emotional engagement 

covers both positive and negative reactions of learners reacting to their classmates, 

instructors, and school. All these aspects may enable learners to be willing to participate 

in classroom learning (Fredricks et al., 2004).  Markowitz (2017) has also suggested 

that emotional engagement with the school may contribute to preventing problems in 

learners’ behavior as well as improve their psychological functioning.  

 Another dimension is cognitive engagement which is elaborated when learners 

are cognitively engaged. According to Corno and Mandinach (1983), cognitive 

engagement is the degree of learners’ willingness and effort to perform the learning 
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task; in other words, learners show the amount of their effort to perform the task. 

Cognitive engagement can be considered a psychological state. This state shows how 

much learners put effort to comprehend the topic and continue to study for a long period 

of time (Rotgans & Schmidt, 2011). The term cognitive engagement is defined based 

on the two works of literature. The first literature concerns psychological investment in 

learning while another view focuses on cognition and strategic learning (Fredricks et 

al., 2004, p. 65). It is believed that only one view of the definition cannot describe the 

qualitative component of cognitive engagement. To explain, learners may use their 

learning strategies when they want to receive a good grade; however, it does not mean 

that they have the motivation in learning at the same time. In contrast, the learners may 

have high motivation in learning, but they do not have adequate skills to apply those 

learning strategies. The notion of cognitive engagement is believed to be beneficial for 

contributing to the success of an educational institute. Fredricks et al. (2004) have 

suggested that the scholar should combine “…the specificity of cognitive processes 

provided by the self-regulated learning literature with definitions of psychological 

investment found in the motivational literature” (p. 65). 

In addition to the three dimensions of engagement mentioned earlier, some 

scholar categorizes engagement into four dimensions. Appleton et al. (2006) have 

pointed out that engagement is a multidimensional construct including academic, 

behavioral, cognitive, and psychological engagement. Psychological engagement refers 

to affective engagement. In each construct, there are different indicators. For instance, 

time spent on the task and the number of credits earned for graduation are examples of 

an indicator of academic engagement while behavioral engagement focuses on 

attendance, classroom participation, and participation in extracurricular. However, 
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cognitive and psychological engagement highlight internal indicators. For cognitive 

engagement, the indicators are such as self-regulation and the value of learning while 

psychological engagement includes belonging, identification with school, and school 

membership. 

With reference to Gunuc and Kuzu (2015), the dimensions of learning 

engagement can be further explained depending on the educational level. For instance, 

the dimension of learning engagement in higher education was explored in two main 

aspects—campus engagement and class engagement. On the one hand, campus 

engagement focuses on values, a sense of belonging, and participation; on the other 

hand, class engagement covers cognitive engagement, emotional engagement, and 

behavioral engagement.  

2.2.2 The Measurement of Student Engagement  

One crucial issue regarding student learning engagement is its measurement. To 

measure student learning engagement, there are varieties of measurement tools that 

have been reported by different studies.   

The common measurement tool that has been widely used particularly in higher 

education is the National Survey of Higher Education (NSSE). The NSSE was created 

to serve three purposes—institutional improvements, documenting good practice, and 

public advocacy. The NSSE is based on five benchmarks as shown in the Table 7: 
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Table  7:  

Benchmarks of Effective Educational Practice (National Survey of Student 

Engagement, 2010) 

Benchmarks Examples 

Level of Academic 

Challenge (LAC) 

- Class preparation such as writing and rehearsing relating 

to an academic program 

- Number of assigned textbooks 

- Campus environment focusing on time studying and on 

academic work 

Active and Collaborative 

Learning (ACL) 

- Asking questions in class or having a class discussion  

- Giving a class presentation 

- Tutoring or teaching other classmates  

- Discussing ideas from reading or classes with other people 

outside the classroom such as students, family, etc.  

Student-Faculty 

Interaction (SFI) 

- Discussing grade or assignments with instructors 

- Discussing a future career with a faculty member or 

instructors 

- Working on activities apart from coursework with faculty 

members  

- Receiving written or oral feedback about students’ 

academic performance 

Enriching Educational 

Experiences (EEE) 

- Sharing different backgrounds with other students such as 

beliefs, political views, or values 

- Using technology to complete the class assignments  

- Participating in various activities such as community 

service, foreign language coursework, learning 

communities, etc. 

Supportive Campus 

Environment (SCE) 

- Assisting students in achieving academic success 

- Helping students to cope with non-academic responsibility  

- Maintaining the quality of the relationship between 

students and faculty members 
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Table 7 illustrates the benchmarks of effective educational practice and 

examples of each benchmark that are used in the NSSE. LAC emphasizes the 

challenging intellectual and creative work of learners, while ACL relies on learners’ 

involvement in their education as well as the ability of learners for applying knowledge 

in different settings. This involvement is believed to enable learners to learn more. ACL 

also focuses on learners’ collaboration with other peers in solving problems in daily life 

or after college. SFI relates to learners’ experience with their faculty members such as 

instructors, advisors, etc. By interacting with faculty members, learners see how experts 

solve the problem, and then they become role models for learners. Another benchmark 

is EEE which refers to the integration of learning inside and outside the classroom. That 

is, the understanding of diversity allows learners to realize themselves and people from 

other cultures. The last benchmark is SCE which relates to learners’ satisfaction with 

the campus environment. It is believed that learners perform better at colleges that are 

committed to their success. 

Based on the structure of the NSSE, five categories are included in the 

questionnaire for collecting information from the participants as follows: 
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Figure  6: 

Information Collected with the NSSE Questionnaire (Kuh, 2009, p. 11) 

 

Figure 6 shows the information categories to be collected from the participants. 

Following Kuh (2009), the first category concerns learners’ behavior in participating in 

activities such as learners’ interaction with faculty and peers and time spent on studying 

or participating in extra activities. Secondly, institutional actions and requirements refer 

to what learners are demanded to perform by the institution, such as the amount of 

reading and writing or the form of examination. The next set of questions elicit the 

reaction to college which refers to learners’ perceptions of the institution’s 

environment. This environment involves the efforts of the institution that lead to 

learners’ achievement, satisfaction, and persistence. The questions also look into 

learners’ opinion about the support from the institute contributing to learners’ academic 

success (Astin, 1993; Pascarella & Terenzini, 2005; Tinto, 1993 as cited in Kuh, 2009). 

The fourth set of questions asks about learners’ background information such as age, 

gender, race, and educational status. Finally, the last category asks learners to provide 

information about the growth of their learning and development. 
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The NSSE is used as a research instrument in many research studies including 

the EFL context. Loo et al. (2018) conducted a study on Thai English major students’ 

perception of engagement in an international higher education environment. 

Quantitatively, the NSSE was modified and used as a research instrument to measure 

student engagement. Qualitative data were also elicited using a focus group interview. 

The results showed that all engagement categories were significantly correlated except 

the correlation between supportive environment and faculty interaction. Moreover, 

there was a significant effect of students’ year of study on at least three components of 

engagement.  

Hu et al. (2011) conducted quantitative research using the freshman-junior 

student survey (FJSS) to develop the Taiwan student engagement model (TSEM). 

Using a stratified sampling method, 49,608 freshman and junior students in the 

academic years 2003, 2005, and 2007 were recruited. FJSS was divided into seven 

sections including academic experiences, educational expenditures, academic lifestyle, 

future plans, school satisfaction, self-evaluation, and background demography.  Using 

the NSSE as the model, five types of activities were related to the desired outcome in 

the field of education. These clusters include “…academic challenge, active and 

collaborative learning, student-faculty interaction, enriching educational experiences, 

and supportive campus environment” (Kuh, 2009 as cited in Hu et al., 2011, p. 76). 

Accordingly, FJSS items were compared with NSSE aspects in order to develop TSEM. 

With regard to the results of the study, it was found that certain kind of activities 

assisted the learners to develop skills including general, cognitive, and social skills.  

In addition to using a survey to measure learning engagement, Fredricks and 

McColskey (2012) discussed a variety of tools that can be used for engagement 
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measurement, including self-reports, experience sampling, interviews, and observation. 

All of the mentioned tools consist of both advantages and disadvantages. Firstly, a self-

report is commonly used to measure learning engagement. In terms of methodology, 

learners are asked to choose the items that reflect different aspects of engagement. 

However, it is cautioned that the content of the self-report survey is general rather than 

specific, but it is easy to use because it provides feasibility which makes it easy to carry 

out in school. Another advantage of using a self-report is that it can be administered 

with a big group of popularity and compare the data with other schools. However, 

learners may not reveal their real intention when choosing the items especially when 

there is no anonymity in conducting the survey. Therefore, the information may not 

really reflect the real learners’ behavior and strategies applied in the classroom 

(Appleton et al., 2006; Garcia & Pintrich, 1996 as cited in Fredricks & McColskey, 

2012). 

 Another tool to measure learning engagement is experience sampling or ESM. 

Using this technique, the participants hold an alarm watch which is set for a period of 

time. The participants are required to respond to the ESM signal by filling in a self-

report questionnaire. The questionnaire consists of items about “…location, activities, 

and cognitive and affective response (Fredricks & McColskey, 2012, p. 766). In terms 

of the advantages of this measurement method, it allows the researcher to collect data 

in various engagement situations across different times. Nonetheless, ESM has some 

limitations as it needs a lot of time to collect data. The success of using ESM also 

depends on participants’ competency and their willingness to participate in the study.   

Additionally, an instructor rating of students is another method to measure 

learning engagement. Some instructor checklists or rating scales are used to measure 
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behavioral and emotional engagement, while others focus on a multi-dimensional 

construct of engagement such as behavioral, emotional, and cognitive engagement 

(Skinner & Belmont 1993; Wigfield et al., 2008 as cited in Fredricks & McColskey, 

2012).  It was found that the use of instructor ratings is helpful for young participants 

as they may find it difficult to complete a self-report because of inadequate literacy 

skills and reading time requirements.     

Moreover, the interview is considered another measurement tool for measuring 

learning engagement. With reference to Turner and Meyer (2000), interview techniques 

may fall on a continuum as they range from structured to semi-structured interviews. 

As for the interview questions, they can be predesigned questions in which the 

participants are asked to provide their information in an open-ended style. Obviously, 

using interviews enable the researcher to obtain more insight information from the 

participants. The interview also reflects how the participants involve with each 

construct and mirrors what is behind the other type of measurements, such as in self-

report or observation. To this end, the participants can redefine the construct and may 

provide some new viewpoints on the theoretical concepts. Nevertheless, there is some 

risk to use the interview technique due to the level of knowledge and skill of the 

interviewer as well as the relationship between the interviewer and interviewee.  

Observations are also used as the measurement tool to assess learning 

engagement. This method can be used at either the individual or classroom level. For 

the individual level, observation is used to measure academic engagement for both on- 

and off-task behavior (Volpe, Diperna, Hintze, & Shapiro, 2005 as cited in Fredricks & 

McColskey, 2012). Alternatively, the observation method is used not only in many 

research studies but also by school psychologists to select children with general and 
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special needs. Specifically, observation is useful for children who are at risk for 

disengagement and may lack academic success (Fredricks & McColskey, 2012). 

After conducting a literature review in terms of the measurement of learning 

engagement, this study; therefore, tends to use a self-report and interview as the 

measurement tools. These tools are used to measure three types of learning engagement: 

behavioral, emotional, and cognitive engagement. 

2.3 Speaking Ability 

This section explores the definitions of speaking, types of speaking, speaking 

instruction, and speaking assessment. 

 2.3.1 Definition of Speaking  

Many scholars define speaking in various contexts. According to Bailey (2005), 

speaking is one of the four language skills —listening, speaking, reading, and writing. 

Speaking is considered a productive and oral skill. The element of speaking comprises 

“…systematic verbal utterances to convey the meaning (p. 2). It is said that speaking is 

a basic human activity that is typically analyzed. According to Brown and 

Abeywickrama (2018), speaking is mostly associated with listening. That is, it is 

difficult to confine speaking alone without the interaction of aural awareness. However, 

there are some types of speaking which do not require the interlocutor such as 

monologues, telling a story, and reading aloud.  Luoma (2004) considers the nature of 

speaking in terms of applied linguistics which refers to spoken language, speaking and 

interaction, and speaking as a social and situation-based activity. 
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 2.3.2 Types of Speaking 

Brown and Abeywickrama (2018) categorize speaking into five basic types: 

imitative, intensive, responsive, interactive, and extensive. 

As mentioned earlier, the first type of speaking is imitative. Based on the 

speaking performance continuum, imitative speaking asks the learners to repeat a word, 

phrase, or sentence. Brown and Abeywickrama (2018) state that while imitative 

speaking focuses on the “phonetic level of oral production, a number of prosodic, 

lexical, and grammatical properties of language may be included in the criterion 

performance” (p. 157). However, imitative speaking emphasizes pronunciation and 

does not focus on the comprehension of meaning. It is believed that imitative speaking, 

therefore, enables English language instructors to assess learners’ pronunciation ability. 

The second type of speaking is intensive speaking which - involves the 

production of a limited amount of oral language. The production includes grammatical, 

phrasal, lexical, or phonological relationships. Semantic properties are also necessary 

for the speaker’s ability to respond; however, the cooperation between the interlocutors 

is not mainly emphasized. Examples of intensive speaking include reading aloud, 

directed response, picture-cued tasks, and sentence and dialogue completion tasks 

(Brown & Abeywickrama, 2018). 

Another type of speaking is responsive, which is slightly more complicated than 

intensive speaking. This type focuses on interaction and comprehension; however, the 

level of conversation is quite limited. Some of the responsive speaking tasks inlcude 

greetings and small talk. A spoken prompt is a stimulus with a few follow-up questions 

(Brown & Abeywickrama, 2018). 
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Interactive is another type of speaking which is different from responsive 

speaking in terms of the complexity and the length of the speaking interaction. 

Interactive speaking may cover multiple exchanges or multiple participants. The 

interaction of this type of speaking consists of two forms, which are transactional 

language and interpersonal exchanges. In transitional language, the purpose of the 

speakers is to share information while the interpersonal exchanges aim to maintain a 

social relationship. When the speakers interact with interpersonal exchanges, the oral 

production may be pragmatically complex. The use of colloquial language, slang, and 

humor are used in interpersonal exchanges (Brown & Abeywickrama, 2018). 

The last type of speaking type is extensive or monologue. This type of oral 

production involves extensive tasks such as speech, oral presentations, and storytelling. 

The characteristic of extensive speaking is the limited interaction of the listeners or 

audiences as they sometimes express only non-verbal responses. Extensive speaking 

requires a great deal of preparation, and oral production is made in a formal way (Brown 

& Abeywickrama, 2018). 

2.3.2.1 Micro and Macro Skills of Speaking  

Brown and Abeywickrama (2018) contend that speaking skill is divided 

into two subskills including micro and macro skills. In micro skills, the speakers 

produce a language in the smaller unit while macro skills emphasize larger 

elements of language such as discourse, fluency, and nonverbal communication. 

Some of the micro skills include the ability to differentiate between English 

phonemes and their allophonic variants, produce language chunks of varying 

lengths, demonstrate proper stress patterns, and use appropriate intonation 

contours. Additionally, proficiency in using reduced forms, employing an 
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adequate range of lexical units for pragmatic purposes and producing fluent 

speech at different rates of delivery are also assessed. 

Furthermore, macro skills in speaking involve accomplishing 

communicative functions based on specific situations, participants, and goals. 

This includes using appropriate styles, registers, implicatures, redundancies, and 

pragmatic conventions in face-to-face conversations. The ability to convey links 

and connections between events and feelings, articulate relationships between 

new and given information, express generalizations and exemplifications, and 

utilize nonverbal cues such as facial features, kinesics, and body language is 

also evaluated. Lastly, speaking strategies play a crucial role, encompassing 

techniques such as emphasizing keywords, rephrasing, providing contextual 

interpretation, seeking assistance, and accurately assessing the interlocutor’s 

level of understanding. These objectives collectively provide a comprehensive 

framework for assessing speaking proficiency across various linguistic and 

communicative dimensions. 

2.3.3 Speaking Instruction  

Goh and Burns (2012) state that although speaking is considered an important 

skill, instructors are often not equipped with a specific model for teaching speaking. 

Therefore, the instructors must have an appropriate model to encourage learners to 

develop their speaking competence. It is also noted that the process of learning to speak 

is vital because it makes the learners understand the objectives of the speaking activity 

and recall what they have learned during the process. At this point, Goh and Burns 

(2012) identify the teaching-speaking cycle which is illustrated in Figure 7.  
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Figure  7:  

The Teaching-Speaking Cycle (Goh & Burns, 2012) 

 

 

As can be seen in figure 7, the first stage of the teaching-speaking cycle focuses 

on the learners’ attention to speaking. At this stage, the instructors aim to raise learners’ 

metacognitive awareness to speak a second language as well as develop learners’ self-

regulated performance. The activity in this stage can be conducted before the class in 

order to prepare learners to be ready for the next stage. 

The second stage is providing input and/or guiding planning. It is believed that 

language learners are anxious when learning a second language and they also persist 

with cognitive overload. Due to this circumstance, it is suggested that learners should 

gain some support when they perform a speaking task. Moreover, they should have time 

to prepare what and how they are going to perform the speaking task. In other words, 
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scaffolding activities should be provided prior to the actual speaking task in order that 

learners can successfully complete the speaking task. However, not only the instructors’ 

role in providing learners input but also learners’ planning for themselves is needed. To 

explain, learners speculate communication strategies when they are assigned to 

participate in conversation or discussion.  

The third stage is to conduct speaking tasks by focusing on learners’ fluency 

rather than accuracy. In other words, learners are encouraged to express the meaning 

that they speak regardless of their linguistic knowledge. It is suggested that instructors 

should provide a situation that offers learners a communicative need and personal 

motivation. Consequently, this stage creates oral communication in the form of pair or 

group tasks. Examples of the task are discussions and problem-solving tasks.  

In contrast to the third stage, the fourth stage provides learners with 

opportunities for improving themselves in terms of language accuracy as well as 

enhancing learners to effectively use skills and strategies. By doing tasks in this stage, 

learners complete tasks by selecting parts of tasks they have done in stage 3. Discourse 

markers and intonation features are examples of areas in which learners can pay 

attention to realize their importance for producing the speaking tasks. For instance, 

learners can comprehend the organization of discourse by looking at a transcript of a 

competent speaker.  

As for the fifth stage, learners are required to repeat the speaking tasks they have 

completed in the third stage. Learners’ performance expectation in this task is different 

from those in the third stage since they have already practiced the selected language 

features or skills in stage 4. As a result, task repetition enables learners to use their 

knowledge for improving their speaking performance. To explain, when learners repeat 
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the same or similar tasks, their cognitive overload is reduced so that they can perform 

better. It is also believed that the advantage of rehearsal contributes to learners’ 

automaticity in incorporating linguistic knowledge and skills. 

 The focus of stage 6 is on learners’ reflection on learning. At this stage, students 

are encouraged to self-regulate their learning by means of monitoring and evaluating 

based on the task they have completed at the previous stages. Additionally, learners’ 

reflection on learning provides an opportunity for learners to strengthen their new 

language knowledge as well as skills and use of strategies. In terms of providing 

reflection, it does not necessarily come from the instructors only; however, students can 

reflect on their learning through their peers. Furthermore, learners’ reflection can also 

occur when learners are asked to bring in their experience and think about the future 

preparation for a similar task both inside and outside the classroom.  

The final stage concerns facilitating feedback on learning. At this stage, the 

instructor gives important feedback on learners’ performance. However, in addition to 

the instructor’ feedback, learners can also be trained to give peer feedback. Feedback 

can be in many forms such as comments, grades, written reflections, and informal 

comments in learner blogs.  

2.3.4 Speaking Assessment  

Luoma (2004) views speaking skills as an important element of language 

curriculum and instruction. Because of their importance, speaking skills are also 

considered a crucial object in the assessment. It is believed that assessing speaking is 

challenging as there are many factors to assess the test takers’ speaking skills.  
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2.3.4.1 The Cycle of Assessing Speaking 

Luoma (2004) explains that speaking assessment concerns many stages 

that relate to each other. In the assessment process, there are many people 

involved in the speaking assessment cycle. Not only does the assessment 

developer play a vital role in the cycle of assessing speaking, but other people 

such as the test-takers, interlocutors, raters, and score users are also essential 

players in the cycle.  

 

Figure  8:  

The Activity of Assessing Speaking (Luoma, 2004) 

 

 

Figure 8 displays the activities in the cycle of speaking assessment. As can be 

seen, the activity starts with the score needed, which contributes to planning, 

development, and quality assurance work. At this stage, the test developer decides on 

what to be tested, develops the test, conducts a pilot test, revises the test task, creates 
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the rating criteria, and administers the test. Quality assurance is also used to monitor 

the process during the assessment cycle. The next stage is administration and 

performance which concerns two interactive processes. During this stage, the 

interaction occurs between the participants and/or the examiners for performing the 

speaking task. Additionally, the rating and evaluation process is made, where the raters 

use the rating criteria for the speaking test. Finally, all stages lead to the score which 

can be either a numerical score or verbal feedback (Luoma, 2004). 

2.3.4.2 Assessment Tasks  

Based on the four types of speaking discussed above, the design of each 

assessment task can be done as illustrated as follows. 

Brown and Abeywickrama (2018) discuss the tasks in imitative 

speaking, pointing out that there was a belief that non-meaningful imitation 

tasks were useless. However, this idea has evaporated in recent years. That is, 

when the fluency is too much emphasized, it decreases speech accuracy. To this 

end, the focus has been shifted to the pronunciation test task in order to assist 

language learners to be more comprehensible. Nevertheless, repetition tasks are 

still used occasionally, with the tasks being varied from word to sentence levels 

based on a specific phonological criterion. Another example of an imitative 

speaking task is the Versant test, which is an oral production test available in 

the commercial market. This test places a significant emphasis on imitation 

tasks, primarily focusing on the repetition of sentences. 

In intensive speaking, the assessment tasks focus on producing short 

stretches of discourse. In terms of linguistic ability, test-takers are required to 

show their linguistic ability at a certain level of language. The cued tasks are 
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commonly used in the intensive speaking assessment. Examples of tasks in 

intensive speaking include a directed response, read-aloud, sentence/dialogue 

completion tasks, oral questionnaires, picture-cued, and translation of limited 

stretches of discourse (Brown & Abeywickrama, 2018). 

As for responsive speaking, the assessment tasks include brief 

interaction with the interlocutor. Responsive speaking tasks are different from 

intensive tasks because they allow the test-taker to use creativity within a 

limited length of discourse. Examples of responsive speaking tasks are 

questions and answers. In this task, there are normally one or two questions that 

can be ranged from a display question to a referential question. Another 

responsive speaking task is giving instruction and direction. The speech act in 

this task is relatively common and allows the test-taker to extend their stretches 

of utterance.  Paraphrasing is another type of responsive speaking task. In this 

task, the test-takers are asked to read or hear sentences and paraphrase the 

sentences (Brown & Abeywickrama, 2018). In addition to this, there is another 

popular commercial speaking assessment test called Test of Spoken English or 

TSE which is a 20-minute audiotaped test of oral language ability. The purpose 

of the test is to elicit speech production in terms of various discourse types. The 

content specification of TSE is describing something physical, giving 

instruction, comparing and contrasting, and defining (Brown, 2004).   

In an interactive speaking assessment, the test-tasks involve long 

stretches of interactive discourse. Examples of activities include role-plays, 

games, interviews, and discussions. However, interactive speaking tasks also 

include long duration but less interaction such as telling long stories and 
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speeches. Obviously, the difference between the two types of tasks is about the 

degree of interaction. The most outstanding interactive speaking task is the 

interview when the test administrator and the test-taker interact with face-to-

face oral communication or it can be tap-recorded for later scoring. The most 

common interview test that is globally used is the Oral Proficiency Interview 

(OPI). According to ACTFL (2012b), OPI is a valid and reliable speaking test 

that is used to measure speaking ability. The interview is conducted by a 

certified ACTEL examiner with the examinee and the duration of the interview 

is 20-30 minutes. Brown and Abeywickrama (2018) explain that OPI is a series 

of structured tasks that are designed to elicit “…pronunciation, fluency and 

integrative ability, sociolinguistic and cultural knowledge, grammar, and 

vocabulary (p. 187).” OPI employs the criteria outlined in the ACTFL 

Proficiency Guidelines 2012 in the speaking section. Another example of a task 

in interactive speaking assessment is role play which is a popular speaking 

activity in communicative language teaching. This task allows learners to use 

their creativity in terms of linguistic output.  

The last speaking assessment task is extensive speaking. This task is 

considered the most complex speaking task type as it relates to complex and 

long discourse with minimal verbal interaction. The oral presentation is an 

example of an extensive speaking task. Oral presentation commonly uses a 

checklist as the means of scoring. The important rules of practical assessment 

involve specifying criteria, having appropriate tasks, eliciting optimal output, 

and creating an efficient and reliable scoring process. An example of extensive 

speaking task is picture-cued storytelling. This task enables the test-taker to 
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show their oral production through visual objects such as pictures, photographs, 

charts, and diagrams. In this task, the picture is used as a stimulus for a longer 

story or description and the test-takers are asked to talk about the given picture 

(Brown & Abeywickrama, 2018).  

 2.3.4.3 Speaking Rubrics  

According to Wiggins and McTighe (2005), rubrics refer to a clear and 

well-designed collection of criteria employed to evaluate a specific type of tasks 

or performances. In speaking assessment, rubrics are normally designed to 

examine the speaker’s ability (Luoma, 2004). Rubrics for assessing speaking 

can typically be categorized into two main types: holistic and analytic (Ulker, 

2017).  Kuvera et al. (2022) explain that holistic criteria are utilized for the 

comprehensive assessment of projects or products, considering all criteria 

simultaneously and facilitating an overall evaluation of the quality of the work. 

One example of holistic speaking rubrics that have been used worldwide is the 

ACTFL speaking scale. ACTFL divides rubrics based on the main five levels 

of proficiency: Distinguished, Superior, Advanced, Intermediate, and Novice. 

Table 8 is a brief overview of the holistic rubric descriptors of the ACTFL 

Proficiency Guidelines 2012 for assessing speaking. 
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Table  8:  

The ACTFL Proficiency Guidelines (2012) – Speaking 

Level Speaking Performance Descriptors 

Distinguished Use language skillfully, and with accuracy, efficiency, and 

effectiveness. 

Superior  Communicate with accuracy and fluency in order to participate fully 

and effectively in conversations on a variety of topics in formal and 

informal settings from both concrete and abstract perspectives. 

Advanced Engage in conversation in a clearly participatory manner in order to 

communicate information on autobiographical topics, as well as topics 

of community, national, or international interest. 

Intermediate Create with the language when talking about familiar topics related to 

their daily life. 

Novice Communicate short messages on highly predictable, everyday topics 

that affect them directly. 

 

Another type of speaking rubrics that has been used is analytic rubrics. Analytic 

rubrics for speaking enable a thorough evaluation of an individual’s speaking abilities 

by assessing specific criteria or elements in detail (Mertler, 2001). One example of an 

analytic rubric that has gained widespread recognition is the speaking test of the 

International English Language Testing System (IELTS). Table 9 illustrates criteria 

used in IELTS analytic rubrics. 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 78 

Table  9:  

IELTS Speaking Band Rubrics (IELTS, 2023) 

Criteria Fluency and coherence 

Lexical resource 

Grammatical range and accuracy 

Pronunciation 

Band score range  0-9 

 

2.4 Conceptual Framework 

In the scope of this study, the concepts of IPA and speaking instruction were 

combined for designing the IPA module. The conceptual framework illustrates how the 

IPA module shows positive effects on the two variables in this study—speaking ability 

and learning engagement. Figure 9 illustrates the conceptual framework of this study. 
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Figure  9: 

Conceptual Framework 

 

In order to develop students’ speaking ability and learning engagement, the 

teaching-speaking cycle (Goh & Burns, 2012) and IPA (Adair-Hauck et al., 2015) were 

used as the instructional and assessment method in the present study. Similarly, the 

teaching speaking cycle and IPA reflected some common concepts which are shown in 

Table 10. 
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Table  10:  

The Concepts of the Speaking Instruction Cycle and IPA 

The teaching-speaking cycle 

(Goh & Burns, 2012) 

IPA 

(Adair-Hauck et al., 2015) 

1. Focus the learner’s attention on speaking Interpretive 

2. Provide input and/or guide planning Interpretive 

3. Conduct speaking tasks 

 

Interpretive 

Interpersonal 

Presentational 

4. Focus on language/discourse/skills/ strategies Interpretive 

Interpersonal 

Presentational 

5. Repeat speaking tasks 

 

Interpersonal 

Presentational 

6. Direct learners’ reflection on learning Interpersonal 

Presentational 

7. Facilitate feedback on learning Interpretive 

Interpersonal 

Presentational 

 

As can be seen from Table 10, the speaking tasks are proposed to use both 

principles on the speaking teaching cycle and IPA to create the IPA module. To begin 

with, the IPA lesson is designed based on the three modes of IPA. Each IPA unit starts 

with the interpretive activity that raises students’ attention to the theme of the unit as 

well as scaffolds them for engaging them in the class activity. The next phase is the 

interpretive activity which enables students to use interpersonal speaking skills. In the 

interpersonal task, students have chances to make a direct reflection on learning by 

themselves or with their peers. The final task in the IPA unit is the presentational 

activity which requires students to perform an oral presentation. In terms of feedback, 
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instructors facilitate feedback on learning given to students in the form of co-

constructive feedback. Figure 10 illustrates how the IPA module is organized in the 

English speaking course. 

 

Figure  10:  

The Teaching Procedure of the IPA Module 

 

 

As can be seen in Figure 10, the course was divided into three IPA lessons. 

Before the implementation of the IPA module, students were asked to do the pretest. 

After that, the three IPA units were conducted within nine weeks. In each IPA unit, 

students were asked to do the unit test. The result from the unit test was recorded and 

then compared in order to see the number of students who passed and failed during the 

implementation of the IPA module. The assumption was whether the number of 

students who failed the unit test decreased or increased after the implementation of the 

IPA module. Also, this was to see the progress of students’ learning by using IPA 

module and whether or not it showed positive effects on students’ speaking ability. 

Finally, students were asked to do the posttest.   
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As aforementioned in Chapter One, this study hypothesized that the 

implementation of the IPA module in the speaking course could result in positive effects 

on students’ speaking ability and learning engagement. Since the IPA module was 

systematically divided into three phases, students could be aware of what they had to 

prepare themselves for the subsequent tasks within the IPA module and realize what 

they had to improve for their speaking skills. It was also expected that the IPA module 

could contribute to students’ engagement in learning speaking skills since students were 

asked to do different kinds of activities. Additionally, it was predicted that students 

would have a positive attitude toward the implementation of the IPA module in English-

speaking courses. 

 

2.5 Conclusion  

In the present study, the IPA module was designed based on the principle of 

IPA, a review of learning engagement and speaking ability. To begin with, the IPA was 

a cluster of assessment featuring three modes of communication and incorporating 5 Cs 

standards. These communication modes enabled students to demonstrate their language 

skills in various contexts and fostered a more comprehensive evaluation of their 

abilities. Additionally, the module incorporated the 5 Cs standards: communication, 

cultures, connections, comparisons, and communities. This holistic approach provided 

a well-rounded assessment of students’ language proficiency and cultural 

understanding. The IPA co-constructive feedback also played a significant role in 

improving students’ performance. Also, the review of learning engagement within the 

IPA module ensured that students were actively involved in the assessment process.  

Moreover, since the IPA module was designed to investigate students’ speaking ability, 
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the principle of speaking ability, speaking instruction, and speaking assessment were 

also included. 

    



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER III  

METHODOLOGY 

This chapter illustrates the research methodology of the study, including 

participants, research procedures, research instruments, data collection, and data 

analysis. This study was divided into two phases: the development and validation of 

research instruments and the implementation and evaluation of the effects of the IPA 

module. The research instruments included the pretest and posttest, IPA assessment 

tasks, IPA rubrics, IPA opinion questionnaire, engagement self-report, and a semi-

structured interview protocol. As for the findings, the score of the pretest and posttest 

were quantitatively analyzed to portray students’ English speaking ability before and 

after the implementation of the IPA module in an English speaking course, while the 

results obtained from the questionnaire reflected the opinions of the students towards 

the implementation of the IPA module. Qualitatively, the data were elicited by using 

semi-structured interviews to explore the additional opinions of students. Additionally, 

the engagement self-report and a semi-structured interview protocols were also 

employed to elicit data regarding levels of student engagement to determine whether or 

not the IPA module could contribute to the positive effects on student engagement. 

3.1 Research Design  

The present study employed a mixed-methods research design to collect data on 

students’ speaking ability, student engagement, and opinions. As regards speaking 

ability, a one-group pretest-posttest design was conducted with 33 students by 

comparing two sets of scores from the pretest and posttest to explore whether the IPA 

module could promote Thai undergraduate students’ speaking ability in English 

speaking course. 
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Figure  11:  

One Group Pretest and Posttest Design 

 

 

Figure 11 displays the research design. Os refers to the result from the pretest 

and the posttest, while X refers to the implementation of the IPA module. Following 

Dimiter and Rumrill Jr. (2003), the pretest-and-posttest design is generally used when 

the researcher intends to compare the results from the experimental treatment. This 

study intended to compare the scores from the pretest and posttest to determine whether 

or not the IPA module had a positive effect on students’ speaking ability.  

3.2 Participants  

The participants in the study were 33 undergraduate students who majored in 

English Education at Nakhon Pathom Rajabhat University, in Nakhon Pathom 

province, Thailand. They constituted an intact assigned to the researcher by the 

university.  The students were enrolled in the speaking course in the first semester of 

the academic year 2021. In terms of their proficiency levels, the participants’ 

proficiency levels were categorized according to the ACFTL proficiency guideline. 

Two students were at the novice level, 29 students were at the intermediate level, and 

two students were at the advanced level. However, it is noteworthy that the proficiency 

levels of the students were utilized solely for the purpose of identifying their levels in 

order to design the IPA module, ensuring that it was tailored to their specific proficiency 

levels. 

O1   X   O2 
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3.3. Research Procedure  

This study was divided into two phases, which included the development of the 

IPA module and the implementation and evaluation of the effects of the IPA module. 

The research procedures were illustrated as follows: 

Table  11:  

Research Procedures 

Phase 1: The development of the IPA module   

 

Stage 1.1: Reviewing the related literature  

- Integrated performance assessment (IPA) 

- Speaking ability  

- Learning engagement 

Stage 1.2: Developing the IPA module 

- Constructing the unit plans  

- Constructing the IPA assessment tasks  

- Validating and revising the unit plans 

- Validating and revising IPA assessment tasks  

Stage 1.3: Developing research instruments  

- Pretest/posttest 

- IPA rubrics 

- IPA opinion questionnaire 

- Engagement self-report 

- Questions for interview 

Stage 1.4: Validating research instruments  

- Pretest/posttest 

- IPA rubrics 

- IPA opinion questionnaire 

- Engagement self-report 

- Questions for interview 

Stage 1.5: Revising research instruments  

- Pretest/posttest 

- IPA rubrics 

- IPA opinion questionnaire 

- Engagement self-report 

- Questions for interview 

 

 

 

Stage 1.6: Conducting the pilot study    

- Conducting the pilot study 
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- Revising research instruments  

 

 

Phase 2: The implementation and evaluation of the effects of 

the IPA Module 

 

 

Stage 2.1 Administering the pretest  

 

 

Stage 2.2 Implementing three IPA modules  

 

 

Stage 2.3 Administering the posttest 

 

 

Stage 2.4 Administering the questionnaires: 

                 - IPA opinion questionnaire 

                 -  Engagement self-report 

 

 

Stage 2.5 Conducting the interview  

 

 

Stage 2.6 Analyzing data  

 

Phase 1: The development of the IPA module   

Stage 1.1 Reviewing the related literature 

Before the implementation of the IPA module, the researcher explored the 

related theories on the IPA. It was found that IPA is an effective assessment method 

that combines instruction with assessment (Adair-Hauck et al., 2015). In this study, the 

IPA module was integrated into an English-speaking course in order to see if the IPA 

module had positive effects on students’ English-speaking ability. Previous studies on 

the IPA have been conducted in many contexts in reference to foreign language 

instruction; however, there is no study conducted in the Thai context. The researcher 

was, therefore, interested in implementing the IPA in the Thai context. In addition to a 
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literature review on IPA, the researcher also reviewed the general concepts of speaking 

ability based on the study of Brown and Abeywickrama (2018) and Goh and Burns 

(2012). Furthermore, the concepts of speaking assessment, which are mainly based on 

Luoma’s (2004) study, were also reviewed. Since this study also investigated if the IPA 

module could also contribute to the positive effects on student learning engagement in 

the classroom, the concepts of student engagement were also defined and explained 

from different perspectives.  

Stage 1.2: Developing the IPA module  

1. Constructing the unit plans  

The unit plans were designed based on the IPA framework (Adair-Hauck et al., 

2015). Accordingly, nine IPA unit plans were constructed based on students’ different 

levels of proficiency. Each unit consisted of three phases, which were interpretive, 

interpersonal, and presentational phases. Each IPA unit employed the single themes 

shown in Figure 12. 

 

Figure  12: 

Themes in IPA Module 
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As for Figure 12, the unit plans for each IPA module was primarily constructed 

based on three levels of students’ proficiency including Novice, Intermediate, and 

Advanced levels. Consequently, the lesson plans were then selected based on students’ 

proficiency.    

2. Constructing the IPA assessment tasks  

Following the three thematic units, there were three main IPA assessment tasks 

in each unit. Each assessment task represented each IPA mode, including interpretive, 

interpersonal, and presentational.  

Interpretive test task  

The interpretive task involved literal comprehension, including keyword 

recognition, main idea detection, and supporting detail detection. The task also entailed 

interpretive comprehension of cultural perspectives. The activities in IPA interpretive 

tasks were such as listening to a broadcast or radio or watching a film or video. Below 

is an example of the IPA interpretive task. 

Interpretive task  

Prompt: Your university is going to arrange a food festival. You are assigned 

to create a food booth to showcase Thai food. To create the food booth, you will need 

to find information about Thai food. In order to have a variety of ideas on different food 

in Thailand, you also need to find more information about the best Thai dishes. Watch 

a video and answer the questions. 
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Interpersonal task  

The interpersonal task focused on language function, discourse type, 

communication strategies, comprehensibility, and language control. The activities in 

IPA interpersonal tasks concerned two-way oral interaction communications such as 

conversation and discussion. Below is an example of the IPA interpersonal task.  

Interpersonal task 

Prompt: Now that you have some ideas about Thai food, you want to gather 

more information about Thai cooking recipes. Watch a video of a Thai food cooking 

tutorial and discuss with your classmate about the recipe and other related topics. 

 

Presentational task   

The presentational task was based on language function, discourse type, impact, 

comprehensibility, and language control. In this study, the activities in the IPA 

presentational task included oral presentation and video blog. Below is an example of 

the IPA presentational task. 

Presentational task 

Prompt: After the discussion with your classmate earlier, you now have some 

ideas about Thai food. Work with your partner to create a food booth for presenting an 

amazing Thai local dish that you want to recommend to visitors. 

 

3. Validating and revising the unit plans 

 

To validate the lesson plan, Item-Objective Congruent Index (Henceforth IOC) 

was used by three experts. As for the qualification of the three experts, all of them held 
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a Ph.D. in English or related fields and had at least two years of experience in teaching 

English speaking courses at the university level. The lesson plan was sent to the three 

experts, together with the checklist which included the objectives of the study, 

instructional activities, procedures, materials, and evaluation. To evaluate the 

appropriateness of the lesson plan, the experts were asked to rate it based on the value 

of OIC evaluation below:  

    1 = Congruent 

           0 = Questionable 

        -1= Incongruent 

As for score interpretation, the items which scored lower than 0.5 were revised, 

while the items scored equal to or higher than 0.5 were considered valid and congruent 

with the objectives.   

Based on the validation process of unit plans, there were some items that need 

a revision as follows: 

The design of the unit plan 

The expert suggested that the design of the IPA unit plans should emphasize the 

connection of the 5 Cs more. The revised version of the unit plan incorporated all the 5 

Cs into the assessment tasks and established connections between them. 

Objectives  

The experts recommended that the objectives should illustrate more clearly 

what students need to know and be able to do by the end of the unit. To explain, the 

learning objectives should clearly demonstrate the relationship between the 5 Cs and 

the three modes of communication. The learning objectives were revised by aligning 
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each objective with the corresponding standard and including the standard number after 

each objective for clarity. 

Activities 

It was suggested by the experts that the activity in each IPA mode should 

reinforce each other. In the revised version, the activities were carefully designed to 

create a cohesive and interconnected learning experience among the three modes of 

communication. Moreover, it was recommended that the IPA presentational mode 

should be revised. In response to this suggestion, significant changes were made to 

enhance the presentational mode. The revised version focused on providing learners 

with clear guidelines and prompts to effectively express their ideas that they had learned 

from the previous two tasks in interpersonal and presentational modes.     

4. Validating and revising the IPA assessment tasks  

The IPA assessment tasks were submitted to the three experts for validation with 

the OIC. The experts were holders of a Ph.D. in English or related fields and had at 

least two years of experience teaching speaking in universities. In this study, as 

mentioned earlier, there were three IPA assessment tasks in each unit, so nine IPA 

assessment tasks were validated. The IPA assessment tasks were sent to the experts 

along with the checklist, which had the same format as the pretest and posttest, and 

which were considered appropriate for the test task in the three modes of interpretive, 

interpersonal, and presentational modes. The experts rated the scores based on the value 

of the IOC described below: 
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   1 = Congruent 

             0 = Questionable 

         -1= Incongruent 

As for the interpretation of the OIC scores, the items scored equal to or higher 

than 0.5 were considered congruent with the objectives, while the item scores lower 

than 0.5 were revised.  

Regarding the reliability of all tests consisting of the pretest, posttest, and IPA 

assessment tasks, inter-rater reliability was used to ensure the reliability of the tests. 

Pearson’s Correlation Coefficient was used to test the inter-rater reliability. In this 

study, the raters consisted of two instructors who were experienced in teaching the same 

speaking course. Both raters were responsible for evaluating students on the pretest and 

posttest across all IPA tasks, which included interpretive, interpersonal, and 

presentational tasks. The result of inter-rater reliability, as indicated by Cronbach’s 

alpha coefficient of .814, suggested a high level of consistency among the raters. With 

a value of .814, which fell between 0 and 1, it indicated a strong internal consistency 

between the two raters’ assessments of the items. This means that the raters tended to 

provide similar ratings for the items being evaluated. A higher Cronbach’s alpha 

coefficient generally indicated a higher level of reliability in the ratings. Having a 

reliability coefficient of .814 indicated a robust level of agreement among the raters in 

their IPA assessment of the speaking test. 

In the process of revising the IPA assessment tasks, two specific tasks were 

identified for modification. Firstly, the IPA interpretive task underwent revision, with 

a particular emphasis on improving main idea detection. Secondly, the IPA 

presentational task included the revision of the oral presentation.        
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Stage. 1.3: Developing research instruments 

 The next stage was to design the research instrument. Table 12 depicts 

the research instruments used in the current study. 

 

Table  12:  

Research Instruments 

Research questions Research 

instruments 

1. What are the effects of an IPA module 

on undergraduate students’ English 

speaking ability? 

Pretest 

Posttest 

IPA rubrics  

Semi-structured 

interview 

2. What are the effects of an IPA module 

on undergraduate students’ learning 

engagement? 

Engagement self-

report 

Semi-structured 

interview 

3. What are undergraduate students’ 

opinions towards the implementation of an 

IPA module? 

IPA opinion 

questionnaire  

Semi-structured 

interview 

 

According to Table 12, the development of research instruments can be 

explained as follows: 

1. Pretest and posttest  

The pretest was constructed to evaluate the students’ English speaking 

ability at the beginning of the course, while the posttest was constructed to 

evaluate their speaking ability after the implementation of the IPA module. Both 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 95 

the pretest and posttest were designed based on the IPA and speaking 

framework (Adair-Hauck et al., 2015; Goh & Burns, 2012). In this study, the 

pretest and posttest consisted of three tasks representing three modes of 

communication—interpretive, interpersonal, and presentational modes. The 

three tasks were aligned with the same topic. The first task required the students’ 

ability to interpret the message from the given information. In the second task, 

the students were asked to negotiate the meaning with the interlocutor. The final 

task allowed the students to produce a speech. Elements of the pretest and 

posttest are illustrated in Table 13.  

Regarding data analysis, the data was obtained from the scores of the 

pretest and posttest. The scores were analyzed using mean, standard deviation, 

and frequency. The dependent t-test was also run in order to determine if there 

was a significant difference between the means of two sets of scores from the 

pretest and posttest. 

 

Table  13:  

Elements of the Pretest and Posttest 

Pretest – Posttest 

IPA Modes Assessment 

Criteria 

Assessment Tasks Time 

Allocation 

Interpretive Keyword 

recognition 

Students watched a movie 

trailer and provided ten 

words they heard from the 

video. 

 

15 minutes 

Main idea detection Students watched the whole 

movie and wrote about the 

main idea of the story. 

15 minutes 

(After 

watching a 

movie) 
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Pretest – Posttest 

IPA Modes Assessment 

Criteria 

Assessment Tasks Time 

Allocation 

Supporting detail 

detection 

Students wrote the 

supporting details of the story 

based on the words given.  

 

15 minutes 

Cultural 

perspectives 

Students answered questions 

related to the cultural 

perspectives found in the 

movie compared to their own 

culture. 

15 minutes 

Interpersonal  Language Function  Students had a conversation 

about the movie with the 

instructor in the form of an 

interview. 

5 minutes 

Discourse Type  

Communication 

Strategies  

Comprehensibility  

Language Control   

Presentational  Language Function  Students delivered a two-

minute speech to review the 

movie.  

2 minutes 

Discourse Type 

Impact  

Comprehensibility 

Language Control 

2. IPA rubrics 

In this study, the IPA rubrics were used to assess the students’ speaking 

ability in the three IPA modes—interpretive, interpersonal, and presentational. 

The IPA rubrics in this study were developed from the ACTFL IPA rubrics 

(Adair-Hauck et al., 2015). Based on the original IPA rubrics, it was divided 

into three sections corresponding to the three IPA modes. As for the interpretive 

rubric, it consisted of two main sections, including literal and interpretive 

comprehension. Since the interpretive rubric was used to assess students’ 

performance along the continuum regardless of the levels of students’ 

proficiency, there were no separate rubrics at different levels of students’ 

proficiency. As for interpersonal and presentational rubrics, it was divided into 

three levels, namely novice, intermediate, and advanced. In this study, the level 
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of students’ proficiency was at an intermediate level; therefore, the adapted 

interpersonal and presentational rubrics were used.  

The summary of the criteria in the performance expectation in IPA 

rubrics in this study, which was developed from ACTFL IPA rubrics, are 

illustrated in Tables 14 and 15. (See the appendix for the complete descriptors 

of all rubrics across all proficiency levels.) 

 

Table  14: 

Performance Expectation in Interpretive Rubric (All Levels of Proficiency) 

Criteria Description 

LITERAL COMPREHENSION 

Keyword 

recognition  

Identify the spoken words in a video or audio that give clues 

to the overall meaning of the messages  

Main idea detection Identify the main idea of the message  

Supporting detail 

detection 

Identify the important details that further support the main 

idea of the message 

INTERPRETIVE COMPREHENSION 

Cultural 

perspectives 

Identify cultural perspectives/norms by connecting 

practices/products to cultural perspectives  

 

Table  15:  

Performance Expectation in Interpersonal and Presentational Rubric (All Levels of 

Proficiency) 

Criteria Description 

Interpersonal   

Language Function The language tasks that the speaker consistently, 

comfortably, sustainably, and spontaneously handles 

Discourse Type 

 

Quantity and organization of language discourse on a 

continuum ranging from individual words to phrases, 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 98 

Criteria Description 

sentences, connected sentences, paragraphs, and extended 

discourse 

Communication 

Strategies 

Quality of engagement and interactivity, assessing how well 

one participates in conversations and advances it; strategies 

for negotiating meaning when communication breakdowns 

occur 

Comprehensibility How well the speaker’s message is understood by the 

audience 

Language Control Grammatical accuracy, appropriate vocabulary usage, and 

the degree of fluency exhibited by the speaker 

Presentational  

Language Function The language tasks that the speaker consistently, 

comfortably, sustainably, and spontaneously handles 

Discourse Type 

  

Quantity and organization of language discourse on a 

continuum ranging from individual words to phrases, 

sentences, connected sentences, paragraphs, and extended 

discourse 

Impact Clarity, organization, and depth 

of presentation; the degree to which 

presentation maintains attention 

and interest of the audience 

Comprehensibility   How well the speaker’s message is understood by the 

audience 

Language Control Grammatical accuracy, appropriate vocabulary usage, and 

the degree of fluency exhibited by the speaker. 

3. Engagement self-report 

In this study, the engagement self-report was used to measure three types 

of students’ engagement levels, namely behavioral, emotional, and cognitive 

engagement. Using student self-report is generally considered a practical 
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approach to collect students’ information, which may be non-observable or 

subjective indicators of engagement (Mandernach, 2015). During data 

collection using the engagement self-report, students were asked to rate their 

engagement in terms of their behavior, experience, feeling, or opinions in the 

classroom. The constructions of each student’s engagement self-report were 

illustrated as follows: 

1. Construction of students’ behavioral engagement self-report 

As for students’ behavioral engagement, students were asked to 

report their response towards the statements concerning their behavior 

in English speaking course through the implementation of the IPA 

module. The questions in the engagement self-report were based on 

students’ academic activity, including class attendance, class 

participation, assignment completion, asking questions, and time and 

effort. With regard to the construction of the engagement self-report, the 

questions were derived and developed from those found in the literature, 

as illustrated in Table 16. 
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Table  16:  

Review of Previous Survey Questions for Measuring Students’ Behavioral 

Engagement from the Literature 

Categories Questions Sources 

Class attendance I always come to class on time.  Handelsman et al. 

(2005) 

I skip classes during school.    National School 

Engagement (2006) 

I come to class every day. Handelsman et al. 

(2005) 

Class 

participation 

When I’m in class, I participate in 

class discussions. 

Skinner et al. (2009) 

I pay attention in class. Skinner et al. (2009) 

I actively participate in small group 

discussions. 

Handelsman et al. 

(2005) 

Assignment 

completion 

I do all the homework. Handelsman et al. 

(2005) 

I come to class without completing 

readings or assignments. 

NSSE (2019) 

I do presentation in class.  

Asking question I ask questions or contribute to course 

discussions in other ways. 

NSSE (2019) 

I ask another student to help you 

understand the course material. 

I ask questions when I don’t 

understand the instructor. 

Handelsman et al. 

(2005) 

I ask the instructor to review 

assignments or tests.  

Time and Effort I try hard to do well in school, and 

when I am in class, I work as hard as I 

can. 

Skinner et al. (2009) 

I examine the strengths and weakness 

of my own views on a topic or issue. 

NSSE (2019) 

I form a new idea or understanding 

from various pieces of information.  

 

  2. Construction of students’ Emotional engagement self-report 

The second part of the engagement self-report was used to 

measure students’ level of emotional engagement. In this section, 

students were asked to report their responses towards the statements 
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concerning their enjoyment, interest, a sense of belonging, and boredom 

when they actually studied in the English speaking course with the 

integration of the IPA module. The questions in the engagement self-

report were derived and developed from those found in the literature, as 

illustrated in Table 17. 

 

Table  17:  

Review of Previous Survey Questions for Measuring Students’ Emotional 

Engagement 

Categories Questions Sources 

Enjoyment When I’m in class, I feel good.  Skinner et al. (2009) 

I enjoy learning new things in class. 

I have fun in class. Handelsman et al. (2005) 

I feel happy in school. Fredricks et al. (2005) 

I feel excited by the work in school. 

I enjoy talking to the students here. Appleton and Christenson 

(2004) I enjoy talking to the instructors 

here. 

I enjoy the work I do in class. National School 

Engagement (2006) 

 

I am satisfied with the activities 

offered to me. 

Tinio (2009) 

Interest When we work on something in 

class, I feel interested. 

Skinner et al. (2009) 

I have been challenged to come up 

with new ideas. 

Kember and Leung 

(2009) 

Sense of 

belonging 

I feel I can take the responsibility of 

my own learning. 

Kember and Leung 

(2009) 

I feel a strong sense of belonging to 

my class group. 

When we work on something in 

class, I get involved. 

Skinner et al. (2009 

I am confident that I can learn and 

do well in the class.  

Handelsman et al. (2005) 

Boredom I feel bored in school. Fredricks et al. (2005)    

I feel bored during lectures. Tinio (2009) 
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  3. Construction of students’ cognitive engagement self-report 

The third part of the engagement self-report focused on the 

measurement of students’ cognitive engagement. The questions were 

designed to explore students’ cognitive engagement in two views, which 

were self-regulation and cognitive strategies. In terms of cognitive 

strategies, it was divided into two types, which were deep and shallow 

strategies. In this section, students were asked to report their responses 

to the items related to cognitive engagement. The construction of a self-

report for measuring cognitive engagement was based on the literature 

review shown in Table 18. 

 

Table  18:  

Review of Previous Survey Questions for Measuring Students’ Cognitive 

Engagement 

Categories Questions Sources 

Self-

Regulation  

 It is easy for me to establish goals for learning in 

this class. 

Miller et al. 

(1996) 

I organize my study time well for this class. 

I have a clear idea of what I am trying to 

accomplish in this class. 

When I finish working a problem, I check my 

answer to see if it is reasonable. 

When I finish working on practice problems, I 

check my work for errors. 

Deep Strategy 

Use 

 

I compare and contrast different concepts. Greene and 

Miller (1996) 
While learning new concepts, I tried to think of 

practical applications. 
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Categories Questions Sources 

I make sure I understand the material that I study. 

When I finish working on practice 

questions/problems, I check my work for errors. 

When studying, I try to combine different pieces 

of information from course materials in new 

ways. 

Miller et al.  

(1996) 

I work on the practice problems to check my 

understanding of new concepts or rules. 

I classify problems into categories before I begin 

to work on them. 

When I work a problem, I analyze it to see if 

there is more than one way to get the right 

answer. 

Shallow 

Strategy Use  

I mainly read the course materials to get the 

information needed for the test.  

Greene & 

Miller (1996) 

I try to memorize the steps for solving problems 

presented in the text or in class. 

Miller et al.  

(1996) 

I find reviewing previously solved problems to be 

a good way to study for a test. 

To analyze data for measuring students’ level of engagement in 

three dimensions, the data from the engagement self-report was 

analyzed by using the Statistical Package for Social Sciences (SPSS) 

program. Descriptive statistics of mean, standard deviation, and 

frequency were used.  

For the rating scale used to measure the level of students’ 

engagement, the degree of opinion was based on a five-point Likert scale 

with the following criteria presented in Table 19.  
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Table  19:  

A Rating Scale for the Five-Point Likert Scale for Measuring Students’ Level of 

Learning Engagement 

Frequency Level Scores 

Always 5 

Often 4 

Sometimes 3 

Occasionally 2 

Never 1 

 

Accordingly, the mean value of data derived from each statement 

was interpreted as the degree of opinion below:  

Very high   = 4.21 – 5.00  points  

  High    = 3.41 – 4.20  points  

  Moderate   = 2.61 – 3.40  points  

  Low    = 1.81 – 2.60  points 

  Very low   = 1.00 – 1.80  points 

The width of each level was calculated as follows:  

Class interval   =              Range   

       The width of the class 

     = The highest width – The lowest width 

                          The width of class   

= 
5−1

5
 

= 0.80 

 

However, due to the nature of the engagement self-report 

statement used in this study, which primarily consisted of 38 positive 

statements and two negative statements, the scoring for the negative 

statements was reversed by calculating the mean scores in the opposite 
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direction. By reversing the scores, it allows for a standardized 

interpretation of the data, where higher scores consistently indicate 

higher levels of engagement, regardless of whether the statement is 

positive or negative. 

4. IPA opinion questionnaire  

To explore students’ opinions towards the implementation of the IPA 

module in English speaking course, the IPA opinion questionnaire was 

designed. The questionnaire was divided into two parts as follows: 

Part 1: Personal information of the applicants 

The first part of the questionnaire concerned the background 

information of the participants, including gender, year of study, the number 

of English speaking courses enrolled in the past, and current grade point 

average. 

Part 2: IPA opinion survey questionnaire  

The second part of the questionnaire asked about the opinions of the 

participants towards the implementation of the IPA  module in three aspects, 

including opinion on overall satisfaction with the implementation of the IPA 

module, the development of English speaking ability through the IPA 

module, the 5 Cs standards, the IPA instructional activities, and the IPA 

feedback session. The questionnaire consisted of 27 questions which were 

based on a five-point Likert scale. In the first category, as aforementioned, 

the participants were asked to rate their overall satisfaction towards the 

implementation of the IPA module. In the second category, the participants 

were asked to rate the level of agreement on each mode of IPA. The result 
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from this part portrayed the IPA mode that students were mostly satisfied 

with. The third category was based on students’ opinions on the IPA 

feedback session. Table 20 shows the categories of questions on the IPA 

opinion survey questionnaire. 

 

Table  20:  

Categories of Questions on IPA Opinion Survey Questionnaire 

Categories of questions on the IPA opinion 

survey questionnaire 

Number of 

questions 

Level of agreement 

(Five-point Likert 

Scale) 

5 4 3 2 1 

Overall satisfaction with the implementation of 

the IPA module 

5      

Opinions on the development of English 

speaking ability through the IPA module                        

6      

Opinions on the 5 Cs standards     4      

Opinions on the IPA instructional activities  7      

Opinions on the IPA feedback session 5      

 

To analyse the data on students’ opinions towards implementing IPA 

in an English speaking course, the data from the IPA opinion questionnaire 

was analyzed by using the Statistical Package for Social Sciences (SPSS) 

program. Descriptive statistics of mean, standard deviation, and frequency 

were used. 

The rating scale used in the quantitative analysis was based on a five-

point Likert scale with the following criteria shown in Table 21.  
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Table  21:  

A Rating Scale for the Five-Point Likert Scale for Measuring Students’ Opinions on 

IPA Module 

Degree of Opinion Scores 

Strongly agree 5 

Agree 4 

Undecided 3 

Disagree 2 

Strongly disagree 1 

 

Accordingly, the mean value of data derived from each statement 

was interpreted as the degree of opinion below:  

Very high   = 4.21 – 5.00  points  

  High    = 3.41 – 4.20  points  

  Moderate   = 2.61 – 3.40  points  

  Low    = 1.81 – 2.60  points 

  Very low   = 1.00 – 1.80  points 

 

The width of each level was calculated as follows:  

Class interval   =              Range           .            

       The width of the class 

     = The highest width – The lowest width 

                          The width of class   

= 
5−1

5
 

= 0.80 

5. Semi-structured interviews   

Semi-structured interviews were conducted to elicit further information 

from the participants regarding their opinions towards the implementation of 

the IPA module on speaking ability and learning engagement. The interview 
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protocol was developed by the researcher to further explore participants’ 

opinion toward the implementation of the IPA. 

Regarding the selection of the participants for the interview, six students 

were selected. Two of them were students who achieved high scores on all IPA 

assessment tasks, another two students at the middle level, and the remaining 

two at the low level. Each interview, which lasted approximately 30 minutes, 

was audio-recorded.  

 

Table  22:  

List of Interview Questions                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                    

Categories of 

questions 

Sample interview questions 

IPA 1. Overall, how do you feel when studying in this English 

speaking course with the IPA module? 

2. Do you like the class activities with the IPA module? Why? 

3. What best helped you prepare for studying with the IPA 

module?  

4. What do you think about the teaching materials in this 

course?  

5. What are the advantages of the IPA module compared to 

what you have learned in previous English speaking courses 

you took?  

6. What IPA mode can you perform best? 

7. What is the most difficult IPA mode? 

8. Is your speaking skill developed after learning through the 

IPA module? Why? 

9. Is the IPA feedback session helpful for you? How? 

10. Do you have any suggestions for the implementation of the 

IPA module in an English speaking course?  
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Categories of 

questions 

Sample interview questions 

Student 

Engagement 

11. Do you want to study this course? Why? 

12. How do you feel when participating in class discussions? 

13. What are your problems with assignment completion?  

14. Do you like to ask questions? Why or why not? 

15. Do you enjoy studying in this course? Please explain. 

16. Are you nervous when speaking English in this course? 

Please explain. 

17. How much do you get involved in classroom activities? 

18.  How can you be sure that you understand the course 

materials?  

19. How can you prepare yourself for the test? 

20. How can you deal with the problems when studying in this 

course?  

 

As for data analysis, qualitative data obtained from the interviews was 

transcribed, ensuring an accurate record of participants' responses. 

Subsequently, content analysis was employed as the analytical approach to 

systematically examine and interpret the data, aiming to extract deeper insights 

and generate a more comprehensive understanding of the effectiveness of the 

implementation of the IPA module on enhancing students’ speaking ability and 

their learning engagement. 

 

Stage 1.4 Validating the research instruments 

After the research instruments were designed, the validation of each instrument 

was conducted as follows: 

1. Pretest and posttest  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 110 

Once the pretest and posttest were constructed, they were sent to the 

three experts for validation. Considering the qualification of the three experts, 

all of them held a Ph.D. in English or related fields and had at least two years of 

experience in teaching English speaking courses in the university. The pretest 

and posttest were sent to the experts along with the checklist which consisted of 

the appropriateness of the test tasks in three modes, including interpretive, 

interpersonal, and presentational. To validate the pretest and posttest, the 

experts were asked to rate the scores based on the value of IOC described below: 

1 = Congruent 

             0 = Questionable 

        -1= Incongruent 

For the interpretation of the OIC score, the items scored equal to or 

higher than 0.5 were considered congruent with the objectives, while the item 

scored lower than 0.5 were revised.  

2. IPA rubrics 

After the IPA rubrics were developed from the original ACTFL IPA 

rubric (Adair-Hauck et al., 2015), the next stage was to validate the rubric which 

was sent to the three experts who had expertise in language assessment and 

evaluation with the checklist consisting of subcategories of each IPA rubric. As 

previously mentioned, the rubric consisted of three modes, including 

interpretive, interpersonal, and presentational. Each mode had subcategories 

reflecting students’ performance in different elements. To illustrate, the 

interpretive rubric was used to evaluate students’ performance on keyword 

recognition, main idea detection, supporting idea detection, guessing meaning, 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 111 

and cultural perspectives. The interpersonal rubric focused on language 

function, discourse type, communication strategies, comprehensibility, and 

language control. As for the presentational rubric, students were evaluated in 

terms of language function, discourse type, impact, comprehensibility, and 

language control. The rubrics were validated by using OIC with the description 

of values below: 

1 = Congruent 

              0 = Questionable 

          -1= Incongruent 

The items in the rubrics that scored equal to or higher than 0.5 were 

considered congruent with the objectives, while the item scored lower than 0.5 

were revised.  

3. IPA opinion questionnaire  

 To ensure the validity of the IPA opinion survey questionnaire, content 

validity was confirmed by a panel of three experts. The IOC was used to 

evaluate content validity based on the scores ranging from -1 to +1. The items 

scored equal to or higher than 0.5 were considered valid items. For the items 

which were scored lower than 0.5, they were omitted from the questionnaire.   

4. Engagement self-report 

The validation of the engagement self-report was validated by three 

experts who held a Ph.D. in English and had at least two years of experience in 

teaching English at the university level. The scores ranging from -1 to +1 were 

given to each of the items, and the items scored equal to or higher than 0.5 were 
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considered congruent, and the items scored lower than 0.5 were considered 

incongruent.   

5. The semi-structured interview protocol 

to the interview protocol was also validated by the same three experts. 

The interview questions consisted of two parts, eliciting students’ opinions 

towards the implementation of the IPA module and the students’ engagement. 

The results from the OIC was rated from -1 to +1 to confirm the validity of the 

interview questions in the protocol. For the value of OIC evaluation, the items 

scored equal to or higher than 0.5 were considered congruent, and the items 

which scored lower than 0.5 were subject to revision.   

Stage 1.5 Revising research instruments 

Upon completion of the validation process of all research instruments, all items 

that were considered incongruent were revised.  

Stage 1.6 Conducting the pilot study 

The pilot study was conducted with 30 students whose characteristics were 

similar to those of the participants of the main study who were enrolled in the English 

Listening and Speaking course in the first semester of the academic year 2020 to 

determine the reliability of the research instruments. However, it is worth noting that 

only one IPA module was piloted within the period of three weeks.  After the pilot 

study, it was discovered that the research instruments proved effective in assessing 

students' understanding of how the IPA module was implemented. Furthermore, it 

could effectively investigate students’ speaking ability, explore their learning 

engagement levels, and explore their opinions towards the implementation of the IPA 
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module. However, it is crucial to allocate additional time for explaining the IPA rubrics 

to students, as they require more time to comprehend them. 

Phase 2: implementation and evaluation of the effects of the IPA Module 

 

Stage 2.1 Administering the pretest 

The participants in that study were asked to do the pretest, which was 

administered in the first week of the course. The purpose was to measure students’ 

speaking ability before they actually took the course that incorporated the three IPA 

modules. The pretest consisted of three tasks, including interpretive, interpersonal, and 

presentational. The first task asked students to watch a video and answered questions 

based on the video. The first task enabled students to become familiar with the topic. 

The next task was the interview. In this task, students were asked questions by the 

instructors. The questions in the second task were the same theme as in the first task in 

which students already had the ideas about the topic. The final task in the pretest was 

an oral presentation. In this task, students used the information from the first two tasks 

to deliver a two-minute speech. The score obtained from the pretest was compared with 

the posttest score to see the changes in the students’ scores after they completed the 

English speaking course with the IPA module. 

Stage 2.2 Implement the IPA Module  

After the pretest was administered, the IPA module were implemented. There 

were three IPA lessons to be taught within nine weeks, each of which employed 

different themes based on general topics which matched students’ interest. In each 

lesson, students were assessed with the IPA rubrics based on the three modes of 

communication. The tasks were specifically designed based on the principles of each 

mode, including interpretive, interpersonal, and presentational modes. 
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Table  23:  

IPA Unit plans 

Week Learning activities  Theme IPA mode Standards Level 

1 IPA Pretest Movie Interpretive 

Interpersonal 

Presentational 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Standard 1.4: 

Comparison 

Standard 1.5: 

Community 

Novice 

Intermediate 

Advanced 

2 IPA Module 1 

-Answering questions 

about tourist attractions in 

New York 

-Providing information 

about tourist attractions in 

New York 

-Expressing opinions on 

how tourist attractions in 

New York reflect culture  

-Identifying cultural 

similarities or differences 

when traveling between 

New York and Thailand   

Vocations Interpretive 

 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.4: 

Comparison 

 

Novice 

Intermediate 

Advanced 

3 IPA Module 1 

- Discussing the location, 

attractions, and activities 

to do in New York 

Vocations Interpersonal Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Novice 

Intermediate 

Advanced 

4 IPA Module 1 

- Delivering a presentation 

on locations, attractions, 

and activities to do in New 

York 

Vocations Presentational 

 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Standard 1.4: 

Comparison 

Standard 1.5: 

Community 

Novice 

Intermediate 

Advanced 

5 IPA Module 2 

- Watching a video about 

Thai popular dishes and 

do the exercises; 

identifying the keywords; 

Eating Interpretive 

 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Novice 

Intermediate 

Advanced 
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Week Learning activities  Theme IPA mode Standards Level 

finding the main idea; 

identifying supporting 

details; and expressing 

opinion towards cultural 

perspectives  

 

Standard 1.4: 

Comparison 

 

6 IPA Module 2 

- Discussing the 

ingredients of Pad Gaprao, 

steps of cooking, and the 

reason why Thai love 

eating Pad Gaprao  

- Planning and discussing 

Thai recipes including 

ingredients, steps of 

cooking, how to serve and 

eat, and food experience 

Eating Interpersonal Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Standard 1.4: 

Comparison 

Standard 1.5: 

Community 

Novice 

Intermediate 

Advanced 

7 IPA Module 2 

- Creating a food booth 

and doing a cooking 

demonstration, telling a 

history of the food, 

explaining how to serve 

and eat the food, and 

expressing food 

experiences 

Eating Presentational 

 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Standard 1.4: 

Comparison 

Standard 1.5: 

Community 

Novice 

Intermediate 

Advanced 

8 IPA Module 3 

- Answering questions 

about teenagers’ problems    

- Providing information 

about teenagers’ problems 

- Expressing opinions on 

how culture is related to 

teenagers’ problems 

- Identifying similarities or 

differences in  problems 

faced by Thai teenagers 

and teenagers from other 

countries 

Young 

people 

Interpretive 

 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.4: 

Comparison 

 

Novice 

Intermediate 

Advanced 

9 - Discussing the 

background, survey 

results, and solutions to 

teenagers’ problems 

Young 

people 

Interpersonal Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

 

Novice 

Intermediate 

Advanced 
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Week Learning activities  Theme IPA mode Standards Level 

10 -Delivering a presentation 

on background, survey 

results, and solutions to 

teenagers’ problems 

Young 

people 

Presentational 

 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Standard 1.4: 

Comparison 

Standard 1.5: 

Community 

Novice 

Intermediate 

Advanced 

11 

 

IPA Posttest  Movie Interpretive 

Interpersonal 

Presentational 

Standard 1.1: 

Communication 

Standard 1.2: 

Culture 

Standard 1.3: 

Connection  

Standard 1.4: 

Comparison 

Standard 1.5: 

Community 

Novice 

Intermediate 

Advanced 

 

Table 23 displays the unit plan of the IPA module. As mentioned earlier, the 

pretest consisted of three tasks that were conducted in the first week. For the first task, 

students were asked to watch a video that gave information about the topic and answer 

the questions that followed. The second task was the interview session. The instructors’ 

role was the interviewer asking students questions about the topic, which was the same 

topic as that in the first task. Finally, students were asked to give a two-minute speech 

about the same topic. These three tasks represented the three modes of the IPA which 

were interpretive, interpersonal, and presentational. As can be seen in Table 23, the 

IPA lessons were implemented from week 2 to week 10. Each lesson was divided into 

three IPA phases. The themes in each lesson were general topics, including vacations, 

eating, and young people. In the interpretive task, students had to interpret the message 

they heard from the speaker. The task types included watching the video and listening 

to speeches, messages, or songs. In the interpersonal task, students had to negotiate the 
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meaning with classmates about the topic in the lesson. The task types included 

conversation and discussion. The presentational task was the final task in each lesson. 

This task referred to the production of an oral message with different purposes to 

inform, explain, persuade, or narrate. At the end of the lesson, students were asked to 

deliver an oral presentation or speech on the same topic as that in the previous two tasks 

in the interpretive and interpersonal modes. Moreover, upon completion of each IPA 

assessment task, IPA feedback session was conducted. Figure 13 illustrates the teaching 

procedure of the three IPA modules.  

 

Figure  13:  

Teaching Procedures 

 

 

Stage 2.3 Administering the posttest 

After nine weeks of implementation of the IPA module, students were required 

to take the posttest. The tasks in the posttest were similar to those in the pretest. As 

mentioned earlier, they had to watch the video and explain what they understood about 

the topic. After that, they were interviewed by the instructors about the topic, and they 

were finally asked to give a speech on the topic. 
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Stage 2.4 Administering the questionnaires  

The next stage was to administer the two questionnaires, which were the IPA 

opinion questionnaire and the engagement self-report, administered in week 12 after 

students had already done the posttest in week 11. Students were asked to complete two 

questionnaires separately. Firstly, they were asked to complete the IPA opinion 

questionnaire asking them about personal information and their opinion towards the 

implementation of the IPA in the English speaking course. When they finished the first 

questionnaire, they completed the engagement self-report, asking them about their 

experience in response to their engagement in this course. In terms of time allocation, 

students had unlimited time to complete the two questionnaires. Students could ask the 

researchers questions for clarification if they did not understand any items in the 

questionnaires. 

Stage 2.5 Conducting a semi-structure interview 

The interview session was the last stage of data collection. Six students were 

selected as for a semi-structured interview. They were divided into three groups, with 

two students chosen based on their performance on the IPA assessment tasks—high, 

middle, and low. During the interviews, students were asked about their additional 

opinions regarding the implementation of the IPA and their learning engagement in this 

course. Additional comments about the IPA implementation were welcome. 

Stage 2.6 Analyzing data   

The data obtained from the instruments were quantitatively and qualitatively 

analyzed. 

Based on the quantitative analysis, the scores of the pretest and posttest were 

analyzed using descriptive statistics in order to compare the two sets of scores and 
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whether or not the IPA had positive effects on students’ speaking ability. The dependent 

t-tests were also run in order to complement the findings from the two sets of scores, 

leading to more profound support of the implementation of the IPA in an English 

speaking course. Another quantitative analysis was conducted with the data obtained 

from the questionnaire. The data were analyzed using the Statistical Package for Social 

Sciences (SPSS). Descriptive statistics of mean, standard deviation, and frequency were 

used to analyze quantitative data, while content analysis was used to analyze qualitative 

data.   

3.4 Data collection 

Data collection was separated into two phases, which were the pilot test and the 

main study as mentioned in the research procedure above.  

3.5 Data analysis 

Data analysis for the two research questions are presented in the research 

procedure above. 

3.6 Conclusion 

This study employed a mixed-methods research design, utilizing a one-group 

pretest and posttest to collect both quantitative and qualitative data. The research 

instruments included pre- and post-tests, unit tests, an IPA opinion questionnaire, a self-

report questionnaire on learning engagement, and a semi-structured interview protocol. 

As for data analysis, the quantitative data were analyzed using descriptive statistics 

such as mean, standard deviation, and percentage. The dependent t-test was also run to 

examine the statistical significance of the results. Additionally, content analysis was 
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used to analyze the qualitative data, allowing for a thorough examination and 

interpretation of the semi-structured interview protocol. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER IV  

FINDINGS 

4.1 Introduction  

This chapter presents the findings of the study based on the analysis of 

quantitative and qualitative data obtained from the implementation of the IPA module 

in an English speaking course. The findings were analyzed in response to the research 

questions of this study. This chapter is divided into four parts as follows: demographic 

characteristics of the study participants, the effects of the IPA module on undergraduate 

students’ English speaking ability, the effects of the IPA module on undergraduate 

students’ leaning engagement, and students’ opinions on the implementation of the IPA. 

4.2 Demographic Characteristics of the Participants   

This part presents the findings regarding demographic characteristics of the 

participants in this study. The information included gender, year of study, number of 

English speaking courses taken in each semester, and current grade point average.    

Table  24:  

Demographic Characteristics of the Participants 

 

 

 

 

 

N Gender Year of study 

Number of oral English 

courses taken in each 

semester 

Current grade 

point average 

Participant 33 M=14 

(42.4 %) 

F=19 

(57.6 %) 

Third-year 

students = 33 

(100%) 

4 subjects or more=2 (6.1%) 

3 subjects=4 (12.1%) 

2 subjects=11(33.3%) 

1 subject=16 (48.5%) 

3.60 - 4.00=8  (24.2 %)     

3.00 - 3.59=22 (66.7 %) 

2.50 - 2.99= 3 (9.1 %) 

Below 2.50=0 (0 %)      

 

As can be seen in Table 24, more than half of the participants were female, 

accounting for 57.6% or 19 students, while the other 4 students, or 42.4 %, were male. 
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As for the year of study of the participants, all of the participants, or 100%, were third-

year students. In addition, 48.5%, or 16 students, enrolled in only one English-speaking 

course each semester, while 11 students or 33.3% took two English speaking courses. 

However, there were four students, or 12.1%, who studied three English speaking 

courses, and only two students, or 6.1% enrolled in four English speaking courses. 

Regarding the participants’ current grade point average, 22 of them had their grade 

point average ranging from 3.00 to 3.59, making up 66.7% of the total, while eight 

students, or 24.2%, had a grade point average of 3.60 or higher. Also, only three 

students, or 9.1%, had a grade point average between 2.50 and 2.99, while none of them 

had a grade point average below 2.50.  

4.3 The Effects of the IPA Module on Undergraduate Students’ English 

Speaking Ability 

4.3.1 Results from the Pretest and Posttest of Students’ English Speaking 

Ability Before and After Studying Through the IPA Module 

To investigate whether or not students’ speaking ability improved after they 

studied in an English speaking course with the integration of the IPA module, a pretest 

and a posttest were administered. As previously mentioned, both the pretest and posttest 

consisted of three tasks, including interpretive, interpersonal, and presentational tasks. 

In terms of evaluation, students’ performance was assessed using the IPA rubrics, 

which were adapted from the IPA original rubrics, and they were used based on the 

differences in students’ English proficiency. The pretest and posttest results are 

depicted in three dimensions, which corresponded to the tasks undertaken by students 

in both tests. Specifically, the analysis encompassed interpretive, interpersonal, and 
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presentational tasks, along with an evaluation of overall performance across the three 

test tasks. 

 

Table  25:  

Summary of the Results of the Pretest and Posttest   

IPA mode 
Pretest Posttest 

t 
Sig. 

(2-tailed) M SD Min Max M SD Min Max 

Interpretive    2.12 .38 1.38 2.88 3.03 .41 1.88 3.75       -10.42        .000* 

Interpersonal  2.80 .43 2.00 3.70 3.34 .38 2.70 3.90       -14.66         .000* 

Presentational  2.94 .43 2.30 3.50 3.45 .34 2.80 3.90       -12.88         .000* 

Total 2.62 .31 2.01 3.15 3.27 .32 2.52 3.85       -18.76        .000* 

*p < .05 

 

Table 25 shows the summary of the findings obtained from the pretest and 

posttest. As can be seen from the overall mean score between the pretest and posttest, 

students’ speaking ability improved, as the posttest mean score (M = 3.27, SD = .32) 

was higher than the pretest mean score (M = 2.62, SD = .31). Moreover, it was found 

that the posttest mean score was significantly different from the pretest mean score 

(t(32) = -18.76, p ≤ .05). Therefore, the hypothesis was accepted. 
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Table  26:  

Results of the Interpretive Task of the Pretest and Posttest 

Aspects 

Pretest Posttest 

t 

Sig. 

(2-

tailed) 
M SD Min Max M SD Min Max 

Keyword recognition 2.15 .49 1.00 3.00 2.65 .59 1.00 3.00 -4.00 .000* 

Main idea detection 1.82 .74 1.00 3.50 2.71 .59 1.50 4.00 -5.77 .000* 

Supporting detail 

detection 

2.35 .81 1.00 4.00 3.48 .63 2.00 4.00 -6.62 .000* 

Cultural perspectives 2.17 .65 1.00 3.50 3.27 .49 2.00 4.00 -7.60 .000* 

Total 2.12 .38 1.36 2.88 3.03 .41 1.88 3.75 -10.42 .000* 

*p < .05 

Table 26 illustrates the findings obtained from the interpretive task in the pretest 

and posttest. It was found that the posttest mean score (M = 3.03, SD = .41) was higher 

than the pretest mean score (M = 2.12, SD = .38). When considering each aspect of the 

interpretive test task, students had a higher average score in all aspects. In the keyword 

recognition aspect, students’ posttest mean score (M = 2.65, SD = .59) was higher than 

the pretest mean score (M = 2.15, SD = .49). As for the main idea detection aspect, the 

student’s posttest mean score (M = 2.71, SD = .59) was higher than the pretest mean 

score (M = 1.82, SD = .74). In the aspect of supporting detail detection, the students’ 

posttest mean score (M = 3.48, SD = .63) was increased from the pretest mean score (M 

= 2.35, SD =. 81). As for cultural perspective aspect, students’ posttest mean score (M 

= 3.27, SD = .49) was higher than the pretest mean score (M = 2.17, SD = .65). When 

comparing students’ performance on each aspect of the interpretive task, it was found 

that the aspect that the students’ mean score improved the most was the supporting 

detail detection aspect, while the one that improved the least was the keyword 

recognition aspect. Furthermore, the results from the paired sample t-test revealed that 

the posttest mean scores of all aspects of the interpretive task were significantly higher 
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from the pretest mean scores (Total: t(32)  = -10.42, p ≤ .05, keyword recognition: t(32)  

= -4.00, p ≤ .05, main idea detection: t(32)  = -5.77, p ≤ .05, supporting detail detection: 

t(32)  = -6.62, p ≤ .05, cultural perspectives: t(32)  = -7.60, p ≤ .05). 

 

Table  27:  

Results of the Interpersonal Task of the Pretest and Posttest 

Aspects Pretest Posttest t Sig. 

(2-tailed) M SD Min Max M SD Min Max 

Language Function 2.59 .52 2.00 4.00 3.30 .57 2.00 4.00 -9.43 .000* 

Discourse Type 2.64 .49 2.00 3.00 3.06 .35 2.50 3.50 -6.12 .000* 

Communication 

Strategies 

2.73 .56 2.00 4.00 3.42 .56 2.00 4.00 -9.68 .000* 

Comprehensibility 3.24 .63 2.00 4.00 3.74 .40 3.00 4.00 -5.41 .000* 

Language Control  2.79 .43 2.00 3.50 3.18 .50 2.00 4.00 -5.28 .000* 

Total 2.80 .43 2.00 3.70 3.34 .38 2.70 3.90 -14.66 .000* 

*p < .05 

 

Table 27 displays the results obtained from the interpersonal task of the pretest 

and posttest. As for this task, students’ posttest mean score (M = 3.34, SD = .38) was 

higher than the pretest mean score (M = 2.80, SD = .43). With regards to each aspect of 

the interpersonal task, students’ posttest mean score was higher in all aspects. In the 

language function aspect, students’ posttest mean score (M = 3.30, SD = .57) was higher 

than their pretest mean score (M = 2.59, SD = .52). As for discourse type aspect, the 

student’s posttest mean score (M = 3.06, SD = .35) was higher than the pretest mean 

score (M = 2.64, SD = .49). When it came to supporting communication strategies, 

students’ posttest mean score (M = 3.42, SD = .56) increased from the pretest mean 

score (M = 2.73, SD = .56). As regards comprehensibility, students’ posttest mean score 

(M = 3.74, SD = .40) was higher than the pretest mean score (M = 3.24, SD = .63). 
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Similarly, in terms of language control, students’ posttest mean score (M = 3.18, SD = 

.50) was higher than the pretest mean score (M = 2.79, SD = .43). When comparing 

students’ performance on each aspect of the interpersonal task, it was found that 

students’ posttest mean score of the language function aspect improved the most, while 

the posttest mean score of the language control aspect improved the least. 

Additionally, the results from the paired sample t-test confirmed that the posttest 

mean scores of all aspects of the interpersonal task were significantly higher than the 

pretest mean scores. (Total: t=-14.66, p ≤ .05, language function: t(32)  = -9.43, p ≤ .05, 

discourse type: t(32)  = -6.12, p ≤ .05, communication strategies: t(32)  = -9.68, p ≤ .05, 

comprehensibility: t(32)  = -5.41, p ≤ .05, language control: t(32)  = -5.28, p ≤ .05). 

 

Table  28: Results of the Presentational Task of the Pretest and Posttest 

Aspects Pretest Posttest t                       Sig. 

(2-

tailed) 

M SD Min Max M SD Min Max 

Language 

Function 

3.14 .79 2.00 4.00 3.58 .50 3.00 4.00 -4.93 .000* 

Discourse Type 2.52 .51 2.00 3.00 3.06 .24 2.50 3.50 -7.13 .000* 

Impact  2.67 .49 2.00 3.50 3.27 .66 2.00 4.00 -7.01 .000* 

Comprehensibility 3.50 .48 3.00 4.00 3.90 .26 3.00 4.00 -5.12 .000* 

Language Control 2.90 .39 2.00 3.50 3.40 .52 2.50 4.00 -6.45 .000* 

Total 2.94 .43 2.30 3.50 3.45 .34 2.80 3.90 -12.88 .000* 

*p < .05 

 

Table 28 explains the findings from the pretest and posttest in the presentational 

task. Students’ posttest mean score (M =3.45, SD = .34) was higher than the pretest 

mean score (M  = 2.94, SD = .43). As for each aspect of the presentational task, students 

had a higher mean score in all aspects. In the language function aspect, students’ 

posttest mean score (M = 3.58, SD = .50) improved from the pretest mean score (M = 

3.14, SD = .79). As for discourse type, students’ posttest mean score (M = 3.06, SD =. 
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24) was higher than the pretest mean score (M = 2.52, SD = .51). In the aspect of impact, 

students’ posttest mean score (M = 3.27, SD = .66) was increased from the pretest mean 

score (M = 2.67, SD = .49). Likewise, regarding their comprehensibility aspect, the 

students’ posttest mean score (M = 3.90, SD = .26) was higher than the pretest mean 

score (M = 3.50, SD = .48). In terms of language control, the students’ posttest mean 

score (M = 3.40, SD = .52) was higher than the pretest mean score (M = 2.90, SD = .39). 

When comparing students’ performance on each aspect of the interpersonal task, it was 

discovered that students’ posttest mean score of the language impact aspect improved 

the most, while that of the comprehensibility aspect completed the least. 

The results of the paired sample t-test confirmed that the posttest mean scores 

of all aspects of interpersonal task were significantly higher than the pretest mean scores 

(Total: t= -12.88, p ≤ .05, language function: t(32)  = -4.93, p ≤ .05, discourse type: 

t(32)  = -7.13, p ≤ .05, impact: t(32)  = -7.01, p ≤ .05, comprehensibility: t(32)  = -5.12, 

p ≤ .05, language control: t(32)  = -6.45, p ≤ .05). Therefore, the hypothesis was 

accepted. 

4.3.2 Findings from Semi-Structured Interviews    

To support the quantitative data, the qualitative data obtained from the semi-

structured interviews were analyzed, reflecting students’ positive comments towards 

the improvement of their English speaking ability with the use of the IPA module, as 

shown in the following excerpts:  

 “I thought my speaking skill had greatly improved. Before I studied in this 

course, I did not dare to speak English and I did not realize my weaknesses.” 

(Student #1) 
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“My speaking skill has improved a lot. I was am now more confident and not 

afraid to speak in front of an audience. I used to be afraid that someone would 

bully me because of my poor speaking ability, but after taking this course, I no 

longer had that worry. I am quite pleased with all of my presentations.” (Student 

#2) 

There were several factors contributing to the improvement of students’ English 

speaking ability as exemplified and discussed below.  

Cyclical approach  

The results from the semi-structured interviews indicated that the principle of 

the IPA cyclical approach was identified as one contributing factor to students’ 

improvement of their speaking ability. To clarify, the IPA module started with an 

overview that gave a clear context and purpose for the learning unit. Most significantly, 

the IPA module demonstrated how each activity was connected to and built upon the 

previous one. As a result, the students’ oral presentation, which was the final outcome 

of the IPA module, could significantly be improved, as shown in the following excerpts:  

“I liked the examples that the instructor provided to me prior to the presentation 

assignment. It  gave me good guidance on how to create my presentation and 

provided me with useful tips for constructing my own presentation. More 

importantly, the fact that the course was divided into three assignments assisted 

me in organizing my thoughts and allowed me to devote more time to explore 

the speaking topic. I also gained more ideas from my classmates since we had 

to exchange the idea in the interpersonal task.” (Student #3) 
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“Overall, I was happy to study the way this course taught me. I thought it was 

a good thing when the instructor started by giving an overview of the topic as if 

no one had background knowledge about the topic. Moreover, I thought that 

watching a video in the first task was an effective way to lead students into the 

lesson. At first, I did not have any idea about the topic and the video was very 

helpful. Moreover, when I had a chance to talk with my friends about the topic 

in task 2, I could not only improve my speaking skill but also expand my idea. 

Finally, I could apply the knowledge obtained from the first two tasks in my 

final presentation. I assumed that once I had sufficient information and proper 

language structures, preparing my final oral presentation would be simple.” 

(Student #5) 

“For me, my speaking ability improved a lot. I thought one important factor for 

my improvement was my interest in the topic and how invested I was in it. When 

the unit was separated into three tasks, I believed my thinking was becoming 

more structured when I was studying this course.” (Student #1) 

“In the first task, I listened to find the idea, and then I talked with my friend in 

the second task. These two tasks assisted me to come up with my final 

presentation in the third task. The learning steps were organized in a way that 

I enjoyed them. Although it took a long time, I believed this teaching module 

was better than starting with theory and then assigning the presenting task.” 

(Student #4) 

“I liked the cycle of the unit when the instructor provided students with three 

tasks. I believed that learning in stages was a good idea. I could understand the 
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topic before I exchanged my idea with classmates. I could use those ideas for 

creating my presentation.” (Student #2) 

However, there were also some contradictory comments from students towards 

the cycle of the IPA tasks. Since each IPA task was scored separately, some students 

mentioned their stress over the evaluation of the task, as can be seen below.  

 “This course was fine. However, I thought that some assignments might be too 

big and could make students worry about their scores. It would be better if some 

assignments were not scored or if the points were smaller so that students 

wouldn’t take them too seriously.” (Student #1) 

Feedback 

According to the data obtained from the semi-structured interviews, feedback 

also played an important role in the improvement of students’ English speaking skills 

in various areas as follows:   

Development of speaking ability   

“The feedback was very useful for me. I totally agreed with the feedback I 

received from the instructor. I could realize my weaknesses and improve my 

speaking.” (Student #2) 

“I really liked the feedback session as it was very useful for me. When the 

instructor gave me comments, it reflected my strengths and weaknesses and I 

could develop my speaking skill.” (Student #5) 

Motivation in learning  
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“The feedback from the instructors and friends was very useful. For me, my 

heart was fulfilled again because I had never received this kind of feedback 

before. It wasn’t a criticism for me, but rather a constructive suggestion. As a 

result, I didn’t feel threatened when I received feedback and I became motivated 

to learn in this course.” (Student #2) 

4.4 The Effects of the IPA Module on Undergraduate Students’ Learning 

Engagement 

4.4.1 Results from Student’s Engagement Self-report  

Learning engagement was investigated in three dimensions: behavioral, 

emotional, and cognitive. The findings obtained from the student’s engagement self-

report and semi-structured interviews are presented below.  

 4.4.1.1 Results from Student’s Behavioral Engagement Self-Report 

To examine the effects of the IPA module on students’ learning 

engagement after they had studied an English speaking course with the 

integration of the IPA module, students were asked to complete the self-

engagement report, which was divided into three parts based on different 

types of students learning engagement. The first part of the engagement 

self-report explored the level of students’ behavioral engagement, while 

the second part investigated the level of students’ emotional 

engagement. The last part consisted of statements eliciting data about 

the level of students’ cognitive engagement. 
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Table  29:  

The Mean Scores of Students’ Behavioral Engagement   

Aspects Statements M SD 
Interpretation of 

engagement level 

Class 

attendance  

 

1. I came to class on time. 4.58 .71 Very high 

2. I wanted to skip this class. 4.52 .71 Very high 

3. I wanted to come to this class.   4.24 .66 Very high 

Total 4.44 .48 Very high 

Class 

participation  

4. I participated in class 

discussion. 

3.70 .88 High 

5. I paid attention to this course. 4.33 .60 Very high 

Total 4.02 .81 High 

Assignment 

completion   

6. I finished my assignment.  4.73 .52 Very high 

7. I liked to give a presentation in 

class.  

3.58 .87 High 

Total 4.15 .91 High 

Asking 

questions  

 

 

8. I asked questions when I do not 

understand. 

3.24 1.25 Moderately high 

9. I asked the instructors to review 

class assignments or tests. 

3.55 1.28 High 

10. I asked my classmates when I 

did not understand the course 

materials.  

4.67 .48 Very high 

Total 3.82 1.22 High 

Time and Effort  

 

 

11. I worked hard in this course.   4.33 .54 Very high 

12. I noticed my strengths and 

weaknesses in the topic I learned.  

4.70 .47 Very high 

13. I came up with a new idea 

from various pieces of 

information in this course.   

4.21 .70 Very high 

Total 4.41 .60 Very high 

Total mean score 4.18 .91 High 

 

Table 29 shows students’ behavioral engagement report reflecting their level of 

behavioral engagement. Overall, it was found that students revealed a high level of 

behavioral engagement (M = 4.18, SD = .91). When considering each aspect, students 

demonstrated a very high level of engagement regarding their behavioral engagement 

in class attendance (M = 4.44, SD = .48) and time and effort (M = 4.41, SD = .60). 
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Additionally, behavioral engagement was at a high level in terms of class participation 

(M = 4.02, SD = .81), assignment completion (M = 4.15, SD = .91), and asking questions 

(M = 3.82, SD = 1.22). 

 

4.4.1.2 Results from Semi-Structured Interview Regarding 

Behavioral Engagement   

To support the quantitative data, semi-structured interviews were also 

conducted to shed more light on students’ behavioral engagement, as exemplified 

below. 

 

Class attendance  

It was found that students were willing to come to this course in which the IPA 

module was implemented. Some students revealed that they felt comfortable studying 

in this course and they loved the challenges when they had to accomplish the assigned 

tasks, as they described:  

 “I was first concerned when I learned that I would have to take an English 

speaking course because my speaking ability was poor. However, after I joined 

this course, I was always eager to come to the class and I loved the challenges 

I faced in this course.” 

 (Student #4) 

“I always wanted to study this course and I was comfortable to come to this 

class.” (Student #2) 
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“Yes, I wanted to study this course. I was waiting for my final video 

presentation, and I couldn’t wait to show it to my instructor and classmates. I 

always put in a lot of effort and was curious to see how the instructor reacted.” 

(Student #6) 

“I liked coming to this class although I was sometimes concerned about 

homework.” (Student #1) 

 “It was the only course I was interested in this semester.” (Student #5) 

“I was always ready to study this course.” (Student #4) 

  Class participation 

In terms of class participation, most of the students revealed that they enjoyed 

participating in class discussions since they were able to incorporate new ideas from 

the discussion into their presentations. 

“Sharing ideas and discussing them in class was something I enjoyed doing 

since it successfully brought the class to focus on the topic.” (Student #1) 

“I was happy to see a variety of opinions from my classmates.” (Student #2) 

“I thought I could apply the information from the class discussion into my 

presentation.” (Student #4) 

“It was interesting to hear from different people. It helped me understand that 

other students may have different ideas, and mine may not be the best.” (Student 

#5) 

“It was good to broaden my ideas by means of class discussion. I could come 

up with a new idea once I discussed it with my classmates.” (Student #6) 
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Moreover, some students expressed their opinion that they participated in class 

activities by asking questions about things they did not understand, as they stated: 

“Firstly, I was hesitant to ask questions. However, when I studied this course, I 

dared to ask questions if I did not understand something.” (Student #2) 

“I would try to find the answers by myself first. If I could not find the answers, 

I normally asked my friends. However, if my friends did not know the answer, I 

finally asked the instructor.” (Student #4) 

However, some students revealed that they did not ask questions, and there were 

different reasons that they shared: 

“I did not ask many questions because the majority of the assignment examples 

were clear and I could understand it.” (Student #1) 

“I have not asked many questions, but I always thought about and responded to 

what the instructor taught in my mind.” (Student #5) 

“When I didn’t understand anything, I didn’t dare to ask questions.”  

(Student #6) 

Problems on assignment completion 

When asking students about their problems on assignment completion, some 

students indicated that they had similar problems on their speaking skills and time 

management, as can be seen in the following excerpts:  

“My major problem was my speaking fluency and pronunciation, and it 

sometimes made me worried.” (Student #6) 
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“When I practiced my speech alone, I had a difficulty. I wasn’t sure whether I 

was speaking it correctly.”  (Student #1) 

“My issue was time management since it took me a long time to come up with 

ideas or make a decision. As a result, I was occasionally unable to finish the 

speaking assignments on time.” (Student #4) 

4.4.1.3 Results from Student’s Emotional Engagement Self-Report 

Table  30:  

The Mean Score of Students’ Emotional Engagement   

Aspects Statements M SD Interpretation of 

engagement level 

Enjoyment 14. I enjoyed studying in this 

course.  

4.06 .66 High 

15. I liked to learn new things in 

this course. 

4.55 .56 Very high 

16. I was enthusiastic when I 

studied in this course.  

4.12 .65 High 

17. I liked to talk in English to 

my classmates. 

3.64 .78 High 

18. I liked to talk in English to 

my instructors.  

4.18 .77 High 

19. I enjoyed doing an 

assignment in this course.  

3.45 1.06 High 

20.  I liked the class activities in 

this course.  

3.97 .88 High 

21. I was interested in what I 

have done in this course.  

4.09 .68 High 

Total 4.01 .82 High 

Interest 22. I have been challenged to 

create new things in this course.  

4.30 .77 Very high 

23. I could be responsible for my 

learning.  

4.52 .62 Very high 

Total 4.41 .70 Very high 

24. I felt that I belonged to my 

class group. 

4.33 .74 Very high 
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Aspects Statements M SD Interpretation of 

engagement level 

Sense of 

belonging  

 

25. I felt I got involved when I 

do class activities in this course.  

4.24 .66 Very high 

26. I was confident that I could 

do well in this course.  

3.88 .74 High 

Total 4.15 .73 High 

Boredom 27. I was bored when n this 

course. 

4.27 .72 Very high 

Total 4.27 .72 Very high 

Total mean score 4.11 .79 High 

 

Table 30 illustrates students’ level of emotional engagement. In this section, 

students were asked to rate their level of emotional engagement during the 

implementation of the IPA module in their English speaking course. Overall, it was 

found that students revealed a high level of emotional engagement (M = 4.11, SD = 

.79). As for each aspect of emotional engagement, students revealed a very high level 

in the aspect of interest (M = 4.41, SD = .70). Moreover, students’ emotional 

engagement was at a high level in terms of enjoyment (M = 4.01, SD = .82), sense of 

belonging (M = 4.15, SD = .73). Nevertheless, in terms of a negative statement asking 

students about their boredom presented in question number 27, the calculation of the 

mean score was inverted (M = 4.27, SD = .72). 

 

4.4.1.4 Results from Semi-Structured Interview Regarding Emotional 

Engagement 

Apart from the findings from the self-engagement report, the data obtained from 

the semi-structured interviews revealed a positive response toward the students’ level 

of emotional engagement. Most students mentioned that they enjoyed studying in this 

course, as can be seen below. 
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"I enjoyed studying this course because it was a very practical subject.” 

(Student #1) 

“Studying was fun for me since it was exciting every time I did it. Although we 

were worried about the topics, the activities were enjoyable.” (Student #4) 

Another interesting issue of students’ emotional engagement was their 

nervousness. Although students enjoyed learning in this course, some of them were 

nervous when they had to deliver a presentation. They described:  

“I was nervous every time I delivered a presentation in this course. Although I 

could recall a speech script, I was nervous when I had to deliver it in front of 

the class.” (Student #4) 

“I was nervous when I had to speak in front of the audience.” (Student #5) 

 

4.4.1.5 Results from Student’s Cognitive Engagement Self-Report 

Table  31:  

The Mean Scores of Students’ Cognitive Engagement   

Aspect Statement M SD Interpretation of 

engagement level 

Self-

Regulation  

28. It was easy for me to set a 

learning goal in this course.  

3.94 .70 High 

29. I could manage my study 

time well in this course.  

3.82 .88 High 

30. I understood what I was 

doing in this course. 

4.33 .60 Very high 

31. I checked my answer when I 

finished my work in this course.   

4.45 .56 Very high 

 Total 4.14 .74 High 
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Aspect Statement M SD Interpretation of 

engagement level 

Deep 

Strategy Use 

 

32. I could compare different 

concepts 

4.12 .74 High 

33. I could contrast different 

concepts 

4.03 .81 High 

34. I was sure that I understood 

the class materials in this course.  

4.39 .56 Very high 

35.  I checked whether there were 

errors after I finished my work.  

4.39 .66 Very high 

36. I came up with some new 

ideas by combining different 

pieces of information from the 

class materials. 

4.12 .74 High 

37. Before I solved problems, I 

classified them into categories. 

3.72 .94 High 

38. I thought there was more than 

one way to get the correct answer 

for my work’s problem. 

4.21 .70 Very high 

 Total 4.14 .76 High 

Shallow 

Strategy Use  

 

39. When I prepared myself for 

the test, I focused on the 

information from the course 

materials. 

4.45 .67 Very high 

40. I thought a review of 

previous problems was a good 

way to study for a test. 

4.67 .48 Very high 

Total 4.56 .59 Very high 

Total mean score 4.21 .75 Very high 

 

Table 31 displays students’ levels of cognitive engagement. In this part, students 

were asked to rate their levels of cognitive engagement during the implementation of 

the IPA module in the English speaking course. Overall, it was found that the scores 

reflected a very high level of cognitive engagement (M = 4.21, SD = .75). When 

investigating each aspect of cognitive engagement, it could be seen that the students’ 

responses reflected at a very high level of cognitive engagement in the aspect of shallow 

strategy use (M = 4.56, SD = .59), while they showed a high level of cognitive 
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engagement in terms of self-regulation (M = 4.14, SD = .74) and deep strategy use (M 

= 4.14, SD = .76). 

 

4.4.1.6 Results from Semi-Structured Interview Regarding Cognitive 

Engagement   

To elicit more information, semi-structured interviews was conducted. In terms 

of students’ cognitive engagement, students expressed their opinions regarding the 

strategies that they used to study in the speaking course with the implementation of the 

IPA module. 

First of all, the students mentioned that they liked the course materials chosen 

by the instructor because they enabled them to understand the content of the units more 

easily and provided valuable resources for their studies, as they explained:   

“When I didn’t understand anything, I always went back to check the course 

materials, such as a video example. It was quite helpful in ensuring that I was 

on the right way.” (Student #1) 

“I checked the worksheet when I did not understand anything as it guided me 

to a lot for my presentation.” (Student #5) 

“The course materials served as a handbook for me. Despite the fact that I 

understood the unit’s material, I may return to it at any moment for 

clarification.” (Student #6) 

Another interesting issue was the students’ preparation for the test. It was found 

that the most important element on which students put a lot of emphases on was 

exploring the best idea for their presentation.  
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“I think exploring about the topic was important. I paid close attention when I 

was composing my speech script. I have revised it until I could come up with 

the best version.” (Student #1)    

“My initial issue was with the ideas. After I came up with the ideas, then I spent 

a few days to write a script.” (Student #4)    

 

4.5 Students’ Opinions on the Implementation of the IPA Module 

Table  32:  

The Mean Score of Students’ Overall Satisfaction with the Implementation of the IPA 

Module 

Statement   M SD Interpretation of 

agreement level 

1. I was satisfied with studying an English 

speaking course through the IPA module.  

4.12 .74 Agree 

2. I like the IPA classroom environment. 4.06 .83 Agree 

3. I was more satisfied with studying an English 

Speaking course through the IPA module than 

the speaking course I had taken before. 

4.27 .80 Strongly agree 

4.  Studying through the IPA module enabled me 

to be a better learner.    

4.39 .66 Strongly agree 

5. I was satisfied with the teaching materials in 

the IPA module.  

4.30 .68 Strongly agree 

Total 4.23 .74 Strongly agree 

 

Table 32 indicates that most students strongly agreed with the statements in 

terms of students’ overall satisfaction towards the implementation of the IPA module 

(M = 4.23, SD = .74). 
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Table  33:  

The Mean Scores of Students’ Opinions on the Development of English Speaking 

Ability Through the IPA Module 

Statements M SD 
Interpretation of 

agreement level 

6. The IPA module has improved my English 

speaking ability.  

4.52 .57 Agree 

7. I was more confident when speaking in this 

course. 

4.09 .72 Agree 

8. The IPA module gave me a great opportunity to 

practice English speaking skill. 

4.58 .56 Strongly agree 

9. The IPA module enabled me to speak more 

English with my classmates.  

3.88 .82 Agree 

10. The IPA module allowed me to speak more 

English with my instructors.    

4.42 .61 Strongly agree 

11. The IPA module allowed me to study an 

English speaking course through the three modes 

of communication including interpretive, 

interpersonal, and presentational modes.  

4.48 .57 Strongly agree 

Total 4.32 .64 Strongly agree 

 

Table 33 states that most students strongly agreed with the statements in terms 

of students’ opinions on the development of English speaking ability through the IPA 

module (M = 4.32, SD = .64). 
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Table  34:  

The Mean Scores of Students’ Opinions Towards the 5 Cs Standards     

Statement M SD 
Interpretation of 

agreement level 

12. The IPA module enabled me to integrate 

a cultural perspective in IPA tasks into my 

daily situations.  

4.30 .68 Strongly agree 

13. The IPA module enabled me to use 

English to connect with other disciplines. 

4.30 .68 Strongly agree 

14. After studying through the IPA module, I 

could compare my language and culture to 

the English language and cultures. 

4.30 .64 Strongly agree 

15.  After studying through the IPA module, 

I could share the English language and 

culture beyond the classroom. 

4.18 .68 Agree 

Total 4.27 .67 Strongly agree 

 

Table 34 shows the level of agreement of students in terms of students’ opinions 

towards the 5 Cs standards. It was found that most students strongly agreed with the 

statements in response to opinions towards the 5 Cs standards (M = 4.27, SD = .67). 

 

Table  35:  

The mean Scores of Students’ Opinions On the IPA Instructional Activities Through 

the IPA Module       

Statements M SD 
Interpretation of 

agreement level 

16. The interpretive tasks made you understand 

the content of interpersonal and presentational 

task more easily).  

4.27 .63 Strongly agree 

17. The teaching materials in IPA interpretive 

task were effective.  

4.21 .40 Strongly agree 

18. The teaching materials in IPA interpersonal 

task were effective.  

4.46 .62 Strongly agree 
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Statements M SD 
Interpretation of 

agreement level 

19. The teaching materials in IPA presentational 

task were effective.  

4.55 .56 Strongly agree 

20. The IPA interpretive activity improved my 

ability to interpret the meaning of the text after I 

watched a video or listening to an excerpt.   

4.15 .76 Agree 

21. The IPA interpersonal activity allowed me to 

actively negotiate the meaning with my 

interlocutor.  

4.15 .67 Agree 

22. The IPA presentational activity allowed me 

to effectively create an oral presentation.   

4.06 .86 Agree 

Total 4.26 .69 Strongly agree 

 

Table 35 shows the mean score of students’ opinions on the IPA instructional 

activity through the IPA module. As can be seen, most students strongly agreed with 

most of the statements (M = 4.26, SD = .69). 

 

Table  36:  

The Mean Scores of Students’ Opinions on the IPA Feedback Session 

Statement M SD 
Interpretation of 

agreement level 

23. The feedback from the instructors was 

very helpful. 

4.90 .38 Strongly agree 

24. Giving feedback helped me realize my 

strengths and weaknesses.  

4.90 .38 Strongly agree 

25. The feedback in each IPA mode built upon 

each other. 

4.60 .61 Strongly agree 

26. The IPA feedback provided me with 

knowledge and strategies for improving my 

performance.  

4.48 .57 Strongly agree 
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Statement M SD 
Interpretation of 

agreement level 

27. The feedback provided an ongoing 

feedback cycle between students and 

instructors. 

4.60 .56 Strongly agree 

Total 4.70 .50 Strongly agree 

 

Table 36 illustrated students’ levels of agreement in terms of their opinions on 

the IPA feedback session. It was confirmed that most students agreed with most of the 

statements about feedback in the IPA feedback session (M = 4.70, SD = .50).  

As can be seen from Tables 33, 34, 35, 36, and 37, students showed the highest 

level of agreement in the aspect of students’ opinions on the IPA feedback session (M 

= 4.70, SD = .50) followed by students’ opinions on the development of English 

speaking ability through the IPA module (M = 4.32, SD = .64), students’ opinions 

towards the 5 Cs standards (M = 4.27, SD = .67),  students’ opinions on the IPA 

instructional activity through the IPA module (M = 4.26, SD = .69), and students’ 

overall satisfaction towards the implementation of the IPA module (M = 4.23, SD = 

.74).                                           

To obtain additional information from the IPA opinion questionnaire, the data 

from the semi-structured interviews also explained students’ opinions on the 

implementation of the IPA module.  

For overall satisfaction, students explained that they were satisfied with 

studying an English speaking course through the IPA module.        

“Overall, I enjoyed studying in this course since it gave me more confidence in 

my speaking abilities” (Student #1). 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 146 

“I was very satisfied and I could say that this was the first course that changed 

my attitudes on studying an English speaking course. I had been thinking that 

speaking English was too difficult to me and I lacked any confidence. After 

taking this course, I gained more confidence and made an attempt to speak 

English.” (Student #2)  

As for students’ opinions on the development of English speaking ability with 

the IPA module, students mentioned that their English speaking ability was improved: 

“My speaking skill was better than it was in the past. I had been told that I was 

a monotonous speaker, but I thought my speaking skill improved a lot. It was 

because I received many constructive comments and realized my weaknesses.” 

(Student #4) 

“I thought my speaking skill was better in terms of my confidence. I had more 

confidence in speaking English. I used to be tense when I spoke English since I 

was worried about my pronunciation, but I felt much better after I studied this 

course.” (Student #5) 

Obviously, one important factor contributing to students’ development of 

English speaking ability as well as their satisfaction with the English speaking course 

with the IPA module was that students received constructive feedback from the 

instructor and their peers.  

“When I was studying this course, I received genuine comments that helped me 

realize what I needed to work on further. Most importantly, I had more 

confidence to speak English.” (Student #1) 
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“The feedback session was beneficial because I had seldom received detailed 

feedback from prior courses. When I received this kind of feedback, I could 

realize what I had to improve next time. I agreed with all of the instructor’s 

feedback, and it truly helped me improve my speaking ability.” (Student #4) 

“Firstly, I didn’t have any idea of how I should speak. I thought my 

presentation in the first week was OK, but I was not confident. After I received 

feedback from the instructor, I was able to identify my weaknesses that I might 

not have realized before, such as my pronunciation. I loved the feedback in Thai 

because it gave me a better understanding of my improvement.”  

(Student #6) 

Another interesting comment from students was on instructional activities. 

Students believed that the instructional activities offered an excellent opportunity for 

them to successfully practice their English and allowed them to speak English in class, 

as they described: 

“In this course, I not only spoke English in the oral presentation assignment, 

but I also practiced speaking English in task 2 that I had to speak with my 

partners. This gave me more opportunities to speak more English.”  

(Student #1) 

“I liked speaking task in task 2 because it allowed me to communicate with my 

friends and exchange ideas. I thought that I could practice speaking skills and 

came up with new ideas by doing so.” (Student #4) 
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However, in order to develop the English speaking course with the 

implementation of the IPA module, students made some suggestions. Some students 

felt that they were focusing too much on their speech scriptwriting, so it was suggested 

that the instructors may put less emphasis on writing a speech script, as one of them 

stated:  

“Since I was too concerned with my speech script and was anxious, I believed 

the instructor may inform students that they should not be serious when writing 

their speech scripts.” (Student #1) 

Another interesting issue was the assessment issue. Students mentioned that 

some tasks should not be scored since they made students focus on their scores more 

than the actual practice they got:  

“I think the overall course was fine, but we, as Thai students, when it came to 

English assignments, we thought that every scored task was important and we 

took them very seriously at times. I suggested that some parts such as 

interpretive tasks may not be scored so that I could focus more on my speaking 

skills.” (Student #3) 

“The course was good but I thought that the score in task 1 and task 2 was 

excessive.” (Student #1) 

 4.6 Summary  

Overall, the findings showed that students’ speaking ability improved after they 

studied in the English speaking course with the integration of the IPA module. The 

results obtained from quantitative data collection confirmed that students’ scores 

improved when comparing the pretest and posttest scores. Moreover, the qualitative 
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data also supported the quantitative data in terms of the improvement of their speaking 

ability. To explain, the additional data obtained from the semi-structured interviews 

showed that students revealed positive comments about their speaking ability after they 

enrolled in this course. 

In terms of students’ learning engagement, the data from the self-engagement 

report illustrated that students had a high level of behavioral, emotional, and cognitive 

engagement. Likewise, the data obtained from the semi-structured interviews indicated 

that students revealed a positive opinion on their learning engagement. 

As for students’ opinions towards the implementation, the results obtained from 

the IPA opinion questionnaire confirmed that students had a positive opinion on the 

implementation of the IPA module. The data from the semi-structured interviews also 

indicated that students had a positive reaction when they took an English speaking 

course through the implementation of the IPA module. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER V  

DISSCUSSION AND CONCLUSION 

 

This chapter consists of six parts, including a summary of the study, a summary 

of the findings, a discussion of the research findings, implications of the study, 

limitations of the study, recommendations for future research, and a conclusion.   

5.1 Summary of the Study 

The present study aimed to answer three research questions: 1) What are the 

effects of an IPA module on undergraduate students’ English speaking ability? 2) What 

are the effects of an IPA module on undergraduate students’ learning engagement?, and 

3) What are undergraduate students’ opinions on  the implementation of an IPA 

module? 

IPA is a cluster assessment protocol which mainly features three modes of 

communication: interpretive, interpersonal, and presentational. Regarding the IPA’s 

implementation, the IPA module uses the same theme within the same instructional unit 

depending primarily on the three modes of communication mentioned earlier. To begin 

with, students are expected to interpret the message from what they hear or see in the 

interpretative mode. Students are then asked to create a dialogue with their interlocutor 

while in the interpersonal mode. Finally, the students are required to deliver a speech 

in the presentational mode.  

This study implemented the IPA module in an English speaking course to 

investigate its effects on students’ speaking ability and learning engagement. The 

participants in this study were 33 Thai EFL undergraduate students who enrolled in an 

English speaking course at a public university in Nakhon Pathom province, Thailand. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 151 

A mixed-methods research design was employed in this study, using a one-group 

pretest-and-posttest design. The students’ posttest scores were compared to their pretest 

scores in order to determine students’ improvement of their speaking ability after the 

implementation of the IPA module. Additionally, students’ engagement and their 

opinions on the implementation of the IPA module were also investigated.   

The study was conducted in two phases: 1) the development and validation of 

research instruments, and 2) the implementation of the IPA module and evaluation of 

its effects. Developing the research instruments involved studying related theories and 

literature, constructing and validating various instruments including a lesson plan, the 

pretest, the posttest, unit tests, the engagement self-report, and the IPA opinion 

questionnaire, and semi-structured interview questions. After the research instruments 

had been validated by experts and pilot tested, the IPA module was implemented in the 

English speaking course.  

In terms of data collection, the experiment was conducted over a period of 11 

weeks. Before the implementation of the IPA module, students were asked to take the 

pretest, which was constructed based on three IPA modes. After that, three IPA modules 

were taught to 33 students for nine weeks. The three units of instruction included 

‘Traveling in New York,’ ‘Eating in Thailand,’ and ‘Young People Today.’ At the end 

of each unit, students were asked to take unit tests based on the three different IPA 

modes: interpretive, interpersonal, and presentational. After the implementation of the 

three IPA module, students took the posttest which was developed with the same test 

construct as that of the pretest. The students were then asked to complete the 

engagement self-report to investigate their level of learning engagement. The IPA 

opinion questionnaire was also administered to elicit students’ opinions on the 
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implementation of the IPA in the English-speaking course. Finally, the semi-structured 

interviews were conducted with six students to further probe into their opinions.  

5.2 Summary of the Findings 

The findings can be summarized in three aspects: the effects of the IPA module 

on students’ speaking ability, the effects of the IPA module on students’ learning 

engagement, and students’ opinions on the implementation of the IPA module.  

5.2.1 Effects of the IPA Module on Students’ Speaking Ability 

The findings showed that the IPA module had a positive effect on students’ 

speaking ability as evidenced by as the increase in students’ posttest mean score.   

Moreover, the qualitative findings obtained from the semi-structured interview 

yielded support to the positive effects of the IPA. One of the factors that enabled 

students to develop their speaking abilities was the cycle of IPA activities. Furthermore, 

the co-constructive IPA feedback session enabled students to realize their strengths and 

weaknesses.   

5.2.2 Effects of the IPA Module on Students’ Learning Engagement  

It was found that integrating the IPA module into an English speaking course 

had positive effects on students’ learning engagement. Data were obtained from the 

engagement self-report which encompassed three dimensions of learning engagement: 

behavioral, emotional, and cognitive engagement. The findings indicated that students 

had a high level of behavioral engagement, a very high level of emotional engagement, 

and also a very high level of cognitive engagement.  

The semi-structured interviews suggested that when it came to behavioral 

engagement, students were willing to attend this course and participate in class 
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activities even though some may have been worried about their speaking skills and time 

management when completing class assignments. With regards to emotional 

engagement, students revealed that they enjoyed studying with the IPA module, 

although some of them were still anxious when delivering a presentation. The findings 

from the interview also confirmed that students were cognitively engaged since the IPA 

module enabled them to effectively utilize their learning strategies to develop their 

speaking ability in this course. 

5.2.3 Undergraduate Students’ Opinions on the Implementation of The 

IPA Module  

The findings obtained from the IPA opinion questionnaire reflected students’ 

positive opinions on the implementation of the IPA module. Overall, students were 

satisfied with the implementation of the IPA module, they believed that their speaking 

ability was developed with the implementation of the IPA module, they were satisfied 

with the 5 Cs standards, and they found that the IPA instructional activities enabled 

them to perform speaking tasks better.  Finally, the students strongly agreed that the 

IPA feedback sessions contributed to a positive outcome of their speaking performance. 

The qualitative findings obtained from the semi-structured interviews also 

reflected positive opinions as the students expressed that they were satisfied with the 

IPA module because it enhanced their speaking ability. They further explained that the 

important factors contributing to the improvement of their speaking ability included the 

effectiveness of IPA instructional activities as well as the constructive feedback that 

they received from the instructor and their peers.  
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5.3 Discussion  

The findings of the present study indicated that the implementation of the IPA 

module significantly improved students’ speaking ability and increased their levels of 

learning engagement. Furthermore, it was found that students had positive opinions on 

the implementation of the IPA module in their English speaking course. Such findings 

could be discussed as follows:  

 5.3.1 The Effectiveness of the IPA Module on Students’ Speaking Ability  

The findings of the present study indicated that the implementation of the IPA 

module had positive effects on the students’ development of speaking ability. Such 

findings were congruent with the findings of Davin et al. (2011) who found that students 

performed better in speaking tasks when they performed IPA tasks. Furthermore, 

Kurniawan et al. (2022) confirmed that the implementation of the IPA in speaking 

courses improved students’ speaking ability. One plausible explanation for the positive 

effects of the IPA module is its unique characteristics that seamlessly connect the 

assessment tasks with instruction. In a traditional classroom, assessment and instruction 

were separate constructs, and students were often taught and subsequently tested at the 

end of the instruction. As a result, students had to wait until the end of the instruction 

to learn if they were able to master what had been taught, which was sometimes too late 

for them to improve. The IPA, in contrast, incorporates assessment into the learning 

process. For this reason, students have a chance to learn about what they have already 

mastered and what they need to further develop while they are still in the learning 

process.  Evidently, this leads to more desirable learning outcomes. As Glisan et al. 

(2007) have pointed out, students tend to have a better opportunity to learn and 

simultaneously improve themselves during the learning process when all three aspects 
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of teaching, learning, and assessment are combined so that students do not have to wait 

until the end of the course to figure out what they have to develop in the future.  

Another crucial element of the IPA that helps promote students’ speaking ability 

is class activities. In this study, the explanation for this assumption was derived from 

the quantitative data showing that students were satisfied with the task cycles in the 

three IPA modules. Also, they acknowledged that this was a new experience for them 

in learning English. As a result, the IPA module may be claimed to have improved 

students’ learning success due to the cyclical tasks sequenced in the IPA module.  To 

illustrate, in the IPA interpretive task, students were equipped with information about 

the unit’s theme. They then had a chance to develop sufficient comprehension of the 

topic, which provided them with the information they needed to complete the tasks in 

the following two IPA modes. When it came to the IPA interpersonal task, students 

could depend on the information they obtained from the interpretive task when they 

discussed and exchanged ideas with their classmates. In other words, they could insure 

that they had the same understanding as their classmates based on the information they 

obtained from the interpretive task. Finally, students could utilize the information from 

the previous two tasks to complete the presentational task which was the final 

production of the IPA module.  Due to the fact that the IPA offered authentic classroom 

activities that were used within the cycle of the three IPA tasks, students had the kind 

of opportunity they rarely had in a traditional classroom. Students were therefore more 

likely to be interested in engaging in such activities. The fact that the activities were 

designed based on real-life situations made them even more interesting for students. 

These positive findings were congruent with the claim made by Adair-Hauck et al. 

(2015) that the IPA is distinct from typical speaking tasks, which focus primarily on 
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linguistic accuracy. Instead,  the IPA gives students authentic tasks that help them learn 

through a situation that may occur in the actual world, hence better learning. These 

findings also concurred with those of a prior study by Zapata (2016) which found that 

students benefited from the IPA class activities since they assisted them in completing 

and preparing for assignments. 

 In addition, the finding that the IPA had a positive effect on students’ 

development of speaking ability may have resulted from students’ familiarity with the 

IPA task cycles which helped them realize what they needed to do better in the 

upcoming assignments. According to the findings obtained from the semi-structured 

interviews, students remarked that the interconnectedness of each IPA task assisted 

them in giving their speech delivery. Based on this finding, it could be assumed that the 

links between the three IPA tasks gave students access to sufficient knowledge and 

improved their comprehension of what was expected for their speaking assignment. 

Similarly, according to the Center for Advanced Research on Language Acquisition 

(2019), the interconnectedness of the three IPA modes maximizes students’ learning 

potential. Troyan et al. (2023) have contended that that the IPA task cycle not only 

delivers crucial information but also elicits linguistic interaction that is essential for 

students to successfully undertake the subsequent tasks. This sequential progression of 

tasks ensures that students receive the necessary input and engage in meaningful 

linguistic exchanges, enabling them to build upon their knowledge and skills 

throughout the IPA task completion. Unlike in a traditional classroom, where the 

instructors may use activities that do not build upon one another, there may not be a 

consecutive learning task cycle within a single unit of instruction. Because of this, some 

students in traditional classrooms may be unable to make connection of necessary 
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language skills or knowledge of the topic required to produce an effective speaking 

performance. In contrast, the IPA module can increase students’ subject knowledge, 

providing them with speaking practice opportunities and assisting them so that they can 

come up with ideas for their speech performance. This is in line with the findings of 

Adair-Hauck et al. (2015) who found that the interpersonal task prompted students to 

negotiate meaning and learn new information from their interlocutor. As a result, it 

facilitated students’ ability to efficiently construct a speech performance utilizing the 

relevant information they have acquired from the interpersonal task. Nevertheless, it is 

worth noting that this result was in contrast to a prior study by Glisan et al. (2007) 

which claimed that students could not successfully complete the interpersonal task since 

it demanded spontaneous communication. It is possible to assume that if students 

struggled in the interpersonal activities, it might also have an impact on how effectively 

they spoke in the presentational task. 

Another reason for the positive finding is based on students’ understanding of 

how each IPA task was built upon the preceding task. To explain, understanding how 

IPA modes were interrelated contributed to students’ greater performance in using their 

language ability for communication, particularly in speaking. This notion is consistent 

with  Glisan et al.’s study (2007) which reports that students became more aware of 

how they could use the language for communication once they realized the connections 

between the three IPA modes of communication. Moreover, Kissau and Adams (2016) 

have lent support to the claim that when students were familiar with learning through 

the three IPA modes and understood the interconnectedness among the three modes, 

they would be able to utilize the language to communicate more successfully. Davin et 

al. (2011), on the other hand, have reported a conflicting conclusion indicating that 
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there appeared to be a disconnection between the interpretative task and the two 

subsequent tasks. 

Besides this, another important factor contributing to students’ improvement in 

their speaking ability is the assessment method used in the IPA module. This is due to 

the fact that IPA module provide students with a dynamic assessment throughout their 

learning in each IPA mode (Glisan et al., 2007). When compared to the traditional 

classroom, the IPA’s cyclical procedure involves a dynamic assessment process which 

is in favor of improvement of students’ speaking ability. To illustrate, in the present 

study, students were assessed immediately after they had performed the interpretive 

task and received feedback. Then, they continued to be dynamically assessed in the 

interpersonal and presentational tasks that followed. Hence, there were more 

opportunities to learn and develop through the application of dynamic assessment in 

the IPA module. Such a finding is similar to the findings reported by Madison (2019) 

who agreed that the IPA’s dynamic assessment principle promoted students’ ability to 

acquire the language more successfully due to the instructor’s constant interaction with 

each student during the assessment cycle. 

In addition to the assessment method used in the IPA module, the inclusion of 

assessment tasks tailored to different proficiency levels can serve as an additional factor 

that improves students’ performance. In the present study, students’ proficiency levels 

varied. The design of each assessment was then based on their proficiency levels. 

According to Troyan et al. (2023), the IPA is a proficiency-based framework. Just like 

any kind of assessment, when teaching and assessment are designed with students’ 

proficiency levels being taken into account, it means that students receive appropriate 

support and challenges that promote their language development. 
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The IPA rubrics are considered another factor contributing to improvement of 

students’ speaking ability. In the assessment procedure in this study, the IPA rubrics 

were thoroughly explained to students who received information of what were expected 

of them when they had to perform the speaking task. The IPA rubrics were given to 

students before the assessment was undertaken.  Once students had better understanding 

of what they were expected to do, they were more likely to perform better. Adair-Hauck 

and Troyan (2013) have pointed out that IPA rubrics enabled students to become 

familiarized with types of performance that they needed to do. However, Troyan et al. 

(2023) have cautioned that it is not easy for some instructors to use IPA rubrics 

effectively. 

In addition, students in this study expressed satisfaction with how each task was 

evaluated while they were still in the learning process. Instead of having to wait until 

the end of the unit or course, as they would in a traditional classroom, students were 

able to identify their strengths and weaknesses nearly immediately after being assessed 

in the IPA module. As a result, they had time to learn from what they had done, 

improved what they had not been able to fully mastered, and were able to develop their 

speaking performance.  

The findings of the current study also helped clarify the significance of the co- 

constructive feedback employed in the IPA feedback loop. Based on the qualitative data 

obtained from the semi-structured interviews, it was confirmed that the feedback 

session was beneficial as it helped students improve themselves by giving them a 

chance to reflect on their prior performance and also prepare themselves to improve in 

the subsequent tasks. Adair-Hauck et al. (2015) contend that IPA feedback should be 

viewed as a continual feedback loop between the instructor and students. In the present 
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study, the fact that feedback was ongoing was crucial to the improvement of the 

students’ speaking ability because, in addition to receiving letter grades, they also 

received dynamic feedback in the form of oral and written comments upon completing 

each IPA task. Such feedback was considered responsive feedback since the instructor 

directed students’ performance through the feedback loop while providing feedback 

that could help them improve. Therefore, students’ ability to produce a more effective 

speech during the final presentational task was fostered. Adair-Hauck and Troyan 

(2013) posit that the IPA feedback loop is essential in raising students’ awareness of 

how to improve their language performance. It seems that the co-constructed feedback 

in the IPA feedback loop offers students a wide range of opportunities to discover their 

areas for self-improvement. This is due to the fact that each IPA task involves students 

receiving descriptive feedback rather than judgmental feedback based on detailed 

criteria. As such, as Adair-Hauck and Troyan (2013) have argued, providing descriptive 

feedback in IPA is more meaningful to students, leading to improvement in students’ 

performance.  

 5.3.2 The Effectiveness of The IPA Module on Students’ Learning 

Engagement  

The findings of the current study confirmed that the implementation of the IPA 

module had a positive effect on students’ learning engagement in an English speaking 

course as students’ learning engagement was high in all three dimensions: behavioral, 

emotional, and cognitive engagement.  

In terms of behavioral engagement, students demonstrated high levels of 

engagement in class attendance, participation, assignment completion, asking 

questions, and time and effort. Based on the self-engagement report, the highest mean 
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score of students’ behavioral engagement was found in class attendance. According to 

the study of National School Engagement (2006), research suggested that attendance, 

as a measure of behavioral engagement, was more strongly correlated with learning 

engagement than grades. This is likely because attendance reflects a student’s active 

participation in the learning process, whereas grades may not fully capture a student’s 

engagement or effort. 

Furthermore, the positive findings could be also attributed to the design of the 

IPA module. The module included a series of class activities that built upon each other, 

which may have been more effective to stimulate students’ enthusiasm and motivation 

to participate in class. These modules may have helped students see the relevance and 

coherence of different learning activities. Moreover, they helped students develop 

engagement in the learning progress and a sense of achievement when they successfully 

completed each task. As a result, students were more likely to be more invested in the 

learning process, which could have contributed to their positive reactions and made 

them more attentive to IPA module. 

In terms of class discussion which is one indicator of behavioral engagement, 

students mentioned in the semi-structured interviews that class discussion in the IPA 

module was very useful for them. Through discussion and sharing of ideas in the 

interpersonal task, they were able to learn from each other and build their idea on their 

classmates’ ideas.  For this reason, class discussion was important in increasing 

students’ behavioral engagement. Adair-Hauck et al. (2015) have explained that the 

activities in the IPA classes result in meaningful communication which helps prepare 

students for the interpersonal task. By engaging in communication that is relevant and 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 162 

authentic, students can build the necessary skills and confidence to perform well on 

interpersonal tasks assigned by the instructor. 

The implementation of IPA module also positively impacted students’ 

emotional engagement, as indicated by their self-reported levels of enjoyment, interest, 

sense of belonging, and lack of boredom. Interestingly, students had the highest level 

of emotional engagement in terms of their interest when taking part in the IPA module. 

Based on this finding, it could be assumed that the use of authentic assessment, which 

was embedded in the design of the IPA module used in this study, played a significant 

role in enhancing students’ interest in their learning and, consequently, their emotional 

engagement. This was because authentic assessment mirrored real-life situations, 

making them more relevant and meaningful to students. Thus, when students could see 

the practical application of what they were learning, they were more likely to become 

more interested, which was one aspect of emotional engagement. According to Messier 

(2022), students are likely to demonstrate an increase in engagement and retention 

through the utilization of authentic assessment. 

Moreover, the IPA module had a positive effect on students’ cognitive 

engagement. The self-engagement report was used to measure students’ cognitive 

engagement in terms of self-regulation, deep strategy, and shallow strategy. The 

findings suggested that students exhibited the highest level of cognitive engagement 

when employing shallow strategies. This may be because shallow strategies are often 

more accessible and require less cognitive effort. To explain, shallow strategies 

encompass the surface-level aspects of the materials, enabling students to provide swift 

and immediate responses. In addition to this, students’ self-regulation and deep 

strategies were also found to be high when considering cognitive engagement resulting 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 163 

from the implementation of the IPA module in this study. This could be explained that 

dynamic assessment, which was in the IPA module, emphasized a collaborative and 

interactive approach to evaluation, encouraging ongoing feedback and adaptation. 

Through this process, students were more actively involved in their learning process, 

which could lead to an increase in self-regulation. When students felt empowered in 

their learning, they were more likely to set goals, monitor their progress, and employ 

effective learning strategies, ultimately becoming self-regulated learners.  

This notion was supported by D. et al. (2022) whose research has shown that 

the use of dynamic assessment is a promising approach to promoting self-regulation 

because it encourages students to actively participate in the learning process, providing 

them with opportunities to receive immediate feedback and adapt their strategies 

accordingly. Unlike traditional assessment, which typically focuses on evaluating 

students’ existing knowledge, dynamic assessment focuses on assessing students’ 

potential for learning and development 

 5.3.3 Students’ Opinions on the Implementation of The IPA Module 

The findings revealed that students expressed positive opinions on 

implementation of the IPA module in their English speaking course.  

5.3.3.1 Overall Satisfaction with the Implementation of the IPA Module 

The findings showed that students were satisfied with the 

implementation of the IPA module.  To begin with, the students felt that the IPA 

module enabled them to learn better because the IPA made students realize their 

strengths and weaknesses. When students understand their own strengths and 

weakness, they are better able to focus their efforts on areas that require 

improvement. This self-awareness allows them to tailor their learning strategies 
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and allocate time and resources more effectively. By identifying their strengths, 

students can build upon their existing knowledge and skills, gaining confidence 

and motivation to excel in those areas. On the other hand, realizing their areas 

for improvement empowers students to actively seek extra assistance, practice, 

or resources, enabling them to overcome challenges and improve their learning. 

Furthermore, when the IPA rubrics were used, students were better able 

to understand the performance expectation, so they knew what they needed to 

do to meet the expectation. As a result, they had better learning outcomes. By 

comprehending the IPA rubrics, students could gain insight into how they can 

enhance their language skills and become better learners. Finally, with feedback 

they received while performing the IPA tasks, students were able to pinpoint 

their strengths and weaknesses. This valuable feedback enabled them to make 

targeted adjustments to their learning, leading to an overall enhancement in their 

performance, particularly in speaking tasks.  When students realized that they 

were able to perform speaking tasks better with the IPA, they developed 

satisfaction with its implementation in their speaking class. 

 5.3.3.2 Opinions on the Development of English Speaking Ability 

Through the IPA Module 

 Based on the findings obtained from the IPA opinion questionnaire and 

the semi-structured interview protocol, it was evident that students expressed 

positive opinions regarding the demonstration of their speaking ability 

improvement. The highest mean score clearly indicated that the IPA module 

provided students with an excellent opportunity to practice speaking English. 

The qualitative findings also revealed that the feedback session was one of the 
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most influential factors contributing to the improvement of students’ speaking 

ability. They mentioned that feedback helped them become more aware of their 

weaknesses, such as pronunciation, intonation, and grammar. This improvement 

could be attributed to the detailed and constructive feedback provided by the 

instructor during the IPA feedback sessions at the end of different IPA tasks. 

With the feedback they received, students had a better understanding what they 

needed to do to enhance their speaking ability more effectively. 

However, students had experienced some pressure while studying with 

the IPA module. Some students explained that while they generally found the 

course to be effective, they had concerns about some IPA assignments. This was 

because all IPA assignments were scored, and scores made them worried about 

their performance for fear that they would get low scores if their performance 

was not good enough. They suggested that certain parts of the IPA module, 

particularly interpretive tasks, could be excluded from scoring since this task 

was not directly related to the speaking task. The rationale behind this 

recommendation was to enable students to allocate more attention and effort to 

developing their speaking ability. 

 5.3.3.3 Opinions on the 5 Cs standards 

In terms of students’ opinions of the 5 Cs standards, the findings 

revealed that students held positive views regarding the applications of 5 Cs 

standards in the IPA module. Based on the IPA opinion questionnaire, it was 

confirmed that students were enabled to incorporate a cultural perspective into 

their daily interactions and tasks related to the IPA. This suggested that studying 

with the IPA helped them gain a deeper understanding of cultural differences 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 166 

associated with the target language, and this likely improved their ability to 

communicate effectively in cross-cultural contexts. Moreover, the IPA module 

facilitated students’ use of English as a means to connect with other academic 

disciplines. For instance, they were encouraged to integrate historical 

knowledge with language in order to complete each IPA task. This implied that 

learning with the IPA provided students with a valuable tool for 

interdisciplinary communication and collaboration.  

  5.3.3.4 Opinions on the IPA instructional activities   

Students’ responses to the IPA instructional activities were positive. 

They believed that the teaching materials in the three IPA tasks were effective. 

One plausible explanation for this positive feedback is that, in the present study, 

the teaching materials were specifically designed to align with students’ 

interests. To elaborate, the use of authentic materials might have fostered a 

sense of relevance among students, making the learning experience more 

enjoyable and meaningful. Adair-Hauck et al. (2015) supported the idea that 

using authentic materials related to the theme of the unit enabled instructors to 

gain better insight into their students’ strengths and weaknesses. As a result, 

incorporating authentic materials into each IPA task likely contributed to the 

overall effectiveness of the instructional materials, leading to positive student 

learning outcomes of the teaching materials, leading to positive student learning 

outcomes. 
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 5.3.3.5 Opinions on the IPA feedback session 

In the present study, it was found that the role of feedback in the 

speaking course with implementation of the IPA module was very important. 

During the semi-structured interviews, students frequently discussed the topic 

of feedback. They stated that the feedback they received through conversations 

with the instructor proved to be meaningful and beneficial. To explain, IPA 

feedback sessions employed a co-constructive feedback approach, which 

referred to the approach where both the instructor and the students actively 

participated in providing feedback. Due to its nature, co-constructive feedback 

enabled students to set their performance goals. When students had chance to 

set their performance goals, they were able to take control of their learning and 

striving to achieve their goals. Moreover, co-constructive feedback enabled 

students to understand their progress in learning, as well as their strengths and 

weaknesses during the learning process. When students realized their learning 

progress and their strengths and weaknesses, they were better equipped to make 

targeted improvements and capitalize on their strengths to enhance their overall 

language performance. Such findings were congruent with the findings of 

Adair-Hauck et al. (2015) who discovered that co-constructive IPA feedback 

loop promoted an active role of learners, encouraging them to engage in self-

reflection, self-assessment, and peer-assessment. To explain, the co-

constructive IPA feedback loop encouraged students to play an active role in 

their learning process. By actively participating in self-reflection, self-

assessment, and peer-assessment, students became more aware of their own 

strengths and weaknesses in language learning. When students took ownership 
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of their learning and were actively involved in the feedback process, they 

became more motivated to improve and make targeted efforts to achieve their 

learning goals. 

Overall, students expressed positive views regarding the IPA feedback 

sessions in the English speaking course. During the semi-structured interviews, 

students emphasized the significance and effectiveness of the co-constructive 

feedback they received during conversations with the instructor, which enabled 

them to gain insights into their strengths and weaknesses through a meaningful 

feedback loop. Moreover, students were given the opportunity to ask questions, 

discuss their performance expectations with their instructor, and make 

improvements accordingly. 

5.4 Implications of the Study Findings  

According to the study findings, the IPA module could be utilized to bridge 

instruction and assessment in a speaking class to promote students’ speaking ability and 

learning engagement. To implement the IPA module in English speaking courses, there 

are certain implications that instructors should take into consideration as follows: 

Firstly, although the IPA module consisted of three modes, it is important for 

instructors to decide which mode of the IPA should be prioritized. While the findings 

of the current study revealed an improvement in students’ performance in all IPA 

modes, it is recommended that more attention should be paid to interpersonal and 

presentational tasks. This is due to the fact that these two tasks require students to 

perform their speaking ability; hence, these tasks typically take longer to complete. 

Also, students need more practice and guidance to master them. For instance, according 

to the data obtained from the semi-structured interviews, some students acknowledged 
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that they found it difficult to perform interpersonal and presentational tasks as they 

required extra time to prepare. Therefore, instructors should allocate sufficient time to 

help students complete their interpersonal and presentational tasks. However, this does 

not mean that the interpretive task should be overlooked.  This is because the primary 

purpose of interpretive tasks is to provide essential information about the topics to 

students, and without the information, students may not be able to complete 

interpersonal and presentational tasks. Madison (2019) has pointed out that equal 

emphasis on each IPA task is not required. Thus, it depends on the instructors’ decision 

to place an emphasis on which IPA tasks. 

Secondly, time constraints are another issue of which instructors should be 

carefully aware when incorporating IPA module into an English speaking classroom. 

The present study found that each IPA module took more time than the instructor had 

initially expected. The issue of time constraints arose from class activities and feedback 

sessions. As for class activities, the instructors should allocate time appropriately, 

especially for interpersonal and presentational tasks. During an interpersonal task, 

students need sufficient time to practice speaking English through conversation, as this 

allows them to generate ideas on the topic and enables them to express their ideas about 

the given topic.  Furthermore, during a presentational task, the instructors may consider 

giving additional presentation time beyond the initial plan so that students have a 

greater opportunity to deliver their presentation more effectively as they may encounter 

unexpected situations, such as technical problems. In terms of the feedback session, 

feedback plays a vital role in implementing the IPA module in the English speaking 

course. Without sufficient feedback, it would be difficult, if not impossible, for students 

to learn about their areas of strength as well as areas needing improvement on their 
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speaking performance so that they could improve themselves further. To provide an 

effective feedback session, it is suggested that no more than one IPA task should be 

administered per class period so that instructors and students will have enough time to 

discuss the feedback.  This is because detailed feedback from instructors makes students 

realize their strengths and weaknesses for their further improvement in the next IPA 

tasks. Madison (2019) has cautioned that administering all three IPA tasks in one class 

period may lead to students missing out on the feedback loop and being too 

overwhelmed to benefit from the feedback they receive. In other words, instructors 

should not assign multiple IPA tasks in a single class period, as this can reduce the 

effectiveness of the feedback process. By adopting this concept, students will have 

sufficient time to interact with the feedback they are given and should be able to make 

significant progress in their completion of each IPA task. Besides this, instructors 

should take into account the format of the feedback they give to their students as some 

of the students in the present study mentioned that feedback in numerical forms caused 

them stress and they preferred verbal feedback that gave them details for further 

improvement. 

All in all, this study suggests that instructors should prioritize interpersonal and 

presentational tasks when implementing IPA module in an English speaking classroom 

due to the time and practice required to master them. Instructors should manage time 

and resources for feedback sessions, with no more than one IPA task administered per 

class period. This is to ensure that students and instructors can perform the effective 

feedback session. Finally, students mentioned that feedback without numerical scores 

may be more beneficial, as it reduces stress and allows for better preparation for the 

final speaking task in the IPA presentation task. 
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5.5 Limitations of the study  

In the present study, there were some limitations that should be acknowledged 

as follows:  

To begin with, the study was carried out for only nine weeks using three IPA 

modules to investigate the effects of the IPA module on students’ speaking ability.  A 

period of nine weeks may be too short to actually observe the extent to which the IPA 

module can improve speaking ability of students. 

In addition, as the study participants were assigned to the researcher as an intact 

group, and there was no control group included in this study, it was not possible to 

conclude with complete confidence that the improvement in the students’ speaking 

ability actually resulted from the implementation of the IPA module, and not from the 

students’ mere exposure to the instruction of the instructor, the skill practice, and the 

target language. 

Furthermore, since all IPA tasks were scored, it might put pressure on students’ 

performance. Put another way, when students were aware that their performance would 

be evaluated and graded, they became stressed or pressured. This evaluation aspect 

might have induced additional stress and anxiety among some students, particularly 

those who were more sensitive to assessment and performance-related pressures. The 

fear of making mistakes or receiving lower scores could have affected their confidence 

and motivation, potentially hindering their ability to perform at their best during the 

IPA tasks. 

Another limitation was on conducting the IPA feedback. This study did not 

specifically investigate students’ responses to IPA feedback and how it significantly 

impacted their speaking ability. Additionally, the study did not deeply look into how 
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students utilized the IPA feedback to identify areas for improvement and practice their 

speaking skills. Thus, there was no opportunity to gain deeper insights into how 

students responded to and effectively use feedback to correct, practice, and enhance 

their speaking ability.  

5.6 Recommendations for further studies  

Based on the findings of the current study, there are some recommendations for 

future research as follows: 

Firstly, research may be conducted to look into students’ responses to IPA 

feedback, as it appears to have a significant impact on their speaking ability. Moreover, 

how students utilize the IPA feedback to identify areas for improvement and to practice 

speaking skills should be examined. As a result, the research findings could provide 

insight into how students respond to and utilize feedback to correct, practice, and 

enhance their speaking ability.  

Furthermore, future research be carried out to compare types of different 

feedback and feedback provision methods to determine which is more effective for 

instructors to implement in English speaking classes. Thus, the appropriate selection of 

feedback type and feedback provision method should enable instructors to more 

effectively help students progress and improve their skill development. The effects of 

feedback on learning engagement should also be explored.  

Finally, longitudinal studies should be undertaken to determine whether there 

are long-term positive effects of the IPA module on students’ speaking ability. Such 

studies would also allow researchers to track students’ language skill development over 

time and observe whether the IPA module has a sustained positive impact on students’ 

speaking ability.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

REFERENCES 
 

REFERENCES 
 

 

Adair-Hauck, B. (2003). Providing responsive assistance using the IPA feedback loop. 

In Glisan, Adair-Hauck, Koda, Sandrock, & Swender (Eds.), The ACTFL 

Integrated Performance Manual (pp. 11–15). ACTFL.  

Adair-Hauck, B., & Donato, R. (1994). Foreign language explanations within the zone 

of proximal development. Canadian Modern Language Review, 50, 532–557.  

Adair-Hauck, B., Glisan, E. W., & Troyan, F. J. (2015). Implementing integrated 

performance assessment. American Council on the Teaching of Foreign 

Languages.  

Adair-Hauck, B., & Troyan, F. J. (2013). A descriptive and co-constructive approach to 

integrated performance assessment feedback. Foreign Language Annals, 46(1), 

23–44. https://doi.org/10.1111/flan.12017  

Adair‐Hauck, B., Glisan, E. W., Koda, K., Swender, E. B., & Sandrock, P. (2006). The 

Integrated performance assessment (IPA): Connecting assessment to instruction 

and learning. Foreign Language Annals, 39, 359-382. 

https://doi.org/10.1111/j.1944-9720.2006.tb02894.x  

American Council on the Teaching Foreign Language (ACTFL). (2011). 21st century 

skills map. 

https://www.actfl.org/sites/default/files/pdfs/21stCenturySkillsMap/p21_worldla

nguagesmap.pdf  

American Council on the Teaching Foreign Language (ACTFL). (2012a). ACTFL 

proficiency guidelines 2012. https://www.actfl.org/publications/guidelines-and-

manuals/actfl-proficiency-guidelines-2012 

American Council on the Teaching Foreign Language (ACTFL). (2012b). Oral 

proficiency assessments (including OPI & OPIC). 

https://www.actfl.org/professional-development/assessments-the-actfl-testing-

office/oral-proficiency-assessments-including-opi-opic 

American Council on the Teaching of Foreign Languages. (2012). ACTFL performance 

descriptors for language learners. ACTFL.  

Appleton, J. J., & Christenson, S. L. (2004). Scale description and references for the 

student engagement instrument [Unpublished manuscript].  

Appleton, J. J., Christenson, S. L., Kim, D., & Reschly, A. L. (2006). Measuring 

cognitive and psychological engagement: Validation of the student engagement 

instrument. Journal of School Psychology, 44(5), 427-445. 

https://doi.org/10.1016/j.jsp.2006.04.002  

Atagi, R. (2011). Secondary teacher policy research: Secondary teachers in Thailand. 

UNESCO Bangkok. https://unesdoc.unesco.org/ark:/48223/pf0000215102  

Bailey, K. M. (2005). Practical English language teaching: Speaking. McGraw-Hill.  

Baker, J., & Westrup, H. (2003). Essential speaking skills: A gandbook for English 

language teachers. Continuum.  

Brown, H. D. (2004). Language assessment: Principle and classroom practices. 

Pearson Education.  

Brown, H. D., & Abeywickrama, P. (2018). Language assessment: Principles and 

classroom practices. Pearson.  

 

https://doi.org/10.1111/flan.12017
https://doi.org/10.1111/j.1944-9720.2006.tb02894.x
https://www.actfl.org/sites/default/files/pdfs/21stCenturySkillsMap/p21_worldlanguagesmap.pdf
https://www.actfl.org/sites/default/files/pdfs/21stCenturySkillsMap/p21_worldlanguagesmap.pdf
https://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-guidelines-2012
https://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-guidelines-2012
https://www.actfl.org/professional-development/assessments-the-actfl-testing-office/oral-proficiency-assessments-including-opi-opic
https://www.actfl.org/professional-development/assessments-the-actfl-testing-office/oral-proficiency-assessments-including-opi-opic
https://doi.org/10.1016/j.jsp.2006.04.002
https://unesdoc.unesco.org/ark:/48223/pf0000215102


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 174 

 

Center for Advanced Research on Language Acquisition. (2019). Integrated 

performance assessment (IPA)   

https://carla.umn.edu/assessment/vac/CreateUnit/p_2.html  

Collaço, C. M. (2017). Increasing student engagement in higher education. Journal of 

Higher Education Theory and Practice, 17(4), 40-47.  

Cooper, K. S. (2014). Eliciting engagement in the high school classroom a mixed-

methods examination of teaching practices. American Educational Research 

Journal, 51, 363–402.  

Corno, L., & Mandinach, E. B. (1983). The role of cognitive engagement in classroom 

learning and motivation. Educational Psychologist, 18(2), 88–108. 

https://doi.org/10.1080/00461528309529266  

D., T., Hanuka-Levy, D., & Kashy-Rosenbaum, G. (2022). Authentic assessments. 

Center for the Advancement of Teaching Excellence University of Illinois.  

Davin, K., Troyan, F. J., Donato, R., & Hellman, A. (2011). Research on the integrated 

performance assessment in an early foreign language learning program. Foreign 

Language Annals, 44(4), 605–625. https://doi.org/10.1111/j.1944-

9720.2011.01153.x  

Dimiter, D. M., & Rumrill Jr., P. D. (2003). Pretest-posttest designs and measurement of 

change. Work, 20(2), 159.  

Dunleavy, J., & Milton, P. (2009). What did you do in school today? Exploring the 

concept of student engagement and its implications for teaching and learning in 

Canada. Canadian Education Association.  

Dweck, C. S. (2007). Boosting achievement with messages that motivate. Education 

Canada, 47(2), 6–10.  

Finn, J. D. (1993). School engagement and students at risk. National Center for 

Education Statistics.  

Finn, J. D., Pannozzo, G. M., & Voelkl, K. E. (1995). Disruptive and inattentive 

withdrawn behavior and achievement among fourth graders. Elementary School 

Journal, 95, 421–454.  

Finn, J. D., & Rock, D. A. (1997). Academic success among students at risk for school 

failure. Journal of Applied Psychology, 82, 221–234.  

Frank, J. (2012). The roles of assessment in language teaching. 

https://americanenglish.state.gov/files/ae/resource_files/50_3_7_frank.pdf 

Fredricks, J. A., Blumenfeld, P., Friedel, J., & Paris, A. (2005). School engagement 

Indicators of Positive Development Conference, Child Trends, Washington D.C.  

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: Potential 

of the concept, state of the evidence. Review of Educational Research, 74, 59–

109.  

Fredricks, J. A., & McColskey, W. (2012). The measurement of student engagement: A 

comparative analysis of  various methods and student self-report instruments. In 

S. L. Christenson, A. L. Reschly, & C. Wylie (Eds.), Handbook of Research on 

Student Engagement (pp. 763-782). Springer. https://doi.org/10.1007/978-1-
4614-2018-7  

Gettinger, M., & Seibert, J. K. (2002). Best practices in increasing academic learning 

time. Best Practices in School Psychology IV, 1, 773– 787.  

Glisan, E. W., Adair-Hauck, B., Koda, K., Sandrock, S. P., & Swender, E. (2003). 

ACTFL Integrated Performance Assessment. ACTFL.  

 

https://carla.umn.edu/assessment/vac/CreateUnit/p_2.html
https://doi.org/10.1080/00461528309529266
https://doi.org/10.1111/j.1944-9720.2011.01153.x
https://doi.org/10.1111/j.1944-9720.2011.01153.x
https://americanenglish.state.gov/files/ae/resource_files/50_3_7_frank.pdf
https://doi.org/10.1007/978-1-4614-2018-7
https://doi.org/10.1007/978-1-4614-2018-7


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 175 

 

Glisan, E. W., Uribe, D., & Adair-Hauck, B. (2007). Research on integrated 

performance assessment at the post-secondary level: Student performance across 

the modes of communication. Canadian Modern Language Review, 64(1), 39–

67. https://doi.org/10.3138/cmlr.64.1.039  

Goh, C. C. M., & Burns, A. (2012). Teaching speaking: A holistic approach. Cambridge 

University Press.  

Grasha, A. F. (1990). Using traditional versus naturalistic approaches in assessing 

learning styles in college teaching. Journal of Excellence in College Teaching, 1, 

23-38.  

Greene, B. A., & Miller, R. B. (1996). Influences on achievement: Goals, perceived 

ability, and cognitive engagement. Contemporary Educational Psychology, 

21(2), 181–192. https://doi.org/10.1006/ceps.1996.0015  

Gunuc, S., & Kuzu, A. (2015). Student engagement scale: development, reliability and 

validity. Assessment & Evaluation in Higher Education, 40(4), 587-610.  

Handelsman, M. M., Briggs, W. L., Sullivan, N., & Towler, A. (2005). A measure of 

college student course engagement. The Journal of Educational Research, 98(3), 

184.  

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational 

Research, 77, 81–112.  

Hu, Y. L., Ching, G. S., & Chao, P. C. (2011). Taiwan student engagement model: 

Conceptual framework and overview of psychometric properties. International 

Journal of Research Studies in Education, 1, 69-90.  

Huba, M. E., & Freed, J. E. (2000). Learner-centered assessment on college campuses: 

Shifting the focus from teaching to learning. Allyn & Bacon.  

IELTS. (2023). IELTS speaking band dexcriptors. Retrieved June, 25 from 

www.ielts.org/-/media/pdfs/ielts-speaking-band-descriptors.ashx 

Kember, D., & Leung, D. (2009). Development of a questionnaire for assessing 

students’ perceptions of the teaching and learning environment and its use in 

quality assurance. Learning Environments Research, 12, 15-29.  

Kissau, S., & Adams, M. J. (2016). Instructional decision making and IPAs: Assessing 

the modes of communication. Foreign Language Annals, 49(1), 105–123. 

https://doi.org/10.1111/flan.12184  

Kuh, G. D. (2009). The national survey of student engagement: Conceptual and 

empirical foundations. New Directions for Institutional Research, 141, 5-21. 

https://doi.org/10.1002/ir.283  

Kurniawan, I., Sabaruddin, S., & Lubis, A. A. (2022). The implementation of the 

integrated performance assessment (IPA) model to improve English students’ 

speaking skills. Journal of Applied Linguistics and Literature, 7(2), 432–443. 

https://doi.org/10.33369/joall.v7i2.20860  

Kuvera, Natthiko, N., Nyanesi, Phumsit, K., Sakulchinwattanachai, P., & 

Wiputchatiyakoon, W. (2022). The scoring rubric development of speaking 

assessment for secondary school students. ASEAN Journal of Religious and 
Cultural Research, 5(3), 13–19.  

Lamb, M., Nietupski, B., & Urso, L. (2016). Implementing Integrated Performance 

Assessments. http://tinyurl.com/coltipapresentation 

Loo, D. B., Keough, W., Sundaresan, A., & Thomas, D. (2018). Perceptions towards 

engagement: The case of Thai English majors in an international higher 

 

https://doi.org/10.3138/cmlr.64.1.039
https://doi.org/10.1006/ceps.1996.0015
file:///C:/Users/lenovo/Desktop/www.ielts.org/-/media/pdfs/ielts-speaking-band-descriptors.ashx
https://doi.org/10.1111/flan.12184
https://doi.org/10.1002/ir.283
https://doi.org/10.33369/joall.v7i2.20860
http://tinyurl.com/coltipapresentation


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 176 

 

education environment. LEARN Journal: Language Education and Acquisition 

Research Network, 11(2), 116–133.  

Luoma, S. (2004). Assessing speaking. Cambridge University Press.  

Mackenzie, A. (2014). Promoting student engagement in the English as a foreign 

language classroom in a Japanese university. Toyo University Journal of 

Business Administration, 86, 129-143.  

Madison, S. (2019). Integrated performance assessments: A review of the literature and 

steps to move forward. Spanish and Portuguese Review, 5, 99-111.  

Mandernach, J. (2015). Assessment of student engagement in higher education: A 

synthesis of literature and assessment tools. International Journal of Learning, 

Teaching and Educational Research, 12(2), 1–14.  

Markowitz, A. J. (2017). Associations between emotional engagement with school and 

behavioral and psychological outcomes across adolescence. AERA Open, 3(3). 

https://doi.org/10.1177/2332858417712717  

Martin, J., & Torrers, A. (2016). What is student engagement and why is it important? 

In User’s Guide and Toolkit for the Surveys of Student Engagement: The High 

School Survey of Student Engagement (HSSSE) and the Middle Grades Survey of 

Student Engagement (MGSSE). National Association of Independent Schools.  

Mertler, C. A. (2001). Designing scoring rubrics for your classroom. Practical 

Assessment, Research, and Evaluation, 7. https://doi.org/10.7275/gcy8-0w24  

Mertler, C. A. (2017). Classroom assessment: A practical guide for educators. 

Routledge.  

Messier, N. (2022). Authentic assessments. https://teaching.uic.edu/resources/teaching-

guides/assessment-grading-practices/authentic-assessments/ 

Meyer, D. K., & Turner, J. C. (2006). Re-conceptualizing emotion and motivation to 

learn in classroom contexts. Educational Psychology Review, 18(4), 377–390. 

https://doi.org/10.1007/s10648-006-9032-1  

Miller, R. B., Greene, B. A., Montalvo, G. P., Ravindran, B., & Nichols, J. D. (1996). 

Engagement in academic work: The role of learning foals, future consequences, 

pleasing others, and perceived ability. Contemporary Educational Psychology, 

21(4). https://doi.org/10.1006/ceps.1996.0028  

Mousena, E., & Sidiropoulou, T. (2017). Oral Communication Skills and Pedagogy. 

New Pedagogical Challenges in the 21st Century - Contributions of Research in 

Education. https://doi.org/10.5772/intechopen.70831  

Mueller, J. (2005). The authentic assessment toolbox: Enhancing student learning 

through online faculty development. Journal of Online Learning and Teaching, 

1.  

Murphy, B. (2017). Performance-based assessment for English language learners. 

https://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1361&context

=buffalocommons 

Nakhalah, D. A. (2016). Problems and difficulties of speaking that encounter English 

language students at Al Quds Open University. International Journal of 
Humanities and Social Science Invention, 5(12), 96-101.  

National Capital Language Resource Center. (2014). Teaching world languages: A 

practical guide (A project of the National Capital Language Resource Center, 

The George Washington University). Center for Applied Linguistics, and 

Georgetown University.  

 

https://doi.org/10.1177/2332858417712717
https://doi.org/10.7275/gcy8-0w24
https://teaching.uic.edu/resources/teaching-guides/assessment-grading-practices/authentic-assessments/
https://teaching.uic.edu/resources/teaching-guides/assessment-grading-practices/authentic-assessments/
https://doi.org/10.1007/s10648-006-9032-1
https://doi.org/10.1006/ceps.1996.0028
https://doi.org/10.5772/intechopen.70831
https://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1361&context=buffalocommons
https://digitalcommons.ilr.cornell.edu/cgi/viewcontent.cgi?article=1361&context=buffalocommons


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 177 

 

National Research Council – Institute of Medicine. (2003). Engaging schools: Fostering 

high school students’ motivation to learn. The National Academies Press. 

http://www.nap.edu/catalog.php?record_id=10421  

National School Engagement. (2006). Quantifying school engagement: Research report. 

Foundation for Families and Children.  

National Standards in Foreign Language Education Project (NSFLEP). (1996). 

Standards for foreign language learning in the 21st century (SFLL). Allen Press.  

National Standards in Foreign Language Education Project (NSFLEP). (1999). 

Standards for foreign language learning in the21st century (SFLL). Allen Press.  

National Standards in Foreign Language Education Project (NSFLEP). (2006). 

Standards for foreign language learning in the 21st century (SFLL). Allen Press.  

National Survey of Student Engagement. (2010). Benchmarks of effective educational 

practice. http://nsse.indiana.edu/pdf/nsse_benchmarks.pdf 

National Survey of Student Engagement (NSSE). (2019). National Survey of Student 

Engagement. 

https://nsse.indiana.edu/pdf/survey_instruments/2020/NSSE_2020_US.pdf 

Newmann, F. M., Wehlage, G. G., & Lamborn, S. D. (1992). The significance and 

sources of student engagement. In F. Newmann (Ed.), Student engagement and 

achievement in American secondary schools. Teachers College Press.  

Nguyen, T. D., Cannata, M., & Miller, J. (2016). Understanding student behavioral 

engagement: Importance of student interaction with peers and teachers. The 

Journal of Educational Research, 111(2), 163–174. 

https://doi.org/10.1080/00220671.2016.1220359  

OECD. (2017). PISA 2015 results (Volume III): Students’ well-being. PISA, OECD 

Publishing. https://doi.org/10.1787/9789264273856-en  

Philp, J., & Duchesne, S. (2016). Exploring engagement in tasks in the language 

classroom. Annual Review of Applied Linguistics, 36, 50-72.  

Rotgans, J. I., & Schmidt, H. G. (2011). Cognitive engagement in the problem-based 

learning classroom. Advances in Health Sciences Education, 16(4), 465–479. 

https://doi.org/10.1007/s10459-011-9272-9  

Sandrock , P. (2008). Integrated performance assessment. 

http://depts.washington.edu/mellwa/Events/20081105/sandrock_ipa_handout.pdf 

SEDL. (2012). Using formative assessment to improve student achievement in the core 

content areas. Southeast Comprehensive Center Briefing Paper. SEDL.  

Sedor, N. (2022). Integrated performance assessment (IPA): Implementation, task types, 

and feedback. Foreign Language Annals, 56(1), 170–190. 

https://doi.org/10.1111/flan.12661  

Shapiro, E. S. (2004). Academic skills problems workbook (Rev. ed.). Guilford Press.  

Shepard, L. A. (2000). The role of assessment in a learning culture. Educational 

Researcher, 29(7), 4–14.  

Shrum, J. L., & Glisan, E. W. (2005). Teacher’s handbook: Contextualized language 

instruction (3rd ed.). Thomson Heinle.  
Shrum, J. L., & Glisan, E. W. (2010). Teacher’s handbook: Contextualized language 

instruction (4th ed ed.). Heinle Cengage Learning.  

Skinner, E. A., Kindermann, T. A., & Furrer, C. J. (2009). A motivational perspective 

on engagement and disaffection. Educational and Psychological Measurement, 

69, 493-525.  

 

http://www.nap.edu/catalog.php?record_id=10421
http://nsse.indiana.edu/pdf/nsse_benchmarks.pdf
https://nsse.indiana.edu/pdf/survey_instruments/2020/NSSE_2020_US.pdf
https://doi.org/10.1080/00220671.2016.1220359
https://doi.org/10.1787/9789264273856-en
https://doi.org/10.1007/s10459-011-9272-9
http://depts.washington.edu/mellwa/Events/20081105/sandrock_ipa_handout.pdf
https://doi.org/10.1111/flan.12661


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 178 

 

Tinio, M. F. (2009). Academic engagement scale for grade school students. The 

Assessment Handbook, 2, 64-75.  

Trowler, V. (2010). Student engagement literature review. Higher Education Academy.  

Troyan, F. J., Adair-Hauck, B., & Glisan, E. W. (2023). The integrated performance 

assessment twenty years and counting. American Council on the Teaching of 

Foreign Languages.  

Tunstall, P., & Gipps, C. (1996). Teacher feedback to young children in formative 

assessment: A typology. British Educational Research Journal, 22, 389–404.  

Turner, J. C., & Meyer, D. K. (2000). Studying and understanding the instructional 

contexts of classrooms: Using our past to forge our future. Educational 

Psychologist, 35(2), 69–85. https://doi.org/10.1207/S15326985EP3502_2  

Ulker, V. (2017). The design and use of speaking assessment rubrics. Journal of 

Education and Practice. 

https://www.iiste.org/Journals/index.php/JEP/article/view/39732  

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press.  

Wiggins, G. (1998). Educative assessment. Jossey-Bass.  

Wiggins, G. P., & McTighe, J. (2005). Understanding by design (Expanded 2nd ed.). 

Association for Supervision and Curriculum Development.  

Zapata, G. C. (2016). University students perceptions of integrated performance 

assessment and the connection between classroom learning and assessment. 

Foreign Language Annals, 49(1), 93–104. https://doi.org/10.1111/flan.12176  

 

 

 

https://doi.org/10.1207/S15326985EP3502_2
https://www.iiste.org/Journals/index.php/JEP/article/view/39732
https://doi.org/10.1111/flan.12176


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
APPENDIX 

 

 

 

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 180 

APPENDIX A  

PRETEST  

Interpretive task 
Directions: Watch a trailer of the movie “JUMANJI: WELCOME TO THE 

JUNGLE” and answer the questions. 

 
 

Task 1: Keyword recognition  

Directions: Provide 10 words you heard from the movie, “JUMANJI: 

WELCOME TO THE JUNGLE”. 

1._______________________ 6. _______________________ 

2. _______________________ 7. _______________________ 

3. _______________________ 8. _______________________ 

4. _______________________ 9. _______________________ 

5. _______________________ 10. ______________________ 
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Task 2: Main Idea(s) 

Directions: According to the movie, identify the main idea(s) of the movie, 

“JUMANJI: WELCOME TO THE JUNGLE”. (Not exceeding 50 words)  

_____________________________________________________________________  

_____________________________________________________________________ 

_____________________________________________________________________ 

Task 3: Supporting Details  

Directions: According to a movie, “JUMANJI: WELCOME TO THE 

JUNGLE”, provide information about the following words.  

A. Basketball 

_____________________________________________________________________ 

B. Cheating   

_____________________________________________________________________ 

C. Staples 

_____________________________________________________________________ 

D. Board game 

_____________________________________________________________________ 

E. Avatar  

_____________________________________________________________________ 
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Task 4: Cultural perspectives 

Directions: Answer the following questions. 

1. According to the movie scene, what did you learn about school punishment?  

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

2. What are cultural similarities or differences regarding school punishment in the 

movie and your country?  

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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Interpersonal task 
Directions: Watch the remaining part of the movie, “JUMANJI: WELCOME 

TO THE JUNGLE” and choose your favorite character and study on the 

following topic: 

- Your favorite characters and the supporting reasons 

- Your favorite scene  

- Moral from the movie 

 Suppose that you are the character in the movie; use the information you learn 

from the movie and answer the questions.   

 

Example of the dialogue 

T: Hello, what is your name? 

SS: Hi, my name is Spencer. 

T: What is your character in the game? 

SS: I was Dr. Xander in Jumanji.  

T: Well, Spencer, how do you feel about being Dr. Xander in the game? 

SS: I think it was a great experience for being him. He is an incredible person! 

T: Can you explain how incredible he is? 

SS: You know what, I have never been brave for all of my life, but Dr. Xander is a 

very brave person. He has leadership skills.  

T: What is your most favorite skill of Dr. Xander in the game? 

SS: I really love his climbing skill. Without him, I am always afraid of height! 

T: What is your favorite scene in Jumanji? 

SS: I love all the fighting scenes. It was so exciting. 

T: What did you get from being in the Jumanji game 

SS: It was such a great experience. I have learned a lot about teamwork and the value 

of life.   

T: Thank you very much, Spencer, hope you will meet Dr. Xander one day. 

SS: I hope so. Thank you.  
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Presentational task 
 

Directions: Give a two-minute speech of a movie review, “JUMANJI: 

WELCOME TO THE JUNGLE”. Your speech should include the following 

points: 

 

 

 

 

 

 

 

 

 

- Your favorite characters and the supporting reasons 

- Your favorite scene  

- Moral from the movie 
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POSTTEST  

Interpretive task 
Directions: Watch a trailer of the movie “JUMANJI: THE NEXT LEVEL” and 

answer the questions. 

 
 

Task 1: Keyword recognition  

Directions: Provide 10 words you heard from the movie, “JUMANJI: THE 

NEXT LEVEL”. 

1._______________________ 6. _______________________ 

2. _______________________ 7. _______________________ 

3. _______________________ 8. _______________________ 

4. _______________________ 9. _______________________ 

5. _______________________ 10. ______________________ 
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Task 2: Main Idea(s) 

Directions: According to the movie, identify the main idea(s) of the movie, 

“JUMANJI: THE NEXT LEVEL”. (Not exceeding 50 words)  

_____________________________________________________________________  

_____________________________________________________________________ 

_____________________________________________________________________ 

Task 3: Supporting Details  

Directions: According to a movie, “JUMANJI: WELCOME TO THE 

JUNGLE”, provide information about the following words.  

A. Bedroom 

_____________________________________________________________________ 

B. Basement 

_____________________________________________________________________ 

C. Green jewel 

_____________________________________________________________________ 

D. Grandfather 

_____________________________________________________________________ 

E. Restaurant 

_____________________________________________________________________ 
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Task 4: Cultural perspectives 

Directions: Answer the following questions. 

1. According to the movie scene, what did you learn about family relationships 

between people of different ages? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

2. What are the cultural similarities or differences regarding family relationships 

between people of different ages in the movie and your country?  

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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Interpersonal task 
Directions: Watch the remaining part of the movie, “JUMANJI: THE NEXT 

LEVEL” and choose your favorite character. Suppose that you are the character 

in the movie; answer the questions. 

- Your favorite characters and the supporting reasons 

- Your favorite scene  

- Moral from the movie 

 Suppose that you are the character in the movie; use the information you learn 

from the movie and answer the questions.   

 

Example of the dialogue 

T: Hello, what is your name? 

SS: Hi, my name is Eddie. 

T: What is your character in the game? 

SS: I was Dr. Xander in Jumanji. 

T: Well, Eddie, how do you feel about being Dr. Xander in the game? 

SS: I think it was like a dream come true. I became a very strong person 

and I was able to fightwith everyone ! 

T: What do you mean by saying “ it was a dream come true”? 

SS: It’s so simple. I am just an old man staying home every single day but being him 

gave me a 

lot of opportunities to be back in my old strong day. 

T: What is your most favorite skill of Dr. Xander in the game? 

SS: He can run so fast ! I can’t do it anymore in reality. 

T: Thank you very much, Eddie, I hope this is your greatest memory of all time. 

SS: Definitely. 
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Presentational task 
 

Directions: Directions: Give a two-minute speech of a movie review, “JUMANJI: 

THE 

NEXT LEVEL”. Your speech should include the following points: 

 

 

 

 

 

 

 

 

 

 

-Your favorite characters and the supporting reasons 

- Your favorite scene 

- Moral from the movie 
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 c
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 d
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b
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 b
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p
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R
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ฑ์ก
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กา
รส่ื

อส
าร
ระ
หว่

าง
บุค

คล
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ะด

ับต้
น)

 

  
C

a
te

g
o
ri

es
 

หม
วด

หมู่
 

E
x
ce

ed
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ec
ta

ti
o
n

 

เกนิ
คว

าม
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ดห

วัง
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o
n

 

ตร
งค
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o
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p
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a
ti

o
n
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ตร

งต
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คว

าม
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วัง
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 c

o
m

p
re
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en
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o
n
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าใจ

เป็
นอ

ย่า
งด

 ี
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l 
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re
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en
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o
n

 

เข้
าใจ
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น้อ
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L
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n
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u
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e 
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u

n
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ช้ภ
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า 
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s 
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n
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at
io

n
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er
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มา
รถ
ใช้
ภา
ษา

 ได้
อย่

าง
มีป

ระ
สิท

ธิภ
าพ

เพ่ื
อ

ถา
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ตอ
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นส
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มา
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ๆ 
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m

e
m
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n
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 c
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  ใช้
เฉ
พา

ะภ
าษ
าท
ีท่่อ

งจ
 าห
รือ
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 a

n
d
 

p
ro

n
u
n
c
ia

ti
o

n
 m

is
ta

k
es

, 
b
u
t 

d
o

es
n
’t

 a
ff

e
ct

 t
h
e 

m
ea

n
in

g
 o

f 

th
e 

m
es

sa
g
e.

 U
se

 b
a
si

c 

v
o

ca
b
u

la
ry

. 

สา
มา
รถ
พูด

โด
ยใ
ช้ป

ระ
โย
คง่
าย
ได้
ด้ว

ยภ
าษ
าท
ี่

ท่อ
งจ
 า ร

วม
ไป
ถึง
วล
ต่ีา
งๆ

 อ
าจ
มีข้

อผ
ิดพ

ลา
ด

ด้า
นไ

วย
าก
รณ์

แล
ะก
าร
ออ

กเสี
ยง

 แ
ต่ไ
ม่ท

 าให้
ผิด

คว
าม
หม

าย
 ใช้

ค า
ศัพ

ท์พื
้นฐ

าน
 

S
p
ea

k
s 

w
it

h
 l

im
it

ed
 

m
e
m

o
ri

ze
d
 w

o
rd

s.
  

M
a
y
 h

a
v
e 

so
m

e 
g
ra

m
m

ar
 a

n
d
 

p
ro

n
u
n
c
ia

ti
o

n
 m

is
ta

k
es

 w
h
ic

h
 

m
a
y
 a

ff
ec

t 
th

e 
m

ea
n
in

g
 o

f 
th

e 

m
e
ss

ag
e.

 U
se

 b
as

ic
 

v
o

ca
b
u

la
ry

. 

สา
มา
รถ
พูด

ด้ว
ยค

 าท
ีท่่อ

งจ
 าอ
ย่า
งจ
 าก
ดั 
อา
จม

ี
ข้อ

ผิด
พล

าด
ด้า
นไ

วย
าก
รณ์

แล
ะก
าร
ออ

กเสี
ยง

 

แต่
ไม่
ท า
ให้
ผดิ

คว
าม
หม

าย
 ใช้

ค า
ศัพ

ท์พื
้นฐ

าน
 

H
as

 l
it

tl
e 

ac
cu

ra
c
y
 e

v
e
n
 w

it
h
 

m
e
m

o
ri

ze
d
 w

o
rd

s.
 

มีค
วา
มแ

ม่น
ย า
เพ
ยีง
เลก็

น้อ
ยแ
ม้ใ
ช้ค

 าท
ีท่่อ

งจ
 า 
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P
R

E
S

E
N

T
A

T
IO

N
A

L
 R

U
B

R
IC

 (
N

O
V

IC
E

 L
E

V
E

L
) 

เกณ
ฑ์ก

าร
ให้
คะ
แน

นด้
าน
กา
รน

 าเส
นอ

 (ร
ะด

ับต้
น)

 

  
C

a
te

g
o
ri

es
 

หม
วด

หมู่
 

E
x
ce

ed
 E

x
p

ec
ta

ti
o
n

 

เกนิ
คว

าม
คา
ดห

วัง
 

 

M
ee

t 
ex

p
ec

ta
ti

o
n

 

ตร
งค
วา
มค

าด
หว

ัง 
D

o
es

 N
o
t 

M
ee

t 

E
x
p

e
ct

a
ti

o
n

s 

ไม่
ตร

งต
าม
คว

าม
คา
ดห

วัง
 

S
tr

o
n

g
 c

o
m

p
re

h
en

si
o
n

 

เข้
าใจ

เป็
นอ

ย่า
งด

 ี

M
in

im
a
l 

co
m

p
re

h
en

si
o
n

 

เข้
าใจ

ได้
น้อ

ย 
L

a
n

g
u

a
g
e 

F
u

n
ct

io
n

 

กา
รใ
ช้ภ

าษ
า 

C
re

at
es

 w
it

h
 l

a
n
g
u
ag

e.
 E

x
p
re

ss
 

p
er

so
n
a
l 

m
ea

n
in

g
 i

n
 a

 b
as

ic
 w

a
y
 

b
y
 d

e
li

v
er

in
g
 a

n
 o

ra
l 

p
re

se
n
ta

ti
o

n
 b

a
se

d
 o

n
 g

en
er

a
l 

to
p
ic

s 
in

 a
 c

o
m

fo
rt

ab
le

 m
a
n
n
er

. 
  

ใช้
ภา
ษา
ได้
อย่

าง
สร้

าง
สร

รค์
 ส่ื
อค

วา
มห

มา
ยเฉ

พา
ะ

ตน
ได้
ใน
ระ
ดับ

พื้น
ฐา
นโ
ดย

กา
รพู

ดน
 าเส

นอ
ใน
เร่ือ

ง
ทัว่

ๆไ
ป 
ได้
อย่

าง
สบ

าย
ๆ 

U
se

s 
m

o
st

ly
 m

e
m

o
ri

ze
d
 

la
n
g
u
ag

e 
w

it
h
 s

o
m

e 
at

te
m

p
t 

to
 c

re
at

e.
  
E

x
p
re

ss
 p

er
so

n
a
l 

m
ea

n
in

g
 a

 b
as

ic
 w

a
y
 b

y
 

d
e
li

v
er

in
g
 o

ra
l 
p
re

se
n
ta

ti
o

n
 

b
a
se

d
 o

n
 g

en
er

a
l 
to

p
ic

s 
in

 a
 

co
m

fo
rt

ab
le

 m
a
n
n
er

. 
  

สา
มา
รถ
ใช้
ภา
ษา
ทีท่่

อง
จ า
เพ่ื
อส

ร้า
งส
รร
ค์ ส่ื

อ
คว

าม
หม

าย
เฉ
พา

ะต
นไ
ด้ใ
นร

ะด
ับพื

้นฐ
าน
โด
ย

กา
รพู

ดน
 าเส

นอ
ใน
เร่ือ

งท
ัว่ๆ
ไป
 ได้

อย่
าง
สบ

าย
ๆ 

U
se

d
 o

n
ly

 m
e
m

o
ri

z
ed

 o
r 

fa
m

il
ia

r 
la

n
g
u
ag

e 
in

 

d
e
li

v
er

in
g
 o

ra
l 
p
re

se
n
ta

ti
o

n
. 

 

ใช้
เฉ
พา

ะภ
าษ
าท
ีท่่อ

งจ
 าห
รือ
คุ้น

เค
ยเท่

าใน
กา
ร

พูด
น า
เส
นอ

เท่
าน
ั้น 

N
o

 f
u
n
ct

io
n
a
l 

a
b
il

it
y
 o

r 

at
te

m
p
t 

to
 c

re
at

e 
w

it
h
 

la
n
g
u
ag

e 
in

 d
e
li

v
er

in
g
 o

ra
l 

p
re

se
n
ta

ti
o

n
. 

 

ไม่
มีค

วา
มส

าม
าร
ถห

รือ
คว

าม
พย

าย
าม
ใน
กา
ร

สร้
าง
ด้ว

ยภ
าษ
าใน

กา
รพู

ดน
 าเส

นอ
 

 

D
is

co
u

rs
e 

T
y
p

e
 

ลกั
ษณ

ะข้
อค

วา
มท

ีใ่ช้
 

 

U
se

s 
si

m
p

le
 s

e
n
te

n
c
es

 a
n
d
 s

o
m

e 

st
ri

n
g
s 

o
f 

se
n
te

n
ce

s.
 

ใช้
ปร

ะโ
ยค

คว
าม
เด
ยีว
แล
ะม

ีกา
รเช่ื

อม
โย
งป

ระ
โย
ค

เข้
าเป็

นข้
อค

วา
ม 
ได้
บ้า
ง 

U
se

s 
si

m
p

le
 s

e
n
te

n
c
es

 a
n
d
 

m
e
m

o
ri

ze
d
 p

h
ra

se
s.

 

ใช้
ปร

ะโ
ยค

คว
าม
เด
ยีว
แล
ะใ
ช้ว

ลจี
าก
กา
รท่

อง
จ า

 

  

U
se

s 
w

o
rd

s,
 p

h
ra

se
s,

 c
h
u

n
k

s 

o
f 

la
n
g
u
ag

e,
 a

n
d
 l

is
ts

. 

ใช้
ค า
 วล

 ีกล
ุ่มค

 า แ
ละ
รา
ยก

าร
ค า
ศัพ

ท์ 
 

U
se

s 
is

o
la

te
d
 w

o
rd

s.
 

ใช้
ค า
โด
ด  

 

Im
p

a
ct

 

ผล
กร
ะท

บ 
D

e
li

v
er

s 
a
n
 o

ra
l 
p
re

se
n
ta

ti
o

n
 i

n
 

a 
c
le

ar
 a

n
d
 o

rg
an

iz
ed

 m
a
n
n
er

 

w
it

h
 r

ic
h
 d

et
a
il

s.
 U

se
 

p
re

se
n
ta

ti
o

n
 t

ec
h
n
iq

u
e 

a
n
d
 

v
is

u
a
ls

 t
o

 m
a
in

ta
in

 m
o

st
 o

f 
th

e 

au
d

ie
n
c
e
's

 i
n
te

re
st

 a
n
d
 a

tt
en

ti
o

n
 

 พู
ดน

 าเส
นอ

ได้
อย่
าง
ชัด

เจน
 แ
ละ
เป็
นข

ั้นต
อน

 โด
ย

มีร
าย
ละ
เอยี

ดส
มบู

รณ์
 ใช้

เท
คน

ิคก
าร
น า
เส
นอ

แล
ะ

ส่ือ
ต่า
ง 
ๆ 
เพ่ื
อจั

บค
วา
มส

นใ
จแ
ละ
คว

าม
ใส่
ใจ
ขอ

ง
ผู้ฟั

งส่
วน

ให
ญ่ไ

ด้ 

D
e
li

v
er

s 
a
n
 o

ra
l 
p
re

se
n
ta

ti
o

n
 

in
 a

 c
le

ar
 a

n
d
 o

rg
an

iz
ed

 

m
a
n
n
er

 w
it

h
 a

d
eq

u
at

e 
d
et

ai
ls

. 
 

U
se

 p
re

se
n
ta

ti
o

n
 t

ec
h
n
iq

u
e 

an
d
 v

is
u
a
ls

 t
o
 m

a
in

ta
in

 m
o

st
 

o
f 

au
d

ie
n
ce

 i
n
te

re
st

 a
n
d
 

at
te

n
ti

o
n
. 

พูด
น า
เส
นอ

ได้
อย่

าง
ชัด

เจน
 แ
ละ
เป็
นข

ั้นต
อน

 

โด
ยม

ีรา
ยล

ะเอ
ยีด

เพ
ียง
พอ

 ใช้
เท
คน

ิคก
าร

D
e
li

v
er

s 
a
n
 o

ra
l 
p
re

se
n
ta

ti
o

n
 

in
 a

 c
le

ar
 a

n
d
 o

rg
an

iz
ed

 

m
a
n
n
er

 w
it

h
 a

d
eq

u
at

e 
d
et

ai
ls

. 
 

U
se

 p
re

se
n
ta

ti
o

n
 t

ec
h
n
iq

u
e 

an
d
 v

is
u
a
ls

 t
o
 m

a
in

ta
in

  
so

m
e 

o
f 

au
d

ie
n
ce

 i
n
te

re
st

 a
n
d
 

at
te

n
ti

o
n

 

พูด
น า
เส
นอ

ได้
อย่

าง
ชัด

เจน
 แ
ละ
เป็
นข

ั้นต
อน

 

โด
ยม

ีรา
ยล

ะเอ
ยีด

เพ
ียง
พอ

 ใช้
เท
คน

ิคก
าร

D
e
li

v
er

s 
a
n
 o

ra
l 
p
re

se
n
ta

ti
o

n
 

in
 a

n
 u

n
c
le

ar
 a

n
d
 u

n
o

rg
an

iz
ed

 

m
a
n
n
er

. 
 M

in
im

a
l 
to

 n
o
 e

ff
o

rt
 

to
  

u
se

 p
re

se
n
ta

ti
o

n
 t

ec
h
n
iq

u
e 

an
d
 v

is
u
a
ls

 t
o
 m

a
in

ta
in

 

au
d

ie
n
c
e’

s 
at

te
n
ti

o
n
 a

n
d
 

in
te

re
st

. 
 

พูด
น า
เส
นอ

ได้
ไม่
ชัด

เจน
 แ
ละ
ไม่
มีข

ั้นต
อน

 ม
ีค

วา
พย

าย
าม
เพ
ียง
เลก็

น้อ
ยห

รือ
ไม่
มีค

วา
ม

พย
าย
าม
เลย

ใน
กา
รใ
ช้เ
ทค

นิค
กา
รน

 าเส
นอ

แล
ะ
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น า
เส
นอ

แล
ะภ

าพ
ต่า
งๆ
 เพ่ื

อจั
บค

วา
มส

นใ
จแ
ละ

คว
าม
ใส่
ใจ
ขอ

งผู้
ฟัง

ส่ว
นใ
หญ่

ได้
 

น า
เส
นอ

แล
ะภ

าพ
ต่า
งๆ
 เพ่ื

อจั
บค

วา
มส

นใ
จแ
ละ

คว
าม
ใส่
ใจ
ขอ

งผู้
ฟัง

ได้
บ้า
ง 

ภา
พต่

าง
ๆ เ
พ่ือ

จับ
คว

าม
สน

ใจ
แล
ะค

วา
มใ
ส่ใ
จ

ขอ
งผู้
ฟัง

 

C
o
m

p
re

h
en

si
b

il
it

y
 

คว
าม
เข้
าใจ

  

 

S
p
ea

k
in

g
 i

s 
u
n
d

er
st

o
o

d
 b

y
 t

h
e 

au
d

ie
n
c
e.

 A
d
d

it
io

n
a
l 
e
ff

o
rt

 m
a
y
 

b
e 

n
ee

d
ed

 f
o

r 
cr

ea
ti

n
g
 

co
m

p
re

h
e
n
si

b
il

it
y
. 

  

ผู้ฟั
งส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ทีพู่

ดไ
ด้ 
อา
จต้

อง
ใช้
คว

าม
พย

าย
าม
ใน
กา
รท

 าค
วา
มเ
ข้า
ใจ

 

S
p
ea

k
in

g
 i

s 
u
n
d

er
st

o
o

d
 w

it
h
 

so
m

e 
d

if
fi

cu
lt

y
. A

d
d

it
io

n
a
l 

e
ff

o
rt

 m
a
y
 b

e 
n
ee

d
ed

 f
o

r 

cr
ea

ti
n
g
 c

o
m

p
re

h
e
n
si

b
il

it
y
. 

  

ผู้ฟั
งส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ทีพู่

ดไ
ด้ 
โด
ยอ

าจ
มี

ข้อ
ผิด

พล
าด
บ้า
ง อ

าจ
ต้อ

งใช้
คว

าม
พย

าย
าม
ใน

กา
รท

 าค
วา
มเ
ข้า
ใจ

 

S
p
ea

k
in

g
 i

s 
u
n
d

er
st

o
o

d
 w

it
h
 

m
o

st
 d

if
fi

cu
lt

y
. A

d
d

it
io

n
a
l 

e
ff

o
rt

 m
a
y
 b

e 
n
ee

d
ed

 f
o

r 

cr
ea

ti
n
g
 c

o
m

p
re

h
e
n
si

b
il

it
y
. 

  

ผู้ฟั
งส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ทีพู่

ดไ
ด้ 
โด
ยอ

าจ
มี

ข้อ
ผิด

พล
าด
อย่
าง
มา
ก อ

าจ
ต้อ

งใช้
คว

าม
พย

าย
าม
ใน
กา
รท

 าค
วา
มเ
ข้า
ใจ

 

S
p
ea

k
in

g
 i

s 
n
o

t 
u
n
d
er

st
o
o

d
. 

H
av

e 
m

a
n
y
 e

rr
o

rs
 f

ro
m

 t
h
e 

sp
ea

k
er

. 
 .  

 

ผู้ฟั
งไ
ม่ส

าม
าร
ถเ
ข้า
ใจ
ส่ิง
ทีพู่

ดไ
ด้ โ

ดย
อา
จม

ี
ข้อ

ผิด
พล

าด
อย่
าง
มา
ก  
 ม
ีข้อ

ผิด
พล

าด
จา
กผู้

พูด
 

L
a
n

g
u

a
g
e 

C
o
n

tr
o
l 

กา
รค
วบ

คุม
ทา
งด้
าน
ภา
ษา

 

S
p
ea

k
s 

w
it

h
 a

 f
ew

 g
ra

m
m

ar
 a

n
d
 

p
ro

n
u
n
c
ia

ti
o

n
 m

is
ta

k
es

. 
U

se
 a

 

w
id

e 
ra

n
g
e 

o
f 

v
o

ca
b
u

la
ri

es
. 

A
cc

u
ra

c
y
 m

a
y
 d

ec
re

as
e 

w
h
e
n
 

sp
ea

k
in

g
 c

o
m

p
le

x
 l

a
n
g
u
ag

e.
  

พูด
โด
ยม

ข้ีอ
ผิด

พล
าด
ด้า
นไ

วย
าก
รณ์

หรื
อก

าร
ออ

ก
เสี
ยง
เลก็

น้อ
ย ใ

ช้ค
 าศั
พท์

ได้
อย่

าง
เห
มา
ะส

ม 
คว

าม
ถูก

ต้อ
งอ
าจ
ลด

ลง
บ้า
งเม่ื

อพู
ดด้

วย
ภา
ษา
ทีม่

ีคว
าม

ซับ
ซ้อ

น 
 

S
p
ea

k
s 

w
it

h
 s

o
m

e 
g
ra

m
m

ar
 

an
d
 p

ro
n
u
n
c
ia

ti
o

n
 m

is
ta

k
es

 

b
u
t 

d
o

es
n
’t

 a
ff

ec
t 

m
e
a
n
in

g
 o

f 

th
e 

m
es

sa
g
e.

 U
se

 a
p
p
ro

p
ri

at
e 

v
o

ca
b
u

la
ry

. 
A

c
cu

ra
c
y
 m

a
y
 

d
ec

re
as

e 
w

h
e
n
 s

p
ea

k
in

g
 

co
m

p
le

x
 l

a
n
g
u
ag

e.
 

พูด
โด
ยม

ข้ีอ
ผิด

พล
าด
ด้า
นไ

วย
าก
รณ์

หรื
อก

าร
ออ

กเสี
ยง
บ้า
งแ
ต่ไ
ม่ท

 าให้
ผิด

คว
าม
หม

าย
 ม
ีกา
ร

ใช้
ค า
ศัพ

ท์ท
ีเ่ห
มา
ะส

ม 
คว

าม
ถูก

ต้อ
งอ
าจ
ลด

ลง
บ้า
งเม่ื

อพู
ดด้

วย
ภา
ษา
ทีม่

ีคว
าม
ซับ

ซ้อ
น 

 

S
p
ea

k
s 

w
it

h
 a

 l
o

t 
o

f 
g
ra

m
m

ar
 

an
d
 p

ro
n
u
n
c
ia

ti
o

n
 m

is
ta

k
es

. 

M
a
y
 c

au
se

 m
is

u
n
d
er

st
an

d
in

g
 

o
f 

th
e 

m
es

sa
g
e.

 U
se

 b
as

ic
 

v
o

ca
b
u

la
ri

e
s.

  
A

cc
u
ra

c
y
 m

a
y
 

d
ec

re
as

e 
w

h
e
n
 s

p
ea

k
in

g
 

b
e
y
o

n
d
 t

h
e 

w
o

rd
 l
e
v
e
l.
  

พูด
โด
ยม

ข้ีอ
ผิด

พล
าด
ด้า
นไ

วย
าก
รณ์

หรื
อก

าร
ออ

กเสี
ยง
อย่

าง
มา
ก อ

าจ
ก่อ

ให้
เกดิ

คว
าม
เข้
าใจ

ผิด
 ม
ีกา
รใ
ช้ค

 าศั
พท์

พื้น
ฐา
น 
คว

าม
ถูก

ต้อ
งอ
าจ

ลด
ลง
บ้า
งเม่ื

อพู
ดเ
กนิ

ระ
ดับ

ค า
 

 

Is
 a

b
le

 t
o

 s
p
ea

k
 o

n
ly

 w
it

h
 

m
e
m

o
ri

ze
d
 w

o
rd

s.
 M

ak
e 

a 
lo

t 

o
f 

g
ra

m
m

ar
 a

n
d
 p

ro
n
u
n
c
ia

ti
o

n
 

m
is

ta
k
es

. 
C

au
se

 t
h
e 

m
is

u
n
d
er

st
an

d
in

g
 o

f 
th

e 

m
e
ss

ag
e.

  
 

สา
มา
รถ
พูด

ได้
ด้ว

ยภ
าษ
าท่
อง
จ า
เท่
าน
ั้น 
มี

ข้อ
ผิด

พล
าด
ด้า
นไ

วย
าก
าณ์

แล
ะก
าร
ออ

กเสี
ยง

อย่
าง
มา
ก ก่

อใ
ห้เ
กดิ

คว
าม
เข้
าใจ

ผดิ
ขอ

งข้
อค

วา
ม 
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IN
T

E
R

P
E

R
S

O
N

A
L

 R
U

B
R

IC
 (

IN
T

E
R

M
E

D
IA

E
T

 L
E

V
E

L
) 

เกณ
ฑ์ก

าร
ให้
คะ
แน

นด้
าน
กา
รส่ื

อส
าร
ระ
หว่

าง
บุค

คล
 (
ระ
ดบั

กล
าง

) 

 
  

C
a

te
g
o

ri
es

 

หม
วด

หม
ู่ 

E
x

ce
ed

 E
x

p
ec

ta
ti

o
n

 

เก
ินค

วา
มค

าด
หว

ัง 
 

M
ee

t 
ex

p
ec

ta
ti

o
n

 

ตร
งค
วา
มค

าด
หว

ัง 
D

o
es

 N
o

t 
M

ee
t 

E
x

p
ec

ta
ti

o
n

s 

ไม่
ตร

งต
าม
คว

าม
คา
ดห

วัง
 

S
tr

o
n

g
 c

o
m

p
re

h
en

si
o

n
 

เข้
าใจ

ได้
เป็
นอ

ย่า
งด

 ี

M
in

im
a

l 
co

m
p

re
h

en
si

o
n

 

เข้
าใจ

ได้
น้อ

ย 
L

a
n

g
u

a
g

e 
F

u
n

ct
io

n
 

กา
รใ
ช้ภ

าษ
า 

S
u

cc
es

sf
u
ll

y
 u

se
s 

la
n

g
u

ag
e 

to
 a

sk
 a

n
d

 a
n
sw

er
 q

u
es

ti
o

n
s 

in
 t

h
e 

v
ar

ie
ti

es
 o

f 

co
m

p
li

ca
te

d
 s

it
u
at

io
n
s 

in
 a

 

co
m

fo
rt

ab
le

 a
n
d

 

sp
o

n
ta

n
eo

u
s 

m
an

n
er

. 
 

สา
มา
รถ
ใช้
ภา
ษา

 ได้
อย่
าง
มีป

ระ
สิท

ธิภ
าพ

เพ่ื
อถ

าม
/ต
อบ

ใน
สถ

าน
กา
รณ์

ที่ซั
บซ้

อน
ได้

อย่
าง
สบ

าย
ๆโ
ดย

ทัน
ท ี

  

S
u

cc
es

sf
u
ll

y
 u

se
s 

la
n

g
u

ag
e 

to
 a

sk
 a

n
d

 

an
sw

er
 q

u
es

ti
o

n
s 

in
 t

h
e 

b
as

ic
 u

n
co

m
p

li
ca

te
d

 

si
tu

at
io

n
s 

in
 a

 

co
m

fo
rt

ab
le

 m
an

n
er

. 
M

a
y
 

u
se

 a
 s

h
o

rt
 p

au
se

 w
h

en
 

re
sp

o
n
d

in
g
 t

o
 a

 q
u
es

ti
o

n
. 

  

สา
มา
รถ
ใช้
ภา
ษา
ได้
อย่
าง
มีป

ระ
สิท

ธิภ
าพ

เพ่ื
อ 
ถา
ม/
ตอ

บใ
นส

ถา
นก

าร
ณ์ท

ั่วไ
ปท

ี่ไม่
ซับ

ซ้อ
น 
ได้
อย่
าง
สบ

าย
ๆ 
อา
จม

ีกา
รห

ยดุ
เป็
นช่

วง
ส้ัน

ๆบ้
าง

 เม่ื
อต

อบ
ค า
ถา
ม 

 

S
u

cc
es

sf
u
ll

y
 u

se
s 

la
n

g
u

ag
e 

to
 a

sk
 a

n
d

 a
n
sw

er
 q

u
es

ti
o

n
s 

in
 s

tr
ai

g
h

tf
o

rw
ar

d
 

si
tu

at
io

n
s.

  
M

ay
 u

se
 a

 l
o

n
g
 

p
au

se
 w

h
en

 r
es

p
o

n
d

in
g
 t

o
 a

 

q
u
es

ti
o

n
. 

  

สา
มา
รถ
ใช้
ภา
ษา

 ได้
อย่
าง
มีป

ระ
สิท

ธิภ
าพ

เพ่ื
อ 
ถา
ม/
ตอ

บใ
นส

ถา
นก

าร
ณ์ท

ี่
ตร

งไ
ปต

รง
มา

 อ
าจ
มีก

าร
หย

ดุเ
ป็น

ช่ว
งย
าว

เม่ื
อต

อบ
ค า
ถา
ม 

U
se

s 
m

o
st

ly
 m

em
o

ri
ze

d
 

la
n

g
u

ag
e 

w
it

h
 s

o
m

e 

at
te

m
p

ts
 t

o
 a

sk
 a

n
d

 a
n
sw

er
 

th
e 

q
u
es

ti
o

n
s.

  

ใช้
ภา
ษา
ใน
กา
รถ
าม

/ต
อบ

จา
กก

าร
ท่อ

งจ
 าเป็

น
ส่ว

นใ
หญ่

แล
ะต้

อง
ใช้
คว

าม
พย

าย
าม

พอ
สม

คว
รใ
นก

าร
ตอ

บค
 าถ
าม

 

 

D
is

co
u

rs
e 

T
y
p

e
 

ลัก
ษณ

ะข้
อค

วา
มท

ี่ใช้
 

U
se

s 
m

o
st

ly
 c

o
n
n

ec
te

d
 

se
n

te
n
ce

s 
an

d
 s

o
m

e 

p
ar

ag
ra

p
h
-l

ik
e 

d
is

co
u
rs

e.
 

ใช้
ปร

ะโ
ยค

ที่ม
ีกา
รเช่ื

อม
โย
งก
ันเ
ป็น

ส่ว
น

ให
ญ่แ

ละ
ใช้
ข้อ

คว
าม
ที่ม

ีลัก
ษณ

ะค
ล้า
ยย่
อ

หน้
าไ
ด้บ้

าง
 

U
se

s 
st

ri
n

g
s 

o
f 

se
n
te

n
ce

s 

w
it

h
 s

o
m

e 
co

m
p

le
x

 

se
n

te
n
ce

s.
  

 

ใช้
ข้อ

คว
าม
ที่ป

ระ
กอ

บด้
วย
ปร

ะโ
ยค

คว
าม

ซ้อ
นไ
ด้บ้

าง
 

U
se

s 
si

m
p

le
 s

en
te

n
ce

s 
an

d
 

so
m

e 
st

ri
n
g

s 
o

f 
se

n
te

n
ce

s.
  

  
 

ใช้
ปร

ะโ
ยค

คว
าม
เด
ียว
แล
ะม

ีกา
รเช่ื

อม
โย
ง

ปร
ะโ
ยค

เข้
าเป็

นข้
อค

วา
ม 
ได้
บ้า
ง 

U
se

s 
so

m
e 

si
m

p
le

 s
en

te
n

ce
s 

an
d

 m
em

o
ri

ze
d

 p
h
ra

se
s.

  
 

ใช้
ปร

ะโ
ยค

คว
าม
เด
ียว
แล
ะใ
ช้ว

ลีจ
าก
กา
ร

ท่อ
งจ
 า 

C
o

m
m

u
n

ic
a

ti
o

n
 S

tr
a

te
g

ie
s 

กล
ยทุ

ธ์ใ
นก

าร
ส่ือ

สา
ร 

 

C
re

at
es

 a
 c

o
n

v
er

sa
ti

o
n
 w

it
h

 

co
n
fi

d
en

ce
. 

U
se

 

co
m

m
u
n
ic

at
io

n
 s

tr
at

eg
ie

s 

to
 m

ai
n
ta

in
 c

o
n

v
er

sa
ti

o
n
 

su
ch

 a
s 

p
ar

ap
h
ra

si
n
g
. 

  

C
re

at
es

 a
 c

o
n

v
er

sa
ti

o
n
 b

y
 

re
sp

o
n
d

in
g
 t

o
 d

ir
ec

t 

q
u
es

ti
o

n
s.

  
U

se
 

co
m

m
u
n
ic

at
io

n
 s

tr
at

eg
ie

s 

C
re

at
es

 a
 c

o
n

v
er

sa
ti

o
n
 b

y
 

re
sp

o
n
d

in
g
 t

o
 d

ir
ec

t 

q
u
es

ti
o

n
s.

  
M

ay
 t

ry
 t

o
 

re
st

at
e 

in
 t

h
e 

fa
ce

 o
f 

m
is

co
m

m
u
n
ic

at
io

n
. 

  
  
 

C
re

at
es

 a
 c

o
n

v
er

sa
ti

o
n
 b

y
 

re
sp

o
n
d

in
g
 t

o
 d

ir
ec

t 

q
u
es

ti
o

n
s 

w
it

h
 l

im
it

ed
 

co
m

m
en

ts
. 

M
ay

 n
ee

d
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สน
ทน

าด้
วย
คว

าม
มั่น

ใจ
 ส
าม
าร
ถใ
ช้ก

ลย
ทุธ์

ใน
กา
รส่ื

อส
าร

 เช่
น 
กา
รถ
อด

คว
าม

/ก
าร

ปรั
บรู

ปป
ระ
โย
คห

รือ
ใช้
ค า
ให
ม่ 
เพ่ื
อ

ด า
เนิ
นก

าร
สน

ทน
า 

to
 m

ai
n
ta

in
 c

o
n

v
er

sa
ti

o
n
 

su
ch

 a
s 

re
st

at
in

g
. 

  
 

สน
ทน

าด้
วย
กา
รต

อบ
ค า
ถา
มท

ี่ไม่
ซับ

ซ้อ
น 
สา
มา
รถ
ใช้
กล

ยทุ
ธ์ใ
นก

าร
ส่ือ

สา
ร 
เช่
น 
กา
รก
ล่า
วซ

 ้า/
ทว

นค
วา
ม 

เพ่ื
อด

 าเนิ
นก

าร
สน

ทน
า 

สน
ทน

าด้
วย
กา
รโ
ต้ต

อบ
ค า
ถา
มท

ี่ไม่
ซับ

ซ้อ
น 
อา
จม

ีกา
รท

วน
คว

าม
เม่ื
อเก

ิดก
าร

ส่ือ
สา
รผ

ิดพ
ลา
ด 

cl
ar

if
ic

at
io

n
 b

y
 u

si
n
g
 t

h
e 

re
p

et
it

io
n
 o

f 
w

o
rd

s.
  

สน
ทน

าด้
วย
กา
รต

อบ
ค า
ถา
มท

ี่ไม่
ซับ

ซ้อ
น

ด้ว
ยถ้

อย
ค า
ที่จ

 าก
ัด 
อา
จต้

อง
มีก

าร
อธ

ิบา
ย

เพ
ิม่ด้

วย
กา
รพ

ดูซ
 ้าๆ

 จ
ึงจ
ะส

าม
าร
ถต

อบ
โต้

ได้
 

C
o

m
p

re
h

en
si

b
il

it
y

 

คว
าม
เข้
าใจ

  

 

S
p

ea
k

in
g
 i

s 
ea

si
ly

 

u
n
d

er
st

o
o

d
 b

y
 t

h
e 

in
te

rl
o

cu
to

r 
w

it
h
o

u
t 

er
ro

rs
 

in
 c

o
n
v

er
sa

ti
o

n
. 

  

คู่ส
นท

นา
สา
มา
รถ
เข้
าใจ

ส่ิง
ที่พ

ดูไ
ด้โ
ดย

ง่า
ย

โด
ยไ
ม่ม

ีข้อ
ผิด

พล
าด
ใน
บท

สน
ทน

า 
 

S
p

ea
k

in
g
 i

s 
g

en
er

al
ly

 

u
n
d

er
st

o
o

d
 b

y
 t

h
e 

in
te

rl
o

cu
to

r 
w

it
h
 a

 f
ew

 

er
ro

rs
 i

n
 c

o
n
v

er
sa

ti
o

n
. 

 

คู่ส
นท

นา
สา
มา
รถ
เข้
าใจ

ส่ิง
ที่พ

ดูไ
ด้ใ
น

ภา
พร

วม
โด
ยม

ีข้อ
ผดิ

พล
าด
ใน
บท

สน
ทน

าเพ
ยีง
เล
็กน้

อย
 

S
o

m
e 

er
ro

rs
 o

cc
u
r 

in
 

co
n
v
er

sa
ti

o
n
 b

u
t 

sp
ea

k
in

g
 

is
 s

ti
ll

 u
n
d

er
st

o
o

d
 b

y
 t

h
e 

in
te

rl
o

cu
to

r.
 R

ep
et

it
io

n
 o

r 

re
p

h
ra

si
n
g
 m

ay
 b

e 
re

q
u
ir

ed
. 

มีข้
อผ

ิดพ
ลา
ดเ
กิด

ขึน้
บา
งส่
วน

ใน
บท

สน
ทน

า โ
ดย

ที่คู่
สน

ทน
าส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ที่

พดู
ได้
บา
งส่
วน

 ม
ีกา
รต้

อง
พดู

ซ ้า
 ป
รับ

รูป
ปร

ะโ
ยค

 ห
รือ
ใช้
ค า
ให
ม่ 

 

M
an

y
 e

rr
o

rs
 o

cc
u
r 

in
 

co
n
v
er

sa
ti

o
n
. 

S
p

ea
k
in

g
 i

s 

u
n
d

er
st

o
o

d
 w

it
h
 s

o
m

e 

d
if

fi
cu

lt
ie

s 
b

y
 t

h
e 

in
te

rl
o

cu
to

r.
 M

an
y
 

re
p

et
it

io
n
s 

o
r 

re
p

h
ra

si
n

g
 

m
ay

 b
e 

re
q

u
ir

ed
. 

 

มีข้
อผ

ิดพ
ลา
ดเ
กิด

ขึน้
มา
ก 
คู่ส

นท
นา
เข้
าใจ

ส่ิง
ที่พ

ดูไ
ด้ย

าก
 ม
ีกา
รต้

อง
พดู

ซ ้า
 ป
รับ

รูป
ปร

ะโ
ยค

 ห
รือ
ใช้
ค า
ให
ม่ห

ลา
ยร
อบ

 

L
a

n
g

u
a

g
e 

C
o

n
tr

o
l 

กา
รค
วบ

คุม
ทา
งด้
าน
ภา
ษา

 

S
p

ea
k

s 
ac

cu
ra

te
ly

 u
si

n
g
 

co
m

p
le

x
 l

an
g
u

ag
e.

 M
ay

 

h
av

e 
a 

fe
w

 g
ra

m
m

ar
 a

n
d

 

p
ro

n
u
n
ci

at
io

n
 m

is
ta

k
es

. 

U
se

s 
a 

w
id

e 
ra

n
g

e 
o

f 

v
o

ca
b

u
la

ry
. 

สา
มา
รถ
พดู

ได้
อย่
าง
แม่

นย
 าโด

ยใ
ช้ภ

าษ
าท
ี่

ซับ
ซ้อ

น 
อา
จม

ีข้อ
ผิด

พล
าด
ด้า
นไ
วย
าก
รณ์

แล
ะก
าร
ออ

กเสี
ยง
บ้า
งเล

็กน้
อย

 ม
ีกา
รใ
ช้

ค า
ศัพ

ท์ท
ี่หล

าก
หล

าย
 

S
p

ea
k

s 
ac

cu
ra

te
ly

 u
si

n
g
 

fa
m

il
ia

r 
la

n
g
u
ag

e.
 M

a
y
 

h
av

e 
so

m
e 

g
ra

m
m

ar
 a

n
d

 

p
ro

n
u
n
ci

at
io

n
 m

is
ta

k
es

 

w
h

en
 a

tt
em

p
ti

n
g
 t

o
 

p
ro

d
u
ce

 m
o

re
 c

o
m

p
le

x
 

fo
rm

s.
 U

se
s 

ap
p

ro
p

ri
at

e 

v
o

ca
b

u
la

ry
. 

  

สา
มา
รถ
พดู

โด
ยใ
ช้ภ

าษ
าท
ี่คุ้น

เค
ย 
อา
จม

ี
ข้อ

ผิด
พล

าด
ด้า
นไ
วย
าก
รณ์

แล
ะก
าร
ออ

ก
เสี
ยง
บ้า
งเม่ื

อพ
ยา
ยา
มใ
ช้รู
ปป

ระ
โย
คท

ี่
ซับ

ซ้อ
น 
ใช้
ค า
ศัพ

ท์ไ
ด้อ

ย่า
งเห

มา
ะส

ม 

S
p

ea
k

s 
ac

cu
ra

te
ly

 w
h

en
 

p
ro

d
u
ci

n
g
 a

 s
im

p
le

 

se
n

te
n
ce

. 
M

a
y
 h

av
e 

g
ra

m
m

a
r 

an
d

 p
ro

n
u
n

ci
at

io
n
 

m
is

ta
k
es

, 
b

u
t 

d
o

es
n

’t
 a

ff
ec

t 

th
e 

m
ea

n
in

g
 o

f 
th

e 

m
es

sa
g
e.

 U
se

s 
b

as
ic

 

v
o

ca
b

u
la

ry
. 

สา
มา
รถ
พดู

โด
ยใ
ช้ป

ระ
โย
คง่
าย
ได้

 อ
าจ
มี

ข้อ
ผิด

พล
าด
ด้า
นไ
วย
าก
รณ์

แล
ะก
าร
ออ

ก
เสี
ยง

 แ
ต่ไ
ม่ท

 าให้
ผิด

คว
าม
หม

าย
 ใช้

ค า
ศัพ

ท์
พืน้

ฐา
น 

S
p

ea
k
 w

it
h
 o

n
ly

 m
em

o
ri

ze
d

 

la
n

g
u

ag
e 

in
cl

u
d

in
g
 p

h
ra

se
s.

  

U
se

s 
li

m
it

ed
 v

o
ca

b
u
la

ry
. 

 

พดู
ด้ว

ยภ
าษ
าท่
อง
จ า
เท่
าน้ั
นร

วม
ไป
ถึง
วลี

  

ใช้
ค า
ศัพ

ท์ไ
ด้อ

ย่า
งจ
 าก
ัด 
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P
R

E
S

E
N

T
A

T
IO

N
A

L
 R

U
B

R
IC

 (
IN

T
E

R
M

E
D

IA
T

E
 L

E
V

E
L

) 

เกณ
ฑ์ก

าร
ให้
คะ
แน

นด้
าน
กา
รน

 าเส
นอ

 (ร
ะด

ับก
ลา
ง) 

 
C

a
te

g
o

ri
es

 

หม
วด

หม
ู่ 

E
x

ce
ed

 E
x

p
ec

ta
ti

o
n

 

เก
ินค

วา
มค

าด
หว

ัง 

 

M
ee

t 
ex

p
ec

ta
ti

o
n

 

ตร
งค
วา
มค

าด
หว

ัง 
D

o
es

 N
o

t 
M

ee
t 

E
x

p
ec

ta
ti

o
n

s 

ไม่
ตร

งต
าม
คว

าม
คา
ดห

วัง
 

S
tr

o
n

g
 c

o
m

p
re

h
en

si
o

n
 

เข้
าใจ

ได้
เป็
นอ

ย่า
งด

 ี

M
in

im
a

l 
co

m
p

re
h

en
si

o
n

 

เข้
าใจ

ได้
น้อ

ย 

L
a

n
g

u
a

g
e 

F
u

n
ct

io
n

 

กา
รใ
ช้ภ

าษ
า 

E
ff

ec
ti

v
el

y
 d

el
iv

er
 a

n
 o

ra
l 

p
re

se
n
ta

ti
o

n
. 

E
x

p
re

ss
 a

 

v
ar

ie
ty

 o
f 

m
ea

n
in

g
s 

u
si

n
g
 

in
fo

rm
at

io
n
 r

el
at

ed
 t

o
 a

 

p
ar

ti
cu

la
r 

in
te

re
st

 i
n
 a

 

co
n
si

st
en

t,
 c

o
m

fo
rt

ab
le

, 
an

d
 

sp
o

n
ta

n
eo

u
s 

m
an

n
er

. 
 

พดู
น า
เส
นอ

ได้
อย่
าง
มีป

ระ
สิท

ธิภ
าพ

 ส่ื
อ

คว
าม
หม

าย
ได้
หล

าก
หล

าย
จา
กข้

อม
ูลท

ี่มีใ
นเ
ร่ือ
ง

น้ัน
 ๆ

 ได้
อย่
าง
สบ

าย
ๆแ
ละ
โด
ยท

ันท
 ี

C
re

at
es

 w
it

h
 l

an
g
u

ag
e.

 

E
x

p
re

ss
 p

er
so

n
al

 

m
ea

n
in

g
 b

y
 d

el
iv

er
in

g
 a

n
 

o
ra

l 
p

re
se

n
ta

ti
o

n
 b

as
ed

 

o
n
 g

en
er

al
 t

o
p

ic
s 

in
 a

 

co
m

fo
rt

ab
le

 a
n
d

 

sp
o

n
ta

n
eo

u
s 

m
an

n
er

. 
  

ใช้
ภา
ษา
ได้
อย่
าง
สร้

าง
สร

รค์
 ส่ื
อ

คว
าม
หม

าย
เฉ
พา

ะต
นโ
ดย

กา
รพ

ดู

น า
เส
นอ

ใน
เร่ือ

งท
ั่วๆ

 ไป
ได้
อย่
าง
สบ

าย
ๆ

แล
ะโ
ดย

ทัน
ท ี

C
re

at
es

 w
it

h
 l

an
g
u

ag
e.

 

E
x

p
re

ss
 p

er
so

n
al

 m
ea

n
in

g
 

in
 a

 b
as

ic
 w

ay
 b

y
 

d
el

iv
er

in
g
 a

n
 o

ra
l 

p
re

se
n
ta

ti
o

n
 b

as
ed

 o
n
 

g
en

er
al

 t
o

p
ic

s 
in

 a
 

co
m

fo
rt

ab
le

 m
an

n
er

. 
  

ใช้
ภา
ษา
ได้
อย่
าง
สร้

าง
สร

รค์
 ส่ื
อ

คว
าม
หม

าย
เฉ
พา

ะต
นไ
ด้ใ
นร

ะด
ับพื

น้ฐ
าน

โด
ยก
าร
พดู

น า
เส
นอ

ใน
เร่ือ

งท
ัว่ๆ
ไป

 ได้

อย่
าง
สบ

าย
ๆ 

U
se

s 
o

n
ly

 m
em

o
ri

ze
d

 o
r 

fa
m

il
ia

r 
la

n
g
u
ag

e 
in

 

d
el

iv
er

in
g
 a

n
 o

ra
l 

p
re

se
n
ta

ti
o

n
 w

it
h
 s

o
m

e 

at
te

m
p

t 
to

 c
re

at
e.

  

ใช้
ภา
ษา
ใน
กา
รน

 าเส
นอ

จา
กก
าร
ท่อ

งจ
 าห
รือ

ใช้
ภา
ษา
ง่า
ยๆ

 โด
ยต้

อง
ใช้
คว

าม
พย

าย
าม

 ใน

กา
รพ

ดูน
 าเส

นอ
 พ
อส

มค
วร

 

 

D
is

co
u

rs
e 

T
y
p

e
 

ลัก
ษณ

ะข้
อค

วา
มท

ี่ใช้
 

 

U
se

s 
m

o
st

ly
 c

o
n
n

ec
te

d
 

se
n

te
n
ce

s 
an

d
 s

o
m

e 

p
ar

ag
ra

p
h
-l

ik
e 

d
is

co
u
rs

e.
 

ใช้
ปร

ะโ
ยค

ที่ม
ีกา
รเช่ื

อม
โย
งก
ันเ
ป็น

ส่ว
นใ
หญ่

แล
ะใ
ช้ข้

อค
วา
มท

ี่มีล
ักษ

ณะ
คล้

าย
ย่อ
หน้

าไ
ด้บ้

าง
 

U
se

s 
st

ri
n

g
s 

o
f 

se
n
te

n
ce

s 

w
it

h
 s

o
m

e 
co

m
p

le
x

 

se
n

te
n
ce

s.
  

 

ใช้
ข้อ

คว
าม
ที่ป

ระ
กอ

บด้
วย
ปร

ะโ
ยค

คว
าม
ซ้อ

นไ
ด้บ้

าง
 

 

U
se

s 
si

m
p

le
 s

en
te

n
ce

s 
an

d
 

so
m

e 
st

ri
n
g

s 
o

f 
se

n
te

n
ce

s.
  

  
 

ใช้
ปร

ะโ
ยค

คว
าม
เด
ียว
แล
ะม

ีกา
รเช่ื

อม
โย
ง

ปร
ะโ
ยค

เข้
าเป็

นข้
อค

วา
มไ
ด้บ้

าง
 

U
se

s 
so

m
e 

si
m

p
le

 s
en

te
n

ce
s 

an
d

 m
em

o
ri

ze
d

 p
h
ra

se
s.

  
 

ใช้
ปร

ะโ
ยค

คว
าม
เด
ียว
แล
ะใ
ช้ว

ลีจ
าก
กา
ร

ท่อ
งจ
 า 
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Im
p

a
ct

 

ผล
กร
ะท

บ 
D

el
iv

er
s 

an
 o

ra
l 

p
re

se
n
ta

ti
o

n
 

in
 a

 c
le

ar
, 

sy
st

em
at

ic
, 

an
d

 

o
rg

an
iz

ed
 m

an
n
er

 w
it

h
 

o
ri

g
in

al
it

y
, 

an
d

 r
ic

h
 d

et
ai

ls
. 

E
ff

ec
ti

v
el

y
 u

se
s 

a 
v

ar
ie

ty
 o

f 

p
re

se
n
ta

ti
o

n
al

 t
ec

h
n

iq
u
es

 a
n
d

 

v
is

u
al

s 
th

at
 c

ap
tu

re
 a

ll
 

au
d

ie
n
ce

 i
n
te

re
st

 a
n
d

 

at
te

n
ti

o
n
. 

พดู
น า
เส
นอ

ได้
อย่
าง
ชัด

เจน
 เป็

นร
ะบ

บ 
แล
ะ

เป็
นข

ั้นต
อน

 แ
สด

งให้
เห็
นถ

ึงค
วา
มค

ิดริ
เร่ิม

แล
ะ

รา
ยล
ะเอี

ยด
ที่ส

มบู
รณ์

 ส
าม
าร
ถด

ึงด
ูดค

วา
ม

สน
ใจ
แล
ะค
วา
มใ
ส่ใ
จข

อง
ผ ู้ฟั

งไ
ด้ด้

วย
เท
คนิ

ค

กา
รน

 าเส
นอ

แล
ะส่ื

อต่
าง
ๆท

ี่หล
าก
หล

าย
ได้
อย่
าง

มีป
ระ
สิท

ธิภ
าพ

 

D
el

iv
er

s 
an

 o
ra

l 

p
re

se
n
ta

ti
o

n
 i

n
 a

 c
le

ar
 

an
d

 o
rg

an
iz

ed
 m

an
n
er

 

w
it

h
 r

ic
h
 d

et
ai

ls
. 

U
se

 

p
re

se
n
ta

ti
o

n
 t

ec
h

n
iq

u
e 

an
d

 v
is

u
al

s 
to

 m
ai

n
ta

in
 

m
o

st
 o

f 
th

e 
au

d
ie

n
ce

 

in
te

re
st

 a
n
d

 a
tt

en
ti

o
n
. 

พดู
น า
เส
นอ

ได้
อย่
าง
ชัด

เจน
 แ
ละ
เป็
น

ขั้น
ตอ

น 
โด
ยม

ีรา
ยล
ะเอี

ยด
สม

บูร
ณ์ 

ใช้

เท
คนิ

คก
าร
น า
เส
นอ

แล
ะส่ื

อต่
าง

 ๆ
 เพ่ื

อ

จับ
คว

าม
สน

ใจ
แล
ะค
วา
มใ
ส่ใ
จข

อง
ผ ู้ฟั

ง

ส่ว
นใ
หญ่

ได้
 

 

D
el

iv
er

s 
an

 o
ra

l 

p
re

se
n
ta

ti
o

n
 i

n
 a

 c
le

ar
 a

n
d

 

o
rg

an
iz

ed
 m

an
n
er

 w
it

h
 

ad
eq

u
at

e 
d

et
ai

ls
. 

S
h
o

w
 

ef
fo

rt
 o

f 
u
si

n
g
 p

re
se

n
ta

ti
o

n
 

te
ch

n
iq

u
e 

an
d

 v
is

u
al

s 
in

 

o
rd

er
 t

o
 m

ai
n
ta

in
 a

u
d

ie
n

ce
 

in
te

re
st

 a
n
d

 a
tt

en
ti

o
n
. 

พดู
น า
เส
นอ

ได้
อย่
าง
ชัด

เจน
 แ
ละ
เป็
น

ขั้น
ตอ

น 
โด
ยม

ีรา
ยล
ะเอ

ียด
เพ
ยีง
พอ

 แ
สด

ง

ให้
เห็
นถ

ึงค
วา
มพ

ยา
ยา
มท

ี่จะ
ใช้
เท
คนิ

คก
าร

น า
เส
นอ

แล
ะภ

าพ
ต่า
งๆ

 เพ่ื
อจ

ับค
วา
มส

นใ
จ

แล
ะค
วา
มใ
ส่ใ
จข

อง
ผ ู้ฟั

ง 
 

D
el

iv
er

s 
an

 o
ra

l 

p
re

se
n
ta

ti
o

n
 i

n
 a

n
 u

n
cl

ea
r 

an
d

 u
n
o

rg
an

iz
ed

 m
an

n
er

. 
 

M
in

im
al

 e
ff

o
rt

 t
o

 u
se

 

p
re

se
n
ta

ti
o

n
 t

ec
h

n
iq

u
e 

an
d

 

v
is

u
al

s 
in

 o
rd

er
 t

o
 g

ai
n
 

au
d

ie
n
ce

 a
tt

en
ti

o
n
 a

n
d

 

in
te

re
st

. 
 

พดู
น า
เส
นอ

ได้
ไม่
ชัด

เจน
 แ
ละ
ไม่
มีข

ั้นต
อน

 

แส
ดง
คว

าม
พย

าย
าม
เพ
ยีง
เล
็กน้

อย
ใช้
เท
คนิ

ค

กา
รน

 าเส
นอ

แล
ะภ

าพ
ต่า
งๆ
เพ่ื
อจ

ับค
วา
ม

สน
ใจ
แล
ะค
วา
มใ
ส่ใ
จข

อง
ผ ู้ฟั

ง 

   

C
o

m
p

re
h

en
si

b
il

it
y

 

คว
าม
เข้
าใจ

  

 

S
p

ea
k

in
g
 i

s 
ea

si
ly

 u
n
d

er
st

o
o

d
 

b
y
 t

h
e 

au
d

ie
n

ce
. 

N
o

 

cl
ar

if
ic

at
io

n
 i

s 
n

ee
d

ed
. 

 

 ผ ู้ฟั
งส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ที่พ

ดูไ
ด้อ

ย่า
งง่
าย
ดา
ยโ
ดย

ไม่
ต้อ

งก
าร
ค า
ช้ีแ

จง
ให้
ชัด

เจน
แต่

อย่
าง
ใด

  
 

S
p

ea
k

in
g
 i

s 
g

en
er

al
ly

 

u
n
d

er
st

o
o

d
 b

y
 t

h
e 

au
d

ie
n
ce

 w
it

h
 a

 f
ew

 

er
ro

rs
 f

ro
m

 t
h
e 

sp
ea

k
er

 

b
u
t 

d
o

es
 n

o
t 

af
fe

ct
 t

h
e 

au
d

ie
n
ce

s’
 

co
m

p
re

h
en

si
b

il
it

y
. 

ผ ู้ฟั
งส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ที่พ

ดูไ
ด้ใ
น

ภา
พร

วม
โด
ยอ
าจ
มีข้

อผ
ิดพ

ลา
ดจ

าก
ผ ู้

พดู
เพ
ยีง
เล็
กน้

อย
แต่

ไม่
ได้
ส่ง
กร
ะท

บ

คว
าม
เข้
าใจ

ขอ
งผ
ู้ฟัง

  

S
p

ea
k

in
g
 i

s 
so

m
ew

h
at

 

u
n
d

er
st

o
o

d
 b

y
 t

h
e 

au
d

ie
n

ce
 

w
it

h
 s

o
m

e 
er

ro
rs

 f
ro

m
 t

h
e 

sp
ea

k
er

. 
 A

n
 a

d
d

it
io

n
al

 

ef
fo

rt
 m

ay
 b

e 
n
ee

d
ed

 f
o

r 

cr
ea

ti
n
g
 c

o
m

p
re

h
en

si
b

il
it

y
. 

ผ ู้ฟั
งส
าม
าร
ถเ
ข้า
ใจ
ส่ิง
ที่พ

ดูไ
ด้เ
พยี

ง

บา
งส่
วน

โด
ยอ
าจ
มีข้

อผ
ดิพ

ลา
ดจ

าก
ผ ู้พ

ดู

บ้า
ง 
อา
จต้

อง
ใช้
คว

าม
พย

าย
าม
ใน
กา
รท

 า

คว
าม
เข้
าใจ

 

S
p

ea
k

in
g
 i

s 
u

n
d

er
st

o
o

d
 

w
it

h
 s

o
m

e 
d

if
fi

cu
lt

ie
s.

 H
av

e 

m
an

y
 e

rr
o

rs
 f

ro
m

 t
h
e 

sp
ea

k
er

. 
 A

 l
o

t 
o

f 
ad

d
it

io
n
al

 

ef
fo

rt
 m

ay
 b

e 
n
ee

d
ed

 f
o

r 

cr
e
at

in
g
 c

o
m

p
re

h
en

si
b

il
it

y
. 

ผ ู้ฟั
งเข้

าใจ
ส่ิง
ที่พ

ดูไ
ด้ย

าก
 ม
ีข้อ

ผดิ
พล

าด

จา
กผ

ู้พดู
 ผ
ู้ฟัง

ต้อ
งใ
ช้ค

วา
มพ

ยา
ยา
มอ

ย่า
ง

มา
กใ
นก

าร
ท า
คว
าม
เข้
าใจ
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L
a

n
g

u
a

g
e 

C
o

n
tr

o
l 

กา
รค
วบ

คุม
ทา
งด้
าน
ภา
ษา

 

S
p

ea
k

s 
w

it
h
 v

er
y
 f

ew
 

g
ra

m
m

ar
 a

n
d

 p
ro

n
u
n

ci
at

io
n
 

m
is

ta
k
es

. 
U

se
 a

 w
id

e 
ra

n
g
e 

o
f 

v
o

ca
b

u
la

ry
. 

A
cc

u
ra

cy
 m

ay
 

d
ec

re
as

e 
w

h
en

 a
tt

em
p

ti
n
g
 t

o
 

sp
ea

k
 o

r 
d

el
iv

er
 a

n
 o

ra
l 

p
re

se
n
ta

ti
o

n
 a

t 
an

 a
d

v
an

ce
d

 

le
v

el
. 

 

พดู
โด
ยม

ีข้อ
ผิด

พล
าด
ด้า
นไ
วย
าก
รณ์

หรื
อก

าร

ออ
กเสี

ยง
บ้า
งเล

็กน้
อย

 ม
ีกา
รใ
ช้ค

 าศั
พท์

ที่

หล
าก
หล

าย
 ค
วา
มถ

ูกต้
อง
อา
จล

ดล
งบ้

าง
เม่ื
อ

พย
าย
าม
พดู

หรื
อน

 าเส
นอ

ใน
ระ
ดับ

สูง
 

S
p

ea
k

s 
w

it
h
 a

 f
ew

 

g
ra

m
m

ar
 a

n
d

 

p
ro

n
u
n
ci

at
io

n
 m

is
ta

k
es
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b
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สา
มา
รถ
พูด

ได
อ้ย
า่ง
แม

่นย
 าแ
ละ

คล
อ่ง

แค
ล่า
วโ
ดย
ใช
ภ้า
ษา
ท่ีซ

บัซ
อ้น

 อา
จมี

ขอ้
ผิด

พล
าด
ดา้
นไ

วย
าก
รณ์

แล
ะก

าร
ออ

ก

เสี
ยง
เพี
ยง
เล็ก

นอ้
ยม

าก
 มีก

าร
ใช
ค้ า
ศพั

ทท่ี์

กร
ะช

บั 
อา
จมี

คว
าม
ผิด

พล
าด
บา้
งเม่ื

อ

พย
าย
าม
พูด

ใน
หัว

ขอ้
ท่ีอ

ยูใ่
นร

ะด
บัเ
กิน

กว
า่

ขั ้น
สูง
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สา
มา
รถ
พูด

ได
อ้ย
า่ง
แม

่นย
 าโ
ดย
ใช
ภ้า
ษา

ท่ีซ
บัซ

อ้น
 อา

จมี
ขอ้

ผิด
พล

าด
ดา้
น

ไว
ยา
กร
ณ์แ

ละ
กา
รอ
อก

เสี
ยง
บา้
ง

เล็ก
นอ้

ย มี
กา
รใ
ชค้

 าศ
พัท

ท่ี์ห
ลา
กห

ลา
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อา
จมี

คว
าม
ผิด

พล
าด
บา้
งเม่ื

อพ
ยา
ยา
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ูด
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หัว

ขอ้
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b
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สา
มา
รถ
พูด

ได
อ้ย
า่ง
คล

อ่ง
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ล่ว
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น้อ้
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อา
จมี

ขอ้
ผิด

พล
าด
ดา้
นไ

วย
าก
รณ์

แล
ะก

าร

ออ
กเสี

ยง
บา้
ง มี

กา
รใ
ชค้

 าศ
พัท

ท์ัว่
ไป

 อา
จ

มีค
วา
มผิ
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ลา
ดบ

า้ง
เม่ื
อพ

ยา
ยา
มพ

ูดใ
น

หัว
ขอ้

ท่ีอ
ยูใ่
นร

ะด
บัเ
กิน

กว
า่ข
ั ้นสู
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มา
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พูด
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โ้ด
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ชภ้
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ะด

บัก
ลา
ง
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่าน

ั ้น 
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ปัญ
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ใด
ขอ้
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รือ
มา
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วา่

ใน
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นต่

อไ
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ว ค
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าม
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หล
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ขอ
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พัท
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ฑ์ก
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น้อ
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ที่ม
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ะเอี
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ได้
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ชัด

เจน
 เป็
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แล
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ั้นต

อน
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เห็
นถ
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าม
คิด
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มแ

ละ
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ยล
ะเอี

ยด
ที่ส

มบู
รณ์
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ดึง
ด ูด

คว
าม
สน

ใจ
แล
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วา
มใ
ส่

ใจ
ขอ

งผ
ู้ฟัง

ส่ว
นใ
หญ่

ได้
ด้ว

ยเท
คนิ

คก
าร
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เส
นอ
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ะส่ื

อต่
าง
ๆท

ี่หล
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หล
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าง
มีป
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สิท

ธิภ
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ใจ
ขอ
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ู้ฟัง
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ได้
ด้ว
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เท
คนิ

คก
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เส
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ะส่ื
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ๆท

ี่
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าก
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ได้
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พดู

น า
เส
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แม้
ว่า
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ไม่
ชัด
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นแ

ละ
ไม่
เป็
น

เป็
นร

ะบ
บ 
มีค

วา
มพ

ยา
ยา
มน้

อย
ใน
กา
รด

ึงด
ูดค

วา
ม

สน
ใจ
แล
ะค
วา
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ส่ใ
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อง
ผ ู้ฟั
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าม
าร
ถเ
ข้า
ใจ
ส่ิง
ที่พ

ดูไ
ด้อ

ย่า
ง

ง่า
ยด

าย
แล
ะชั
ดเ
จน

โด
ยไ
ม่ต้

อง
กา
รค
 าช้ี
แจ
ง

ให้
ชัด

เจน
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อย่
าง
ใด
 รว

มถ
ึงเข้

าใจ
ได้
โด
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เจ้
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ภา
ษา
ที่ม
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าม
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ยกั
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ดูไ
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ภา
พร

วม
โด
ยอ
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ิดพ

ลา
ดจ

าก
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พดู
เพ
ยีง
เล็
กน้

อย
แต่

ไม่
ได้
ส่ง
กร
ะท

บ
คว

าม
เข้
าใจ

ขอ
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าด
ด้า
นไ
วย
าก
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หรื
อก
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ออ

ก
เสี
ยง
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ใช้
ค า
ศัท

พ์ท
ี่กร
ะชั
บ 
คว

าม
ถ ูก

ต้อ
งอ
าจ
ลด

ลง
บ้า
งเม่ื
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ยา
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รือ
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นอ
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หรื
อก

าร
ออ

กเสี
ยง

เล
็กน้

อย
 ใช้

ค า
ศัท

พ์ท
ี่กว้
าง
ขว

าง
 ค
วา
ม

ถ ูก
ต้อ

งอ
าจ
ลด

ลง
เม่ื
อพ

ยา
ยา
มพ

ดูห
รือ

น า
เส
นอ

ที่เ
กิน

กว่
าร
ะด

ับสู
ง 

S
p

ea
k

s 
w

it
h
 m

in
im

al
 

fl
u
en

cy
. 

M
ay

 h
av

e 
so

m
e 

g
ra

m
m

ar
 a

n
d

 

p
ro

n
u
n
ci

at
io

n
 m

is
ta

k
es

 

U
se

d
 n

o
n
-s

p
ec

if
ic

 

v
o

ca
b

u
la

ry
. 

A
cc

u
ra

cy
 

m
ay

 d
ec

re
as

e 
w

h
en

 

at
te

m
p

ti
n
g
 t

o
 c

re
at

e 
an

 

o
ra

l 
p

re
se

n
ta

ti
o

n
 t

as
k

s 

b
ey

o
n
d

 A
d

v
an

ce
-l

ev
el

. 

พดู
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ผิด
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ด้า
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วย
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บ้า
ง ใ
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ศัท

พ์ท
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เจา
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วา
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ูกต้
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จ
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เม่ื
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ดูห
รือ
น า
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ที่
เก
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สูง
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ค า
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าง
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ษา
ได้
ใน

ระ
ดับ

กล
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เท่
าน้ั
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เม่ื
อพ

ยา
ยา
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ดูน
 าเส

นอ
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ระ
ดับ

สูง
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จม

ีปัญ
หา
ใด
ข้อ

หน่ึ
งห

รือ
มา
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ว่า
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ด้า
นต่
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ปนี

:้ ก
าร
ใช้
ปร

ะโ
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ที่ม
ีคว

าม
ยา
ว ค

วา
ม

คล่
อง
แค

ล่ว
 ค
วา
มห

ลา
กห

ลา
ยข

อง
ค า
ศัพ
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APPENDIX D 

ASSESSMENT TASKS 

(NOVICE LEVEL) 

TASK OVERVIEW  

Your university is going to arrange the Food Festival. You have been assigned to 

create a food booth and present your local food for representing your hometown. To 

design a food booth, you will need to find the information and discuss with a 

classmate about what to be included in the presentation of a food booth. Finally, 

you will present your food booth. 

Interpretive Task  

In order to have a variety of ideas for different food in Thailand, you need to find 

more information about Thai best dishes. Watch a video and answer questions.  

Interpersonal Task 

Now you have some ideas about Thai food, and now you want to gather more 

information about Thai recipes. Watch a Thai food cooking tutorial video and talk 

with your classmate about Thai cooking as well as discuss about the Thai food 

experience.  

Presentational 

At this time, you have information about food including food experience. Work 

with your partner to create a food booth for presenting one amazing local dish in 

which you want the visitors to try eating.  
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INTERPRETIVE TASK 

(NOVICE LEVEL) 

Task 1: Keywords recognition  

Directions: Watch a video about “What to eat in Thailand” and match the dishes 

with its ingredients.  

 

 
 

 

                   Source: https://www.youtube.com/watch?v=5NRjuSnajzE 

 
Thai Dishes                                   Ingredient  
1. ________ Tom Yum Goong     a. onions 

2. ________ Somtam        b. green Thai chilies 

3. ________ Pad Thai        c. shrimp  

4. ________ Gaeng Keow Wan      d. papaya 

5. ________ Khao Pad     e. galangal 

6. ________ Pad Gaprao       f. wide chewy rice noodles 

7. ________Khao Soi       g. holy basil 

8. ________Pad See Ew       h. peanuts 

9. ________Tom Kha Gai      i. crunchy egg noodles 

10. ________Panang Curry.      j. tofu     

   

Task 2: Main Idea(s) 

Directions: According to the video, identify the main idea.  

_____________________________________________________________________  

_____________________________________________________________________ 

____________________________________________________________________ 

_____________________________________________________________________ 

 

 

https://www.youtube.com/watch?v=5NRjuSnajzE
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Task 3: Supporting Details. 

Directions: Read the statements below carefully, write TRUE if the statement is 

correct or write FALSE if the statement is incorrect and provide the correct 

information in the space provided. 

1. The addition of peanuts makes Panang curry different from other Thai curry.  

_____________________________________________________________________ 

2. Tom Kha Gai is a bowl full of the strong aromatic flavors.  

_____________________________________________________________________ 

3. Pad See Ew is a Thai food which has received an influence from China.  

_____________________________________________________________________ 

4. Khao Soi uses all the same ingredients with Tom Kha Gai.  

_____________________________________________________________________ 

5. Basil has a special feature as an insect repellent. 

_____________________________________________________________________ 

6. Thai people from all parts of Thailand eat Khao Pad daily.  

_____________________________________________________________________ 

7. The most of important ingredient of Gaeng Keow Wan is green Thai chilies.  

_____________________________________________________________________ 

8. Pad Thai is served only at the luxurious restaurants.  

_____________________________________________________________________ 

9. Somtam can be made from both ripe and unripe papaya.  

_____________________________________________________________________ 

10. Tom Yam Goong cannot be adjusted into vegetarian food.  

_____________________________________________________________________ 
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Task 4: Cultural perspectives 

Direction: Answer the following questions. 

1. According to the video about Thai dishes, how do the ingredients used in Thai food 

reflect Thai culture? 

2. What are the similarities or differences of the recipe of Thai food and international 

food? 
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INTERPERSONAL TASK 

(NOVICE LEVEL)  

Task 1: Conversation 

Directions: Watch a video about “How to make Pad Gaprao (Thai Holy Basil 

Stir-Fry Recipe)”. After watching a video, work with your partner and share the 

information about the recipe in the following topics:  

 

- The ingredients of Pad Gaprao 

- Steps of cooking 

- Reasons why Thai people love to eat Pad Gaprao 

 

 
 

 

                  Source: https://www.youtube.com/watch?v=q_9rDq2gGmg 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=q_9rDq2gGmg
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Task 2: Conversation  

Directions: Since you already have some ideas about a Thai food cooking 

tutorial, work with a partner by choosing one of the Thai dishes and create an 

online vlog. You should discuss the following topics: 

 

Background of the food  

Ingredients 

Steps of cooking 

How to serve and eat Thai food 

Food experience  
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PRESENTATIONAL TASK 

(NOVICE LEVEL) 

Task 1: Oral presentation  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Directions: Suppose that you are assigned to organize the food festival at your 

university, create a food booth and record a video, then upload it on 

YouTube.  You will need to choose one of Thai food and demonstrate the 

following topics:  

 

Background of the food  

Ingredients 

Steps of cooking 

How to serve and eat Thai food  

Food experience  
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ASSESSMENT TASKS 

 (INTERMEDIATE LEVEL) 

TASK OVERVIEW  

Your university is going to arrange a food festival. You are assigned to create a 

food booth and present Thai food. To create the food booth, you will need to find 

information and discuss what is to be included in the presentation of the food booth 

with a classmate. Finally, you will present Thai food at your food booth. 

Interpretive Task  

In order to have a variety of ideas on different foods in Thailand, you need to find 

more information about the best Thai dishes. Watch a video and answer questions.  

Interpersonal Task 

Now that you have some ideas about Thai food, you want to gather more 

information about Thai recipes. Watch a video of a Thai food cooking tutorial and 

talk with your classmate about the recipe and other related topics. 

Presentational Task 

After the discussion with your classmate earlier, you now have some ideas about 

Thai food. Work with your partner to create a food booth for presenting an amazing 

Thai local dish that you want to recommend to visitors. 
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INTERPRETIVE TASK 

(INTERMEDIATE LEVEL) 

Task 1: Keywords recognition  

Directions: Watch a video about “What to eat in Thailand” and match the menu 

with its description.  

 

 
 

 

                   Source: https://www.youtube.com/watch?v=5NRjuSnajzE 

 
Thai Dishes                                    

1. ________ Tom Yum Goong   

2. ________ Somtam       

3. ________ Pad Thai     

4. ________ Gaeng Keow Wan  

5. ________ Khao Pad    

6. ________ Pad Gaprao   

7. ________Khao Soi  
8. ________Pad See Ew    

9. ________Tom Kha Gai   

10. _______Panang Curry.  

 

 

 

 

 

 

 

Description     

a.  a red curry with a salty and nutty taste   

b.  boiled and crunchy egg noodles in 

coconut milk                                             

c.  spicy, hot, and sour shrimp soup    

d.   stir-fried holy basil with meat or 

seafood  

e.  wide chewy rice noodles with egg, 

Chinese broccoli, and meat  

f.  made from shredded or julienned 

unripe papaya  

g.  stir-fried rice noodles, egg and tofu h.  

coconut creamy milk soup with  

i. a green curry mixed with coconut milk 

chicken and mushroom  

j. fried rice with eggs, onions, and garlic, 

and vegetables  

   

  

https://www.youtube.com/watch?v=5NRjuSnajzE


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Task 2: Main Idea(s) 

Directions: According to the video, identify the main idea. (Not exceeding 50 

words) 

_____________________________________________________________________  

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

Task 3: Supporting Details 

Directions: Circle the letter of each statement that is actually mentioned in the 

video and write the information that is given in the video in the space provided.  

1. Signature dishes in Thailand  

_____________________________________________________________________ 

2. Strong aromatic flavors 

_____________________________________________________________________ 

3. How first Thai dish is made.   

_____________________________________________________________________ 

4. An influence on Thai food from China 

_____________________________________________________________________ 

5. Special medicational application of Basil 

_____________________________________________________________________ 

6. Local Thai food from four regions of Thailand  

_____________________________________________________________________ 

7. How Pad Thai is served. 

_____________________________________________________________________ 

8. Price of Thai food 

_____________________________________________________________________ 

9. Types of papaya  

_____________________________________________________________________ 

10. Different ways to cook Tom Yum Koong 

_____________________________________________________________________ 
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Task 4: Cultural perspectives 

Direction: Answer the following questions. 

1. According to the video about Thai dishes, how do the ingredients in Thai food 

reflect Thai culture? 

2. What are the similarities or differences between the recipe of Thai food and 

international food? 
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INTERPERSONAL TASK 

(INTERMEDIATE LEVEL) 

 

Task 1: Conversation 

Directions: Watch a video about “How to make Pad Gaprao (Thai Holy Basil 

Stir-Fry Recipe)”. After watching a video, work with your partner and share the 

information about the recipe in the following topics:  

 

- The ingredients of Pad Gaprao 

- Steps of cooking 

- Reasons why Thai people love to eat Pad Gaprao 

 

 
 

          

                  Source: https://www.youtube.com/watch?v=q_9rDq2gGmg 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=q_9rDq2gGmg
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Task 2: Conversation  

Directions: Since you already have some ideas about a Thai food cooking 

tutorial, work with a partner by choosing one of the Thai dishes and create an 

online vlog. You should discuss the following topics: 

 

Background of the food  

Ingredients 

Steps of cooking 

How to serve and eat Thai food 

Food experience  
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PRESENTATIONAL TASK 

(INTERMEDIATE LEVEL) 

Task 1: Oral presentation  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Directions: Suppose that you are assigned to organize the food festival at your 

university, create a food booth and record a video, then upload it on YouTube.  

You will need to choose one of Thai food and demonstrate the following topics:  

 

Background of the food  

Ingredients 

Steps of cooking 

How to serve and eat Thai food  

Food experience  
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ASSESSMENT TASKS 

(ADVANCED LEVEL) 

TASK OVERVIEW  

Your university is going to arrange a food festival. You are assigned to create a 

food booth and present Thai food. To create the food booth, you will need to find 

information and discuss what is to be included in the presentation of the food booth 

with a classmate. Finally, you will present Thai food at your food booth. 

Interpretive Task  

In order to have a variety of ideas on different foods in Thailand, you need to find 

more information about the best Thai dishes. Watch a video and answer questions.  

Interpersonal Task 

Now that you have some ideas about Thai food, you want to gather more 

information about Thai recipes. Watch a video of a Thai food cooking tutorial and 

talk with your classmate about the recipe and other related topics. 

Presentational Task 

After the discussion with your classmate earlier, you now have some ideas about 

Thai food. Work with your partner to create a food booth for presenting an amazing 

Thai local dish that you want to recommend to visitors. 
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INTERPRETIVE TASK 

(ADVANCED  LEVEL) 

Task 1: Keywords recognition  

Directions: Watch a video about “What to eat in Thailand” and write the 

ingredients of each dish.  

 

 
 

 

                   Source: https://www.youtube.com/watch?v=5NRjuSnajzE 

 
Thai Dishes                           Ingredient  

1. Tom Yam Koong  ____________________________________ 

2. Pad Thai    ____________________________________ 

3. Gaeng Keow Wan   ____________________________________   

4. Khao Pad   ____________________________________   

5. Pad Gaprao   ____________________________________   

6. Khao Soi   ____________________________________   

7. Khao Soi   ____________________________________  

8. Pad See Ew   ____________________________________   

9. Tom Kha Gai  ____________________________________  

10. Panang Curry  ____________________________________ 

   

 

 

 

https://www.youtube.com/watch?v=5NRjuSnajzE
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Task 2: Main Idea(s) 

Directions: According to the video, identify the main idea.  

_____________________________________________________________________  

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

Task 3: Supporting Details. 

Directions: Circle the letter of each statement that is actually mentioned in the 

video and write the information that is given in the video in the space provided.  

1. What are the primary flavor of Panang curry?  

_____________________________________________________________________ 

2. What are the main ingredients and flavors found in Tom Kha Gai? 

_____________________________________________________________________ 

3. How much is the price for Pad See Ew?  

_____________________________________________________________________ 

4.  What position does Khao Soi hold among the top ten popular Thai dishes? 

_____________________________________________________________________ 

5. What are alternative applications of holy basil apart from being utilized as food 

ingredient 

_____________________________________________________________________ 

 6. What type of meat is usually included in Khao Pad? 

_____________________________________________________________________ 

7. What is the other name of Gaeng Keow Wan? 

_____________________________________________________________________ 

8. What is the main ingredient of Pad Thai sauce? 

_____________________________________________________________________ 

9. How many types of papaya in Somtam? 

_____________________________________________________________________

______ 

10. In which region of Thailand is Tom Yum Goong widely recognized as a popular 

dish? 

_____________________________________________________________________ 

   

Task 4: Cultural perspectives 

Direction: Answer the following questions. 

1. According to the video about Thai dishes, how do the ingredients used in Thai food 

reflect Thai culture? 

2. What are the similarities or differences of the recipe of Thai food between this 

video and in your hometown? 
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INTERPERSONAL TASK 

(ADVANCED LEVEL)  

Task 1: Conversation 

Directions: Watch a video about “How to make Pad Gaprao (Thai Holy Basil 

Stir-Fry Recipe)”. After watching a video, work with your partner and share the 

information about the recipe in the following topics:  

 

- The ingredients of Pad Gaprao 

- Steps of cooking 

- Reasons why Thai people love to eat Pad Gaprao 

 

 
 

 

                  Source: https://www.youtube.com/watch?v=q_9rDq2gGmg 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=q_9rDq2gGmg
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Task 2: Conversation  

Directions: Since you already have some ideas about a Thai food cooking 

tutorial, work with a partner by choosing one of the Thai dishes and create an 

online vlog. You should discuss the following topics: 

 

Background of the food  

Ingredients 

Steps of cooking 

How to serve and eat Thai food 

Food experience  
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PRESENTATIONAL TASK 

(ADVANCED LEVEL) 

Task 1: Oral presentation  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Directions: Suppose that you are assigned to organize the food festival at 

your university, create a food booth and record a video, then upload it on 

YouTube.  You will need to choose one of Thai food and demonstrate the 

following topics:  

 

Background of the food  

Ingredients 

Steps of cooking 

How to serve and eat Thai food  

Food experience  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX E 

Questionnaire 

 

    Questionnaire No ………………… 

                                                                                             (หมายเลขแบบสอบถาม) 
Dear participants 

เรียนผูเ้ขา้ร่วม 

This questionnaire is used as a research instrument for the dissertation entitled, 

“An Implementation of an Integrated Performance Assessment Module to Promote 

English Speaking Ability and Learning Engagement of Undergraduate Students” In this 

research, the researcher implemented the instructional module called “Integrated 

Performance Assessment Module” (IPA module). The characteristic of the IPA module 

is to implement the instruction and assessment through the three modes of 

communication including interpretive, interpersonal, and presentational modes. The 

participants can be assured that all of the personal information will be kept strictly 

confidential. Your name or other identifying information will not appear in this 

research. Moreover, your answers will not affect your grades in any way. 

 

แบบสอบถามฉบบัน้ีใชเ้พ่ือเป็นเคร่ืองมือในการวิจยัส าหรับดุษฎีนิพนธ์ช่ือว่า “การใชโ้มดูลการวดัและ

การประเมินผลสมรรถนะแบบผสมผสานเพ่ือพฒันาความสามารถในการพูดภาษาองักฤษและความยดึมัน่ผกูพนั

กบัการเรียนของนกัศึกษาระดบัปริญญาตรี” โดยในการวิจยัคร้ังน้ี ผูว้ิจยัไดท้  าการสอนโดยใชบ้ทเรียนท่ีเรียกว่า 

“บทเรียนแบบผสมสาน” (IPA module) ซ่ึงมีลกัษณะคือการใชก้ารสอนและการประเมินโดยผา่นการส่ือสาร

ทั้งหมด 3 ประเภทไดแ้ก่ การตีความหมาย การส่ือสารระหว่างบุคคล และการการน าเสนอ ทั้งน้ีผูเ้ขา้ร่วมสามารถ

มัน่ใจไดว้่าขอ้มูลส่วนบุคคลจะถูกเก็บไวเ้ป็นความลบั ช่ือของคุณและขอ้มูลท่ีระบุจะไม่ปรากฏในงานวิจยั  

นอกเหนือจากน้ี ค าตอบของคุณจะไม่มีผลต่อผลการเรียนของคุณในทางใดก็ตาม  

 
The questionnaire is divided into two categories as follows: 

Part 1: Personal information of the participants. 

Part 2: Opinion questionnaire on IPA module 

 

แบบสอบถามแบ่งออกเป็น 2 หมวดหมู่ดังต่อไปนี ้

ส่วนที ่1: ข้อมูลส่วนบุคคลของผู้เข้าร่วม 

ส่วนที ่2 : แบบสอบถามความเห็นที่มต่ีอบทเรียนแบบผสมผสาน 
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Name…………………………………………………………………………………. 

 

Telephone…………………………………..E-mail………………………………… 

 

Part 1: Personal information  (ส่วนที ่1: ข้อมูลส่วนบุคคล) 

Direction: Please mark   in the   below. (ค าช้ีแจง: โปรดกาเคร่ืองหมาย  ใน  ด้านล่าง) 

1. Gender (เพศ) 

  Male   (ชาย)       Female (หญิง) 

2. Year of study  ชั้นปีท่ีเรียน 

 First year student (ปี 1)     Second year student (ปี 2)  

 Third year student (ปี 3)    Fourth year student (ปี 4) 
3. Number of English speaking courses enrolled in each semester  
(จ านวนวิชาการพูดภาษาองักฤษท่ีลงเรียนในแต่ละภาคการศึกษา) 

 4 subjects or more (4 วิชาหรือมากกว่า)   3 subjects (3 วิชา) 

  2 subjects 2 (วิชา)      1 subject (1 วิชา) 

4. Current grade point average (เกรดเฉล่ียปัจจุบนั) 

 4.00 – 3.60          3.59 - 3.00 

 2.99 – 2.50          Below 2.50 
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Part 2: Opinion questionnaire on IPA module  
(แบบสอบถามความคดิเห็นที่มต่ีอบทเรียนแบบผสมผสาน) 

Directions: Please mark  to indicate your level of agreement towards the 

implementation of the IPA module in an English speaking course 

(ค าช้ีแจง: โปรดกาเคร่ืองหมาย  เพ่ือระบุระดับความเห็นต่อการใช้บทเรียนแบบผสมผสานในวชิาการพูด

ภาษาองักฤษ) 

 

Questions 

(ค าถาม) 

Level of agreement (ระดับความเห็น) 

S
tr

o
n

g
ly

 d
isa

g
r
e
e 

ไม่เห็นด้วยอย่างมาก 

D
isa

g
r
e
e 

ไม่เห็นด้วย 

N
e
u

tr
a
l 

ไม่แน่ใจ 

A
g
r
e
e 

เห็นด้วย 

S
tr

o
n

g
ly

 a
g
r
e
e 

เห็นด้วยอย่างมาก 

Overall satisfaction towards the implementation of the IPA module 

ความพึงพอใจโดยรวมที่มีต่อการใช้บทเรียน IPA 

1. I was satisfied with studying an 

English speaking course through 

the IPA module.                                                                             

1. ฉันรู้สึกพึงพอใจในการเรียนวชิาการพูด

ภาษาองักฤษผา่นบทเรียนแบบผสมผสาน (IPA 

module) 

     

2. I like the classroom 

environment.  

2. ฉันชอบส่ิงแวดลอ้มในห้องเรียน 

     

3. I was more satisfied with 

studying an English Speaking 

course through the IPA module 

than the speaking course I had 

taken before. 

3. ฉันรู้สึกพอใจในการเรียนวชิาการพูดภาษาองักฤษ

ผา่นบทเรียนแบบผสมผสาน(IPA module) 

มากกวา่การเรียนวชิาการพูดภาษาองักฤษที่เคย

ประสบมา 

     

4.  Studying through the IPA 

module enabled me to be a better 

learner    
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Questions 

(ค าถาม) 

Level of agreement (ระดับความเห็น) 

S
tr

o
n

g
ly

 d
isa

g
r
e
e 

ไม่เห็นด้วยอย่างมาก 

D
isa

g
r
e
e 

ไม่เห็นด้วย 

N
e
u

tr
a
l 

ไม่แน่ใจ 

A
g
r
e
e 

เห็นด้วย 

S
tr

o
n

g
ly

 a
g
r
e
e 

เห็นด้วยอย่างมาก 

4. การเรียนผา่นบทเรียนแบบผสมผสาน (IPA 

module) ท าให้ฉันเรียนรู้ไดด้ีขึ้น 

5. I was satisfied with the teaching 

materials in the IPA module.  

5. ฉันรู้สึกพอใจกบัส่ือการเรียนการสอนในบทเรียน

แบบผสมผสาน (IPA module) 

 

 

    

Opinion on the development of English speaking ability through the IPA 

module                          

ความคิดเห็นต่อการพัฒนะทักษะการพูดภาษาอังกฤษผ่านทางบทเรียนแบบผสมผสาน 

6. The IPA module has improved 

my English speaking ability.  

6. บทเรียนแบบผสมผสาน (IPA module) 

พฒันาความสามารถทางดา้นการพูดภาษาองักฤษของ

ฉัน 

     

7. I was more confident when 

speaking in this course. 

7. ฉันรู้สึกมัน่ใจมากขึ้นเม่ือพูดภาษาองักฤษในวชิาน้ี 

     

8. The IPA module gave me a 

great opportunity to practice 

English speaking skill. 

8. บทเรียนแบบผสมผสาน (IPA module) 

ให้โอกาสที่ดีกบัฉันในการไดฝึ้กทกัษะการพูด

ภาษาองักฤษ 

     

9. The IPA module enabled me to 

speak more English with my 

classmates  

9. บทเรียนแบบผสมผสาน (IPA module) ท า

ให้ฉันไดพู้ดภาษาองักฤษกบัเพือ่นร่วมชั้นมากขึ้น 

     

10. The IPA module allowed me to 

speak more English with my 

instructor.    
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Questions 

(ค าถาม) 

Level of agreement (ระดับความเห็น) 

S
tr

o
n

g
ly

 d
isa

g
r
e
e 

ไม่เห็นด้วยอย่างมาก 

D
isa

g
r
e
e 

ไม่เห็นด้วย 

N
e
u

tr
a
l 

ไม่แน่ใจ 

A
g
r
e
e 

เห็นด้วย 

S
tr

o
n

g
ly

 a
g
r
e
e 

เห็นด้วยอย่างมาก 

10. บทเรียนแบบผสมผสาน (IPA module) 

ท าให้ฉันไดพู้ดภาษาองักฤษกบัอาจารยม์ากขึ้น 

11. The IPA module allowed me to 

study an English speaking course 

through the three modes of 

communication including 

interpretive, interpersonal, and 

presentational modes.  

11. บทเรียนแบบผสมผสาน (IPA module) 

ท าให้ฉันไดเ้รียนวชิาการพูดภาษาองักฤษผา่นทางการ

ส่ือสารทั้ง 3 ประเภทอย่างครบถว้นไดแ้ก่ การส่ือ

ความหมาย การส่ือสารระหวา่งบุคคล และการ

น าเสนอ 

     

Opinion towards the 5 Cs standards  

ความคิดเห็นต่อมาตรฐาน  5 Cs 

12. The IPA module enabled me to 

integrate a cultural perspective in IPA 

tasks into my daily situations.  

12. บทเรียนแบบผสมผสาน (IPA module) ท าให้

ฉันสามารถบูรณาการมุมมองทางวฒันธรรมในแบบฝึก

แบบผสมผสาน (IPA tasks) เขา้กนักบัสถานการณ์

ประจ าวนัของฉันได ้

     

13. The IPA module enabled me to 

use English to connect with other 

disciplines. 

13. บทเรียนแบบผสมผสาน (IPA module) ท าให้

ฉันสามารถใชภ้าษาองักฤษในการเช่ือมโยงไปยงัแขนงวิชา

อ่ืนๆได ้

     

14.  After studying through the IPA 

module, I could compare my language 

and culture to the English language 

and cultures. 
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Questions 

(ค าถาม) 

Level of agreement (ระดับความเห็น) 

S
tr

o
n

g
ly

 d
isa

g
r
e
e 

ไม่เห็นด้วยอย่างมาก 

D
isa

g
r
e
e 

ไม่เห็นด้วย 

N
e
u

tr
a
l 

ไม่แน่ใจ 

A
g
r
e
e 

เห็นด้วย 

S
tr

o
n

g
ly

 a
g
r
e
e 

เห็นด้วยอย่างมาก 

14. หลงัจากท่ีเรียนผา่นบทเรียนแบบผสมผสาน (IPA 

module) ฉันสามารถเปรียบเทียบภาษาและวฒันธรรม

ของฉันกบัภาษาองักฤษและวฒันธรรมขององักฤษได ้

15.  After studying through the IPA 

module, I could share the English 

language and culture beyond the 

classroom. 

15. หลงัจากท่ีเรียนผา่นบทเรียนแบบผสมผสาน (IPA 

module) ฉันสามารถใชภ้าษาองักฤษและวฒันธรรม

ในบริบทท่ีนอกเหนือจากห้องเรียนได ้

     

Opinion on the IPA instructional activity   

ความคิดเห็นเกี่ยวกับกิจกรรมการเรียนการสอนแบบผสมผสาน 

16. The interpretive tasks made me 

understand the content of 

interpersonal and presentational task 

more easily.  

16. แบบฝึกการตีความหมายท าใหฉ้ันเขา้ใจเก่ียวกบั

เน้ือหาของแบบฝึกการส่ือสารระหวา่งบุคคลและแบบฝึก

การน าเสนอไดอ้ยา่งงายข้ึน 

     

17. The teaching materials in IPA 

interpretive task were effective.  

17. ส่ือการสอนในแบบฝึกแบบผสมผสานดา้นการ

ตีความหมาย (IPA interpretive task) มี

ประสิทธิภาพ 

     

18. The teaching materials in IPA 

interpersonal task were effective.  

18. ส่ือการสอนในแบบฝึกแบบผสมผสานดา้นการ

ส่ือสารระหวา่งบุคคล (IPA interpersonal 

task) มีประสิทธิภาพ 

     

19. The teaching materials in IPA 

presentational task were effective.  
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Questions 

(ค าถาม) 

Level of agreement (ระดับความเห็น) 

S
tr

o
n

g
ly

 d
isa

g
r
e
e 

ไม่เห็นด้วยอย่างมาก 

D
isa

g
r
e
e 

ไม่เห็นด้วย 

N
e
u

tr
a
l 

ไม่แน่ใจ 

A
g
r
e
e 

เห็นด้วย 

S
tr

o
n

g
ly

 a
g
r
e
e 

เห็นด้วยอย่างมาก 

19. ส่ือการสอนในแบบฝึกแบบผสมผสานดา้นการ

น าเสนอ ( IPA presentational task) มี

ประสิทธิภาพ 

20. The IPA interpretive activity 

improved my ability to interpret the 

meaning of the text after I watched a 

video or listening to an excerpt.   

20. กิจกรรมแบบผสมผสานดา้นการตีความหมาย 

(IPA interpretive activity) ไดพ้ฒันา

ความสามารถของฉันในการตีความหมายของขอ้ความ

หลงัจากไดดู้วิดีโอหรือฟังขอ้ความท่ีตดัตอนมา 

     

21. The IPA interpersonal activity 

allowed me to actively negotiate the 

meaning with my interlocutor.  

21. กิจกรรมแบบผสมผสานดา้นการส่ือสารระหวา่ง

บุคคล (IPA interpersonal activity) ให้ฉัน

ไดต้่อรองเจรจาหาความหมายร่วมกบัคู่สนทนาของฉัน 

     

22. The IPA presentational activity 

allowed me to effectively create an 

oral presentation.   

22. กิจกรรมแบบผสมผสานดา้นการน าเสนอ (IPA 

Presentational activity) ท าให้ฉันไดส้ร้างงาน

น าเสนอดว้ยวาจาไดอ้ยา่งมีประสิทธิภาพ 

     

Opinion on the IPA feedback   

ความคิดเห็นเกี่ยวกับข้อเสนอแนะของ IPA 

23. The feedback from the instructor 

was very helpful. 

23. ขอ้เสนอแนะจากอาจารยเ์ป็นประโยชน์อยา่งยิ่ง 

     

24. Giving feedback helped me 

realize my strengths and weaknesses.  

24. การให้ขอ้เสนอแนะช่วยให้ฉันไดต้ระหนกัถึงจุดแข็ง

และจุดอ่อนของฉัน 
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Questions 

(ค าถาม) 

Level of agreement (ระดับความเห็น) 

S
tr

o
n

g
ly

 d
isa

g
r
e
e 

ไม่เห็นด้วยอย่างมาก 

D
isa

g
r
e
e 

ไม่เห็นด้วย 

N
e
u

tr
a
l 

ไม่แน่ใจ 

A
g
r
e
e 

เห็นด้วย 

S
tr

o
n

g
ly

 a
g
r
e
e 

เห็นด้วยอย่างมาก 

25. The feedback in each IPA mode 

built upon each other. 

25. ขอ้เสนอแนะในแต่ละประเภทของการวดัและการ

ประเมินผลแบบผสมผสาน (IPA) มีความเช่ือมโยงถึง

กนั 

     

26. The IPA feedback provided me 

with knowledge and strategies for 

improving my performance.  

26. ขอ้เสนอแนะของการวดัและการประเมินผลแบบ

ผสมผสาน (IPA) ไดใ้ห้ความรู้และกลยทุธ์ในการ

พฒันาการสมรรถภาพของฉัน 

     

27. The feedback provided an 

ongoing feedback cycle between 

students and instructors. 

27. ขอ้เสนอแนะท าให้เกิดวงจรท่ีสร้างการใหผ้ลตอบรับ

ท่ีต่อเน่ืองระหวา่งผูเ้รียนและผูส้อน 

     

 

Suggestions for improving IPA module (You can answer in Thai.) 

ข้อแนะน ำในกำรปรับปรุงบทเรียนแบบผสมผสำน (ท่ำนสำมำรถตอบเป็นภำษำไทย) 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX F  

Engagement Self-report 

(แบบรายงานตนเองด้านการมส่ีวนร่วม) 
 

The questionnaire is divided into four categories as follows: 

Part 1: Self-report on behavioral engagement 

Part 2: Self-report on emotional engagement 

Part 3: Self-report on cognitive engagement 

แบบสอบถามแบ่งออกเป็น 4 หมวดหมู่ดังต่อไปนี้ 

ส่วนที่ 1: แบบรายงานตนเองด้านการมส่ีวนร่วมทางพฤติกรรม 

ส่วนที่ 2: แบบรายงานตนเองด้านการมส่ีวนร่วมทางอารมณ์ 

ส่วนที่ 3: แบบรายงานตนเองด้านการมส่ีวนร่วมทางการรับรู้  
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Part 1: Self-report on behavioral engagement  

(ส่วนที่ 1: แบบรายงานตนเองด้านการมีส่วนร่วมทางพฤติกรรม) 

Directions: Please mark   in the box to indicate your response toward the 

statements concerning behavior engagement.  

 

(ค าช้ีแจง: โปรดกาเคร่ืองหมาย  ในช่องที่ตรงกับความรู้สึกของคุณต่อข้อความที่เกี่ยวข้องกับการ
มีส่วนร่วมทางพฤติกรรม) 
 

Statement 

(ข้อความ) 

Frequency Level 

(ระดับความถี่)  

N
e
v
e
r
  

ไม่เคยเลย 
 

O
c
c
a
sio

n
a
lly

  

นาน
 ๆ ครั้ง  
 

S
o
m

e
tim

e
s  

บางครั้ง  
 

O
fte

n
 

บ่อยครั้ง  
 

A
lw

a
y
s  

ตลอดเวลา  

1. I came to class on time. 

1. ฉันมาเรียนตรงเวลา 
     

2. I wanted to skip this class. 

2. ฉันตอ้งการที่จะเลี่ยงการเรียนวชิาน้ี 

     

3. I wanted to come to this class.  

3.ฉันตอ้งการมาเรียนวชิาน้ี 

     

4. I participated in class discussion. 

4. ฉันร่วมการอภิปรายในชั้นเรียน 

     

5. I paid attention to this course.   

5. ฉันตั้งใจเรียนวชิาน้ีเสมอ 
     

6. I finished my assignment.  

6. ฉันท างานที่ไดรั้บมอบหมายเสร็จ 
     

7. I liked to give a presentation in class.  

7. ฉันชอบน าเสนอในชั้นเรียน 

     

8. I asked questions when I do not 

understand 

8. ฉันถามค าถามเม่ือฉนัไม่เขา้ใจ 

     

9. I asked the instructor to review class 

assignments or tests. 

9.ฉันขอให้อาจารยท์บทวนงานที่มอบหมายหรือการสอบให้ 

     

10. I asked my classmates when I did 

not understand the course materials.  

10. ฉันถามเพื่อนร่วมชั้นเรียนเม่ือฉนัไม่เขา้ใจส่ือการเรียน
การสอน 

     

11. I worked hard in this course.        
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Statement 

(ข้อความ) 

Frequency Level 

(ระดับความถี่)  

N
e
v
e
r
  

ไม่เคยเลย 
 

O
c
c
a
sio

n
a
lly

  

นาน
 ๆ ครั้ง  
 

S
o
m

e
tim

e
s  

บางครั้ง  
 

O
fte

n
 

บ่อยครั้ง  
 

A
lw

a
y
s  

ตลอดเวลา  

11. ฉันขยนัเรียนวชิาน้ี 

12. I noticed my strengths and 

weaknesses in the topic I learned.  

12. ฉันสังเกตถึงจุดแขง็และจุดอ่อนของฉนัในหัวขอ้ที่ฉนั
ไดเ้รียนรู้ 

     

13. I came up with a new idea from 

various pieces of information in this 

course.   

13. ฉันเกิดแนวคิดใหม่จากชุดขอ้มูลต่าง ๆ ในวชิาน้ี 

     

 

 

Part 2: Self-report on emotional engagement 

(แบบรายงานตนเองด้านการมส่ีวนร่วมทางอารมณ์) 

Directions: Please mark   in the box to indicate your response toward the 

statements concerning emotional engagement.  

(ค าช้ีแจง: โปรดกาเคร่ืองหมาย  ในช่องที่ตรงกับความรู้สึกของคุณต่อข้อความที่เกี่ยวข้องกับการ
มีส่วนร่วมทางอารมณ์) 
 

Statement 

(ข้อความ) 

Frequency Level 

(ระดับความถี่)  

N
e
v
e
r
  

ไม่เคยเลย 
 

O
c
c
a
sio

n
a
lly

 

 นาน
 ๆ ครั้ง  
 

S
o
m

e
tim

e
s 

 บางครั้ง  
 

O
fte

n
 

บ่อยครั้ง  
 

A
lw

a
y
s  

ตลอดเวลา  

14. I enjoyed studying in this course.  

14. ฉันมีความสุขเม่ือไดเ้รียนในวชิาน้ี 

     

15. I liked to learn new things in this 

course. 

15. ฉันชอบที่จะเรียนรู้ส่ิงใหม่จากวชิาน้ี 

     

16. I was enthusiastic I was enthusiastic 

when I studied in this course.  

16. ฉันรู้สึกกระตือรือร้นเม่ือฉันเรียนในวชิาน้ี  
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Statement 

(ข้อความ) 

Frequency Level 

(ระดับความถี่)  

N
e
v
e
r
  

ไม่เคยเลย 
 

O
c
c
a
sio

n
a
lly

 

 นาน
 ๆ ครั้ง  
 

S
o
m

e
tim

e
s 

 บางครั้ง  
 

O
fte

n
 

บ่อยครั้ง  
 

A
lw

a
y
s  

ตลอดเวลา  

17. I liked to talk in English to my 

classmates. 

17. ฉันชอบพูดคุยเป็นภาษาองักฤษกบัเพือ่นร่วมชั้นเรียน
ในวชิาน้ี 

     

18. I liked to talk in English to my 

instructor.  

18. ฉันชอบพูดคุยเป็นภาษาองักฤษกบัอาจารย ์

     

19. I enjoyed doing an assignment in 

this course.  

19.  ฉันสนุกในการท างานที่ไดรั้บมอบหมายในวชิาน้ี 

     

20.  I liked the class activities in this 

course.  

20. ฉันชอบกิจกรรมในห้องเรียนวชิาน้ี 

     

21. I was interested in what I have done 

in this course.  

21. ฉันรู้สึกสนใจในส่ิงที่ฉันท าในวชิาน้ี 

     

22. I have been challenged to create 

new things in this course.  

22. ฉันรู้สึกทา้ทายที่จะสร้างสรรคส่ิ์งใหม่ ๆ ในวชิาน้ี 

     

23. I could be responsible for my 

learning.  

23. ฉันสามารถรับผดิชอบต่อการเรียนของฉันได ้

     

24. I felt that I belonged to my class 

group. 

24. ฉันรู้สึกเป็นส่วนหน่ึงกบักลุ่มในหอ้งเรียนของฉัน  

     

25. I felt I got involved when I do class 

activities in this course.  

25. ฉันรู้สึกมีส่วนร่วมเม่ือฉันท ากิจกรรมในห้องเรียนของ
วชิาน้ี 

     

26. I was confident that I could do well 

in this course.  

26. ฉันรู้สึกมัน่ใจวา่ฉันท าไดด้ีในวชิาน้ี 

     

27. I was bored when studying in this 

course.  

27. ฉันรู้สึกเบื่อเม่ือเรียนในวชิาน้ี 

     

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 267 

Part 3: Self-report on cognitive engagement 

(แบบรายงานตนเองด้านการมส่ีวนร่วมทางการรับรู้) 
Directions: Please mark   in the box to indicate your response toward the 

statements concerning cognitive engagement.  

(ค าช้ีแจง: โปรดกาเคร่ืองหมาย  ในช่องที่ตรงกับความรู้สึกของคุณต่อข้อความเกี่ยวกับการมีส่วน
ร่วมทางการรับรู้) 
 

Statement 

(ข้อความ) 

Frequency Level 

(ระดับความถี่) 
N

e
v
e
r 

ไม่เคยเลย 

 

O
c
c
a
sio

n
a
lly

 

 นาน
 ๆ ครั้ง 

 

S
o
m

e
tim

e
s 

 บางครั้ง 

 

O
fte

n
 

บ่อยครั้ง 

 

A
lw

a
y
s 

ตลอดเวลา 

28. It was easy for me to set a 

learning goal in this course.  

28. เป็นเร่ืองง่ายส าหรับฉันในการก าหนดเป้าหมาย

การเรียนรู้ในวชิาน้ี 

     

29. I could manage my study time 

well in this course.  

29. ฉันสามารถจดัการเวลาเรียนของฉันในวชิาน้ีได้

ดี 

     

30. I understood what I was doing 

in this course. 

30.  ฉันเขา้ใจส่ิงที่ฉันท าในวชิาน้ี 

     

31. I checked my answer when I 

finished my work in this course.   

31. ฉันตรวจทานค าตอบของฉนัเม่ือฉันท างานใน

วชิาน้ีเสร็จ 

     

32. I could compare different 

concepts 

32. ฉันสามารถเปรียบเทียบแนวคิดที่ต่างกนัได ้

     

33. I could contrast different 

concepts 

33. ฉันสามารถบอกความแตกต่างของแนวคิดที่

ต่างกนัได ้

     

34. I was sure that I understood the 

class materials in this course.  
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Statement 

(ข้อความ) 

Frequency Level 

(ระดับความถี่) 

N
e
v
e
r 

ไม่เคยเลย 

 

O
c
c
a
sio

n
a
lly

 

 นาน
 ๆ ครั้ง 

 

S
o
m

e
tim

e
s 

 บางครั้ง 

 

O
fte

n
 

บ่อยครั้ง 

 

A
lw

a
y
s 

ตลอดเวลา 

34. ฉันมัน่ใจวา่ฉันเขา้ใจส่ือการเรียนการสอนใน

วชิาน้ี 

35.  I checked whether there were 

errors after I finished my work.  

35.  ฉันตรวจสอบวา่มีขอ้ผดิพลาด หรือไม่หลงัจาก

ฉันท างานเสร็จ 

     

36. I came up with some new idea 

by combining different pieces of 

information from the class 

materials. 

36. ฉันเกิดแนวคิดใหม่โดยการรวบรวมชุดขอ้มูล

ต่างๆจากส่ือการเรียนการสอน 

     

37. Before I solved problems, I 

classified them into categories. 

37. ก่อนที่ฉนัจะแกไ้ขปัญหา ฉันแบ่งประเภท

ปัญหาเป็นหมวดหมู่ 

     

38. I thought there was more than 

one way to get the correct answer 

for my work’s problem. 

38. ฉันคิดวา่มีมากกวา่หน่ึงแนวทางในการหา

ค าตอบที่ถูกตอ้งส าหรับปัญหาในการท างานของฉัน 

     

39. When I prepared myself for the 

test, I focused on the information 

from the course materials. 

39. เม่ือฉันเตรียมตวัสอบ ฉันมุ่งเน้นไปยงัเน้ือหาที่

ไดจ้ากส่ือการเรียนการสอน 

     

40. I thought a review of previous 

problems was a good way to study 

for a test. 

40. ฉันคิดวา่การทบทวนปัญหาที่ผา่นมาเป็น

แนวทางที่ดีในการเตรียมตวัสอบ 

     

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX G  

Interview Protocol 

Name:…………………………………………………………………… 

Interview date:……………………………..Duration:………………… 

Interview Questions 

 
1. Overall, how do you feel when studying in this English speaking course with the 

IPA module? 

(โดยภาพรวมแลว้คุณรู้สึกอยา่งไรกบัการเรียนวิชาการพูดภาษาองักฤษผา่นโมดูลการวดัและประเมินผลแบบ
ผสมผสาน (IPA module) 

2. Do you like the class activities with the IPA module? Why? 

(คุณชอบกิจกรรมในชั้นเรียนที่ใชโ้มดูลการวดัและประเมินผลแบบผสมผสาน (IPA module) หรือไม่ ท าไม)  

3. What best helped you prepare for studying with the IPA module? 

(ส่ิงที่ช่วยให้คุณไดเ้ตรียมตวัในการเรียนดว้ยโมดูลการวดัและประเมินผลแบบผสมผสาน (IPA module) ไดด้ีที่สุดคือ
อะไร) 

4. What do you think about the teaching materials in this course? 

(คุณคิดอย่างไรกบัส่ือการเรียนการสอนในวชิาน้ี) 

5. What are the advantages of the IPA module compared to what you have learned in 

previous English speaking courses you took? 

(อะไรคือขอ้ดีของโมดูลการวดัและประเมินผลแบบผสมผสาน (IPA module) เม่ือเปรียบเทยีบกบัส่ิงที่คุณไดเ้รียนรู้จาก
วชิาการพูดภาษาองักฤษที่เคยได)้เรียนมา 

6. What IPA mode can you perform best? 

(โมดูลการวดัและประเมินผลแบบผสมผสาน (IPA module) ประเภทใดที่คุณท าไดด้ีที่สุด) 

7. What is the most difficult IPA mode? 

(โมดูลการวดัและประเมินผลแบบผสมผสาน (IPA module) ประเภทใดที่ยากที่สุด) 
8. Is your speaking skill developed after learning through the IPA module? Why? 

(ทกัษะการพูดภาษาองักฤษของคุณพฒันาขึ้นหรือไม่หลงัจากเรียนผา่นโมดูลการวดัและประเมินผลแบบผสมผสาน  (IPA 

module) ท าไม) 

9. Is the IPA feedback session helpful for you? How? 

(การให้ผลตอบรับใน โมดลูการวดัและประเมินผลแบบผสมผสาน  (IPA module) มีประโยชน์ต่อคุณหรือไม่ 

อย่างไร) 
10. Do you have any suggestions for the implementation of the IPA module in an 

English speaking course? 

(คุณมีขอ้แนะน าใดหรือไม่ ในการน าโมดูลการวดัและประเมินผลแบบผสมผสาน  (IPA module) ไปใชใ้นวชิาการพูด
ภาษาองักฤษ) 

11. Do you want to study this course? Why? 

(คุณอยากเรียนวชิาน้ีหรือไม่ ท าไม)   

12. How do you feel when participating in class discussions? 

(คุณรู้สึกอย่างไรเม่ือร่วมอภิปรายในชั้นเรียน) 
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13. What are your problems with assignment completion? 

(คุณมีปัญหาอะไรบา้งในการท างานทีไ่ดรั้บมอบหมายให้ส าเร็จ) 
14. Do you like to ask questions? Why or why not? 

(คุณชอบถามค าถามหรือไม่ ดว้ยเหตุผลใด) 
15. Do you enjoy studying in this course? Please explain. 

(คุณรู้สึกสนุกในการเรียนวชิาน้ีหรือไม่ โปรดอธิบาย) 
16. Are you nervous when speaking English in this course? Please explain. 

(คุณรู้สึกกงัวลในการพูดภาษาองักฤษในวชิาน้ีหรือไม่ โปรดอธิบาย) 
17. How much do you get involved in classroom activities? 

(คุณมีส่วนร่วมในกิจกรรมในห้องเรียนแค่ไหน) 

18. How can you be sure that you understand the course materials?  

(คุณแน่ใจไดอ้ย่างไรวา่คุณเขา้ใจส่ือการเรียนการสอน) 

19. How can you prepare yourself for the test? 

(คุณเตรียมตวัสอบอย่างไร)  
20. How can you deal with the problems when studying in this course?  

(คุณจดัการกบัปัญหาในการเรียนวชิาน้ีไดอ้ย่างไร)



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX H  

Index of Congruence for Pre-Test and Post-Test  

Description: This index is to validate the questions used for pre-test and post-test. 

Please indicate your agreement according to the following scale by 

marking a ✓ in the boxes and give additional suggestions or comments 

in the provided boxes.   

IOC Value: The scores range from Congruent (1), Questionable (0), and Incongruent 

(-1).  

 

No. Items Objectives  

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

IPA mode: Interpretive   

1. Keyword 

Recognition 

Identify keywords in 

the text. 
1 1 0 

0.67 Congruent 

2. Main Idea(s). Identify the main 

idea(s) of the text. 
1 1 0 

0.67 Congruent 

3. Supporting 

Details. 

Identify important 

details that further 

explain the main 

ideas(s).    

1 1 0 

0.67 Congruent 

4. Cultural 

perspectives. 

Identify cultural 

perspectives. 1 1 1 
1.00 Congruent 

IPA mode: Interpersonal   

5. Conversation Negotiate the meaning 

with the interlocutor 

about the topic. 

1 1 0 

0.67 Congruent 

IPA mode: Presentational  
6. Oral 

presentation  

Deliver an oral 

presentation. 1 1 -1 
0.33 Need 

revision 

Average Score 0.66 Congruent 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX I  

Index of Congruence for IPA Rubric 

 

Description: This index is to validate the questions used for IPA rubric. Please  

indicate your agreement according to the following scale by marking a  

✓ in the boxes and give additional suggestions or comments in the 

provided boxes.    

IOC Value: The scores range from Congruent (1), Questionable (0), and Incongruent 

(-1).   

No. Criteria Description 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

1. Interpretive Rubric  

1. Keyword 

recognition 

Number of keywords 

identified in the text  
1 1 1 

1.00 Congruent 

2. Main idea 

detection 
Correctness of main idea 

detection 
1 1 1 

1.00 Congruent 

3. Supporting detail 

detection 
Correctness of important 

details that further explain 

the main idea 

1 1 1 

1.00 Congruent 

4. Cultural 

perspectives 

Appropriateness of cultural 

perspectives  
1 1 0 

0.67 Congruent 

2. Interpersonal Rubric 

1. Language 

Function 
Language tasks the speakers 

perform in a comfortable and 

spontaneous manner  

1 1 0 

0.67 Congruent 

2.  Discourse Type Quantity and organization in 

language discourse  
1 1 1 

1.00 Congruent 

3. Communication 

Strategies 

Quality of engagement and 

interactivity in the 

conversation and strategies 

used for negotiation of 

meaning 

1 1 1 

1.00 Congruent 

4 Comprehensibility Quality of comprehensibility 

understood by the 

interlocutor 

1 1 -1 

0.33 Need 

revision 

5 Language Control Grammatical accuracy and 

appropriateness of 

vocabulary  

1 1 0 

0.67 Congruent 

3. Presentation Rubric 
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No. Criteria Description 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

1. Language 

Function 

Language tasks the speakers 

perform in a comfortable and 

spontaneous manner 
1 1 0 

0.67 Congruent 

2.  Discourse Type Quantity and organization in 

language discourse 1 1 1 
1.00 Congruent 

3. Impact Clarity, organization, and 

depth of the presentation and 

the degree to which the 

presentation maintains the 

attention and interest of the 

audience 

1 1 0 

0.67 Congruent 

4 Comprehensibility Quality of comprehensibility 

understood by the audience 1 1 -1 
0.33 Need 

revision 

5 Language Control Grammatical accuracy and 

appropriateness of 

vocabulary  
1 0 1 

0.67 Congruent 

Average score 0.76 Congruent 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX J 

Index of Congruence for a Unit Plan 

Description: This index is to validate the questions used for a lesson plan. Please 

indicate your agreement according to the following scale by marking a 

✓ in the boxes and give additional suggestions or comments in the 

provided boxes.    

 

IOC Value: The scores range from Congruent (1), Questionable (0), and Incongruent 

(-1).  

No. Items 

Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

Scope and Design  

1. The scope and sequence are 

appropriate for the level of students    
1 0 1 

0.67 Congruent 

2. The theme of the IPA lesson plan is 

appropriate.  
1 1 1 

1.00 Congruent 

3. The design of the IPA lesson plan is 

appropriate and clear.  
1 1 -1 

0.33 Need 

revision 

Objectives 

4. The objectives illustrate what learners 

need to know and able to do by the 

end of the unit.  

1 1 -1 

0.33 Need 

revision 

5.  The objectives are matched with the 

theme of the lesson.  1 1 0 
0.67 Congruent 

6. The objectives represent the standards 

used in the IPA module.  1 1 0 
0.67 Congruent 

Class session 
7. The cla0ss period is appropriate.  1 1 0 0.67 Congruent 

8.  The learning activity enables students 

to perform tasks in three IPA modes.  1 1 0 
0.67 Congruent 

9.  The learning activity enhances 

students’ speaking ability.  1 1 0 
0.67 Congruent 

10.  The learning activity in each IPA 

mode reinforces each other. 1 1 -1 
0.33 Need 

revision 

11.  The activity for the IPA interpretive 

mode is appropriate. 1 1 0 
0.67 Congruent 
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No. Items 

Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

12. The activity for the IPA interpersonal 

mode is appropriate.  1 1 0 
0.67 Congruent 

13 The activity for the IPA presentational 

mode is appropriate.  1 0 0 
0.33 Need 

revision 

14 The teaching materials are appropriate 

for the IPA tasks. 1 1 1 
1.00 Congruent 

Evaluation and assessment 

15.  Evaluation and assessment are 

appropriate. 1 1 0 
0.67 Congruent 

Average Score 0.62 Congruent 
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APPENDIX K  

Index of Congruence for IPA assessment task 

Description: This index is to validate the questions used for a unit test. Please 

indicate your agreement according to the following scale by marking a 

✓ in the boxes and give additional suggestions or comments in the 

provided boxes.    

IOC Value: The scores range from Congruent (1), Questionable (0), and 

Incongruent (-1).  

No. Items Objectives  

Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3   
IPA mode: Interpretive   

1. Keyword 

Recognition 

Identify keywords in 

the text. 
1 1 1 

1.00 Congruent 

2. Main Idea(s). Identify the main 

idea(s) of the text. 
1 1 -1 

0.33 Need 

revision 

3. Supporting 

Details. 

Identify important 

details that further 

explain the main 

ideas(s).    

1 1 0 

0.67 Congruent 

4. Cultural 

perspectives. 

Identify cultural 

perspectives. 1 1 0 
0.67 Congruent 

IPA mode: Interpersonal   

1. 1st 

Conversation 

Negotiate the meaning 

with the interlocutor 

about the topic. 

1 1 0 

0.67 Congruent 

2.  2nd 

Conversation 
Negotiate the meaning 

with the interlocutor 

about the topic. 
1 1 0 

0.67 Congruent 

IPA mode: Presentational  
1. Oral 

presentation  

Deliver an oral 

presentation. 
1 1 -1 

0.33 Need 

revision 

Average Score 0.62 Congruent 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX L  

Index of Congruence for IPA Opinion Questionnaire 

Description: This index is to validate the questions used for the IPA opinion 

questionnaire. Please indicate your agreement according to the 

following scale by marking a ✓ in the boxes and give additional 

suggestions or comments in the provided boxes.   

IOC Value: The scores range from Congruent (1), Questionable (0), and 

Incongruent (-1). 

Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

Part 1:  General information 

General information 

ข้อมูลทั่วไป 

Gender 

เพศ 
1 1 0 0.67 Congruent 

Year of study 

ชั้นปีท่ีเรียน   

1 0 1 0.67 Congruent 

Number of English 

speaking course(s) 

enrolled in each semester 

จ านวนวิชาดา้นการพูดภาษาองักฤษท่ีลง

เรียนในแต่ละภาคการศึกษา 

1 1 1 1.00 Congruent 

Current grade point 

average 

เกรดเฉล่ียปัจจุบนั 

1 1 1 1.00 Congruent 

Part 2: Opinion questionnaire on the IPA module 

Overall satisfaction 

towards the 

implementation of the 

IPA module                                                 
ความพงึพอใจโดยรวมที่มีต่อการใช้โมดูล

การวัดและประเมินผลแบบผสมผสาน 

(IPA module) 

1. I was satisfied with 

studying an English 

speaking course through 

the IPA module.  

1. ฉันรู้สึกพึงพอใจในการเรียนวิชาการ

พูดภาษาองักฤษผ่านโมดูลการวดัและ

ประเมินผลแบบผสมผสาน (IPA 

module)  

1 1 1 1.00 Congruent 

2. I like classroom 

environment. 

2. ฉันชอบส่ิงแวดลอ้มในห้องเรียน 

1 0 1 0.67 Congruent 
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Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

 3. I was more satisfied 

with studying an English 

Speaking course through 

the IPA module than the 

course I have taken 

before. 

ฉันรู้สึกพอใจในการเรียนวิชาการพูด

ภาษาองักฤษผา่นโมดูลการวดัและ

ประเมินผลแบบผสมผสาน (IPA 

module) มากกวา่การเรียนพูด

ภาษาองักฤษรูปแบบอ่ืนท่ีเคยประสบมา 

0 0 1 0.33 Need 

revision 

4.  Studying through the 

IPA module allowed me 

to be a better learner    

4. การเรียนผ่านโมดูลการวดัและ

ประเมินผลแบบผสมผสาน (IPA 

module) ท าให้ฉันเรียนรู้ไดดี้ข้ึน 

1 0 1 0.67 Congruent 

5. I was satisfied with the 

teaching materials in the 

IPA module.  

5. ฉันรู้สึกพอใจกบัส่ือการเรียนการสอน

ในโมดูลการวดัและประเมินผลแบบ

ผสมผสาน  (IPA module) 

1 1 1 1.00 Congruent 

Opinion on the 

development of English 
speaking ability through 

the IPA module                         
ความคิดเห็นต่อการพฒันะทักษาการพดู

ภาษาอังกฤษผ่านทางโมดูลการวดัและ

ประเมินผลแบบผสมผสาน (IPA 

module) 

6. IPA module has 

improved my English 

speaking ability.  

6.โมดูลการวดัและประเมินผลแบบ

ผสมผสาน (IPA module) พฒันา

ความสามารถทางดา้นการพูด

ภาษาองักฤษของฉัน 

1 1 1 1.00 Congruent 

7. I was more confident 

when speaking in this 

course. 

7. ฉันรู้สึกมัน่ใจมากข้ึนเม่ือพูด

ภาษาองักฤษในวิชาน้ี 

1 1 1 1.00 Congruent 

8. IPA module gave me a 

great opportunity to 

1 1 1 1.00 Congruent 
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Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

practice English speaking 

skill. 

8. โมดูลการวดัและประเมินผลแบบ

ผสมผสาน  

(IPA module) เป็นโอกาสท่ีดีท่ีฉันไดฝึ้ก

ทกัษะการพูดภาษาองักฤษ 

9. IPA module allowed me 

to speak more English 

with my classmates  

9. โมดูลการวดัและประเมินผลแบบ

ผสมผสาน  

(IPA module) ท าให้ฉันไดพู้ด

ภาษาองักฤษกบัเพ่ือนร่วมชั้นมากข้ึน 

1 0 1 0.67 Congruent 

10. IPA module allowed 

me to speak more English 

with my instructors.    

10.โมดูลการวดัและประเมินผลแบบ

ผสมผสาน (IPA module) ท าให้ฉันได้

พูดภาษาองักฤษกบัอาจารยม์ากข้ึน 

1 0 1 0.67 Congruent 

Opinion towards the 5 Cs 

standards  

ความคิดเห็นต่อมาตราฐาน 5 Cs 

11. IPA module 

completely allowed me to 

study an English speaking 

course through the three 

modes of communication 

including interpretive, 

interpersonal, and 

presentational modes.  

11. โมดูลการวดัและประเมินผลแบบ

ผสมผสาน (IPA module) ท าให้ฉันได้

เรียนวิชาการพูดภาษาองักฤษผ่านทาง 3 

ประเภทของการส่ือสารอยา่งครบถว้น

ไดแ้ก่ การส่ือความหมาย การส่ือสาร

ระหวา่งบุคคล และการน าเสนอ 

1 0 1 0.67 Congruent 

 12. IPA module enables 

me to integrate a cultural 

perspective in IPA tasks 

into my daily situations.  

1 1 1 1.00 Congruent 
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Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

12. โมดูลการวดัและประเมินผลแบบ

ผสมผสาน (IPA module) ท าให้ฉัน

สามารถบูรณาการมุมมองทางวฒันธรรม

ในแบบฝึกการวดัและประเมินผลแบบ

ผสมผสาน (IPA tasks) เขา้กนักบั

สถานการณ์ประจ าวนัของฉันได ้

13. IPA module enables 

me to use the target 

language for connecting 

with other disciplines. 

โมดูลการวดัและประเมินผลแบบ

ผสมผสาน (IPA module) ท าให้ฉัน

สามารถใชภ้าษาปลายทาง ในการ

เช่ือมโยงไปยงัแขนงวิชาอ่ืนๆได  ้

-

1 

1 1 0.33 Need 

revision 

14. After studying 

through the IPA module, I 

can compare my language 

and culture to the target 

language  and cultures 

14. หลงัจากท่ีเรียนผา่นทางโมดูลการ

วดัและประเมินผลแบบผสมผสาน  (IPA 

module) ฉันสามารถเปรียบเทียบภาษา

และวฒันธรรมของฉันกบัภาษา

ปลายทางและวฒันธรรมได ้

-

1 

1 1 0.33 Need 

revision 

15.  After studying 

through the IPA module, I 

can share the target 

language and culture 

beyond the classroom. 

-

1 

1 1 0.33 Need 

revision 

 15. หลงัจากท่ีเรียนผา่นโมดูลการวดัและ

ประเมินผลแบบผสมผสาน (IPA 

module) ฉันสามารถใชภ้าษาและ

วฒันธรรมปลายทางในบริบทท่ี

นอกเหนือจากห้องเรียนได ้

     

Opinion on the IPA 

instructional activity   

16. The interpretive tasks 

smoothly inform the 

content of the 

0 0 1 0.33 Need 

revision 
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Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

ความคิดเห็นเกี่ยวกับกิจกรรมการเรียน

การสอนในโมดูล IPA 

interpersonal and 

presentational task.  

16. แบบฝึกการตีความหมายส่ือถึง

เน้ือหาเก่ียวกบัแบบฝึกการส่ือสาร

ระหวา่งบุคคลและแบบฝึกการน าเสนอ

ไดอ้ยา่งราบร่ืน 

17. The teaching materials 

in the three modes of IPA 

tasks were effective.  

17. ส่ือการสอนในแบบฝึกทั้ง 3 

ประเภทของแบบฝึกการวดัและ

ประเมินผลแบบผสมผสาน (IPA tasks) 

มีประสิทธิภาพ 

0 1 1 0.67 Congruent 

18. IPA interpretive 

activity improved my 

ability to interpret the 

meaning of the text after I 

watch a video or listening 

to an excerpt.   

18. กิจกรรมดา้นการตีความของการวดั

และประเมินผลแบบผสมผสาน (IPA) 

ไดพ้ฒันาความสามารถของฉันในการ

ตีความหมายของขอ้ความหลงัจากไดดู้

วีดีโอหรือฟังขอ้ความท่ีตดัตอนมา 

1 1 1 1.00 Congruent 

 19. IPA interpersonal 

activity allowed me to 

actively negotiate the 

meaning with my 

interlocutor.  

19. กิจกรรมดา้นการส่ือสารระหวา่ง

บุคคลของของการวดัและประเมินผล

แบบผสมผสาน(IPA) ท าให้ฉันได้

พยายามคน้หาความหมายร่วมกบัคู่

สนทนาของฉัน  

-

1 

1 1 0.33 Need 

revision 

20. IPA Presentational 

activity allowed me to 

effectively create an oral 

presentation.   

1 1 1 1.00 Congruent 
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Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

20. กิจกรรมดา้นการน าเสนอ ของการ

วดัและประเมินผลแบบผสมผสาน (IPA) 

ท าใหฉ้ันไดส้ร้างงานน าเสนอดว้ยวาจา

ไดอ้ยา่งมีประสิทธิภาพ 

 

 

Opinion on the IPA 

feedback session  
ความคิดเห็นต่อช่วงเวลาการให้ผลตอบ

รับในโมดูล 

21. The feedback from the 

instructors is very helpful. 

21. ผลตอบรับจากครูเป็นประโยชน์

อยา่งยิ่ง 
 

1 0 1 0.67 Congruent 

22. The feedback session 

helps me realize my 

strengths and weaknesses.  

22. ช่วงเวลาในการให้ผลตอบรับช่วยให้

ฉันไดต้ระหนกัถึงจุดแข็งและจุดอ่อน

ของฉัน 

 

 

0 1 1 0.67 Congruent 

 23. The feedback in each 

IPA mode builds upon 

each other. 

23.ผลตอบรับในแต่ละประเภทของการ

วดัและประเมินผลแบบผสมผสาน (IPA) 

มีความเช่ือมโยงถึงกนั 

0 1 1 0.67 Congruent 

24. The IPA feedback 

session provides me with 

knowledge and strategies 

for improving my 

performance.  

24. ช่วงเวลาให้ผลตอบรับไดใ้ห้ความรู้

และ     กลยทุธใ์นการพฒันาการ

สมรรถภาพของฉัน  

0 1 1 0.67 Congruent 

25. The feedback session 

provides an ongoing 

feedback cycle between 

students and instructors 

0 1 1 0.67 Congruent 
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Categories Items 

Experts’ 

analysis 
IOC 

Scores 
Results 

1 2 3 

25. ช่วงเวลาให้ผลต่อรับท าให้เกิดวงจร

ท่ีสร้างการใหผ้ลตอบรับท่ีตอ่เน่ือง

ระหวา่งผูเ้รียนและผูส้อน 

Part 3: Additional comments ความคิดเห็นเพิม่เติม 

Additional comments  

ความคิดเห็นเพิม่เติม 

Please write additional 

suggestions or comments 

for improving IPA 

module procedures.  
โปรดเขียนขอ้เสนอแนะหรือความ

คิดเห็นเพ่ิมเติมในการปรับปรุง

กระบวนการของโมดูล IPA  

1 1 1 1.00 Congruent 

Average Score 0.72 Congruent 
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APPENDIX M  

Index of Congruence for Engagement Self-Report 

 

Description: This index is to validate the questions used for engagement self-

report. Please indicate your agreement according to the following 

scale by marking a ✓ in the boxes and give additional suggestions 

or comments in the provided boxes 

 IOC Value: The scores range from Congruent (1), Questionable (0), and 

Incongruent (-1). 

Categories Items Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

Part 1:  General information 

General 

information 

ข้อมูลทั่วไป 

1. Gender 

1. เพศ 
1 1 0 0.67 Congruent 

2. Year of study 

2.ชั้นปีท่ีเรียน   
1 0 1 0.67 Congruent 

3. Number of English speaking 

course(s) enrolled in each semester 

3. จ านวนวิชาดา้นการพูดภาษาองักฤษท่ีลงเรียนในแต่
ละภาคการศึกษา 

1 1 1 1.00 Congruent 

4. Current grade point average 

4. เกรดเฉล่ียปัจจุบนั 
1 1 1 1.00 Congruent 

Part 2: Self-report on behavioral engagement 

Class 

attendance  
การเข้าเรียน 
 

1. I come to class on time. 

1. ฉันมาเรียนตรงเวลา 
1 1 1 1.00 Congruent 

2. I want to skip this course. 

3. ฉันตอ้งการท่ีจะหนีเรียนวิชาน้ี 
0 1 1 0.67 Congruent 

3. I want to come to this course 

every day 

3.ฉันตอ้งการมาเรียนวิชาน้ีทุกวนั 

0 1 1 0.67 Congruent 

Class 

participation  
การถามค าถาม 
 

4. I participate in class discussion. 

4. ฉันร่วมการอภิปรายในชั้นเรียน 
1 1 1 1.00 Congruent 

5. I always pay attention in this 

course.   

5. ฉันตั้งใจเรียนวิชาน้ีเสมอ 

1 0 1 0.67 Congruent 

Assignment 

completion   
การท างานที่ได้รับ
มอบหมาย 
 

6. I finish my homework.  

6. ฉันท าการบา้นเสร็จ 
1 1 1 1.00 Congruent 

7. I like to give a presentation in 

class.  

7. ฉันชอบน าเสนอในชั้นเรียน 

1 1 1 1.00 Congruent 
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Categories Items Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

Asking 

questions  
การถามค าถาม 
 

8. I ask questions when I do not 

understand 

8. ฉันถามค าถามเม่ือฉันไม่เขา้ใจ 

1 1 1 1.00 Congruent 

9. I ask the instructors to review 

class assignments or tests. 

9.ฉันขอให้อาจารยท์บทวนงานท่ีมอบหมายหรือการ
สอบให ้

1 0 1 0.67 Congruent 

10. I ask my classmate when I did 

not understand the course 

materials.  

10. ฉันถามเพ่ือนร่วมชั้นเรียนเม่ือฉันไม่เขา้ใจส่ือการ
เรียนการสอน 

1 1 1 1.00 Congruent 

Time and 

Effort  
เวลาและความพยายาม 
 

11. I work hard in this course.   

11. ฉันขยนัเรียนวิชาน้ี 
1 1 1 1.00 Congruent 

12. I notice my strengths and 

weaknesses in the topic I learned.  

12. ฉันตระหนกัถึงจุดแข็งและจุดดอ้ยของฉันในหัวขอ้
ท่ีฉันเรียน 

1 0 1 0.67 Congruent 

13. I come up with a new idea from 

various pieces of information in 

this course.   

13. ฉันไดแ้นวคิดใหม่จากชุดขอ้มูล 
ต่าง ๆ ในวิชาน้ี 

1 1 1 1.00 Congruent 

Part 3: Self-report on emotional engagement 

Enjoyment  
ความสนุกสนาน 

14. I am happy when I study in this 

course.  

14. ฉันมีความสุขเม่ือไดเ้รียนในวิชาน้ี 

1 1 1 1.00 Congruent 

15. I like to learn new things in this 

course. 

15. ฉันชอบท่ีจะเรียนรู้ส่ิงใหม่จากวิชาน้ี 

1 1 1 1.00 Congruent 

16. I have fun in this course.  

16. ฉันสนุกท่ีไดเ้รียนวิชาน้ี 
1 1 1 1.00 Congruent 

 17. I am excited when I learn this 

course.  

17. ฉันรู้สึกต่ืนเตน้เม่ือเรียนวิชาน้ี 

1 1 1 1.00 Congruent 

18. I like to talk to my classmates 

in this course.  

18. ฉันชอบพูดคุยกบัเพ่ือนร่วมชั้นเรียนในวิชาน้ี 

1 0 1 0.67 Congruent 

 19. I like to talk to my instructors.  

19. ฉันชอบพูดกบัคุยกบัอาจารย ์
1 0 1 0.67 Congruent 

20. I enjoy doing an assignment in 

this course.  

20.  ฉันสนุกในการท างานท่ีไดรั้บมอบหมายในวิชาน้ี 

1 1 1 1.00 Congruent 

21.  I like the class activities in this 

course.  

1 1 1 1.00 Congruent 
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Categories Items Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

21. ฉันชอบกิจกรรมในหอ้งเรียนวิชาน้ี 
Interest  
ความสนใจ 

22. I am interested in what I have 

done in this course.  

22. ฉันรู้สึกสนใจในส่ิงท่ีฉันท าในวิชาน้ี 

1 1 1 1.00 Congruent 

23. I have been challenged to 

create new things in this course.  

23. ฉันรู้สึกทา้ทายให้สร้างสรรคส่ิ์ง 
ใหม่ ๆ ในวิชาน้ี 

0 1 1 0.67 Congruent 

Sense of 

belonging  
ความรู้สึกมีส่วนร่วม 

24. I am able to responsible for my 

learning.  

24. ฉันสามารถรับผิดชอบในการเรียนรู้ของฉันได ้

0 1 1 0.67 Congruent 

25. I feel that I belong to my class 

group. 

25. ฉันรู้สึกเป็นส่วนหน่ึงกบักลุ่มในห้องเรียนของฉัน  

1 1 1 1.00 Congruent 

26. I feel I get involved when I do 

class activities in this course.  

26. ฉันรู้สึกมีส่วนร่วมเม่ือฉันท ากิจกรรมในห้องเรียน
ของวิชาน้ี 

1 1 1 1.00 Congruent 

27. I am confident that I can do 

well in this course.  

27. ฉันรู้สึกมัน่ใจวา่ฉันท าไดดี้ในวิชาน้ี 

0 1 1 0.67 Congruent 

Boredom  

ความเบ่ือหน่าย 
28. I am bored when learning in 

this course.  

28. ฉันรู้สึกเบ่ือเม่ือเรียนในวิชาน้ี 

1 1 1 1.00 Congruent 

Part 4: Self-report on cognitive engagement 

Self-

Regulation  

วินัยของตนเอง 

29. It is easy for me to set a 

learning goal in this course.  

29. เป็นเร่ืองง่ายส าหรับฉันในการก าหนดเป้าหมาย
การเรียนรู้ในวิชาน้ี 

1 1 1 1.00 Congruent 

30. I can manage my study time 

well in this course.  

30. ฉันสามารถจดัการเวลาเรียนของฉันในวิชาน้ีไดดี้ 

1 1 1 1.00 Congruent 

31. I understand what I am doing in 

this course. 

31. ฉันเขา้ใจส่ิงท่ีฉันท าในวิชาน้ี 

1 1 1 1.00 Congruent 

32. I check my answer when I 

finish my work in this course.   

32. ฉันตรวจทานค าตอบของฉันเม่ือฉันท างานในวิชา
น้ีเสร็จ 

1 1 1 1.00 Congruent 

Deep Strategy 

Use  

การใช้กลยทุธ์เชิงลึก 

33. I can compare and contrast 

different concepts 

33. ฉันสามารถเปรียบเทียบและบอกความแตกตา่งของ
แนวคิดท่ีต่างกนัได ้

1 0 1 0.67 Congruent 
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Categories Items Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

34. I am sure that I understand the 

class materials in this course.  

34. ฉันมัน่ใจวา่ฉันเขา้ใจส่ือการเรียนการสอนในวิชาน้ี 

1 0 1 0.67 Congruent 

35.  I check whether there are 

errors after I finish my work.  
35. ฉันตรวจสอบหากมีขอ้ผิดพลาดหลงัจากฉันท างาน
เสร็จ 

1 1 1 1.00 Congruent 

 36. I come up with the new idea by 

combining different pieces of 

information from the class 

material. 

36. ฉันไดแ้นวคิดใหม่จากการรวบรวมชุดขอ้มูลท่ี
ต่างกนัผ่านทางส่ือการเรียนการสอน 

1 1 1 1.00 Congruent 

 37. Before I will solve problems, I 

classify them into categories. 

37. ฉันแยกโจทยใ์ห้เป็นหมวดหมู่ก่อนท่ีจะแกปั้ญหา
นั้น 

1 1 1 1.00 Congruent 

38. I think there is more than one 

way to get the correct answer for 

my work’s problem. 

38 ฉันคิดวา่มีมากกวา่หน่ึงแนวทางในการหาค าตอบท่ี
ถูกตอ้งส าหรับปัญหาในการท างานของฉัน 

1 1 1 1.00 Congruent 

Shallow 

Strategy Use  

การใช้กลยทุธ์เชิงตื้น 

39. When I prepare myself for the 

test, I focus on the information 

from the course material. 

39. เม่ือฉันเตรียมตวัสอบ ฉันจดจ่อกบัเน้ือหาท่ีไดจ้าก
ส่ือการเรียนการสอน 

1 1 1 1.00 Congruent 

40. I think a review of previous 

problems is a good way to study 

for a test. 

40. ฉันคิดวา่การทบทวนปัญหาท่ีผา่นมาเป็นแนวทางท่ี
ดีในการเตรียมตวัสอบ 

1 1 1 1.00 Congruent 

Average Score 0.89 Congruent 
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APPENDIX N  

Index of Congruence for Semi-Structured Interview Questions 

    

Description:  This index is to validate the questions used for Semi-structured 

interview questions. Please indicate your agreement according to the 

following scale by marking a ✓ in the boxes and give additional 

suggestions or comments in the provided boxes.  

IOC Value: The scores range from Congruent (1), Questionable (0), and 

Incongruent (-1). 

Questions Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

Part 1:  Questions on IPA module 

1. Overall, how do you feel when studying 

an English speaking course through the IPA 

module? 

1. โดยภาพรวมแลว้คุณรู้สึกอย่างไรกบัการเรียนวชิาการพูด
ภาษาองักฤษผา่นโมดูลการวดัและประเมินผลแบบผสมผสาน (IPA 
module) 

1 1 1 1.00 Congruent 

2. How do you like the class activities in the 

IPA module?  

2. คุณรู้สึกอย่างไรกบักิจกรรมในชั้นเรียนที่ใชโ้มดูลการวดัและ
ประเมินผลแบบผสมผสาน  (IPA module)  

1 0 1 0.67 Congruent 

3. what best helped you prepare for studying 

through the IPA module?  

3. ส่ิงที่ช่วยให้คุณไดเ้ตรียมตวัในการเรียนดว้ยโมดูลการวดัและ
ประเมินผลแบบผสมผสาน  (IPA module) ไดด้ีที่สุดคืออะไร 

1 1 1 1.00 Congruent 

4. What do you think about the teaching 

materials in this course?  

4. คุณคิดอย่างไรกบัส่ือการเรียนการสอนในวชิาน้ี 

1 1 1 1.00 Congruent 

5. What are the advantages of the IPA 

module compared to the previous English 

speaking course you have taken?  

5. อะไรคอืขอ้ดีของโมดูลการวดัและประเมินผลแบบผสมผสาน  
(IPA module) เม่ือเปรียบเทียบกบัวชิาการพูดภาษาองักฤษที่คุณเคย
ไดเ้รียนมา 

1 1 1 1.00 Congruent 

6. What IPA mode can you perform best? 1 1 1 1.00 Congruent 
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Questions Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

6. โมดูลการวดัและประเมินผลแบบผสมผสาน  (IPA module) 
ประเภทใด ที่คุณท าไดด้ีที่สุด 
7. What is the most difficult IPA mode? 

7. โมดูลการวดัและประเมินผลแบบผสมผสาน  (IPA module) 
ประเภทใดที่ยากที่สุด 

1 1 1 1.00 Congruent 

8. How is your speaking skill developed 

after learning through the IPA module? 

8. ทกัษะการพูดภาษาองักฤษของคุณพฒันาอย่างไรบา้งหลงัจากเรียน
ผา่นโมดูลการวดัและประเมินผลแบบผสมผสาน  (IPA module) 

1 0 1 0.67 Congruent 

9. How is the IPA feedback session helpful 

for you? 

9. การให้ผลตอบรับใน โมดูลการวดัและประเมินผลแบบผสมผสาน  
(IPA module) มีประโยชน์ต่อคุณอย่างไร 

1 0 1 0.67 Congruent 

10. Do you have any suggestions for the 

implementation of the IPA module in an 

English speaking course?  

10. คุณมีขอ้แนะน าใดหรือไม่ ในการน าโมดูลการวดัและประเมินผล
แบบผสมผสาน  (IPA module) ไปใชใ้นวชิาการพูดภาษาองักฤษ 

1 1 1 1.00 Congruent 

Part 2:  Questions on student engagement  

11. Why do you want to come to study this 

course?  

11. เหตุใดคุณจึงอยากมาเรียนวชิาน้ี   

1 0 1 0.67 Congruent 

12. How do you feel when participating in 

class discussions? 

12. คุณรู้สึกอย่างไรเม่ือร่วมอภิปรายในชั้นเรียน 

1 1 1 1.00 Congruent 

13. What are your problems with assignment 

completion?  

13. คุณมีปัญหาอะไรบา้งในการท างานที่ไดรั้บมอบหมายให้ส าเร็จ 

1 1 1 1.00 Congruent 

14. Do you like to ask questions? Why or 

why not? 

14. คุณชอบถามค าถามหรือไม่ ดว้ยเหตุผลใด 

1 1 1 1.00 Congruent 

15. Is class fun for you? Please explain. 

15. คุณรู้สึกสนุกกบัการเรียนในวชิาน้ีหรือไม่ โปรดอธิบาย 
1 1 -1 0.33 Need 

Revision 
16. Are you nervous when speaking English 

in this course? Please explain. 

16.คุณรู้สึกกงัวลในการพูดภาษาองักฤษในวชิาน้ีหรือไม่ โปรด
อธิบาย 

1 1 1 1.00 Congruent 

17. How much you get involved in 

classroom activities? 

1 1 1 1.00 Congruent 
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Questions Experts’ 

analysis 

IOC 

Scores 

Results 

1 2 3 

17. คุณมีส่วนร่วมในกิจกรรมในหอ้งเรียนแคไ่หน 

18.  How can you make sure that you 

understand the course materials?  

18. คุณแน่ใจไดอ้ย่างไรวา่คุณเขา้ใจส่ือการเรียนการสอน 

1 1 1 1.00 Congruent 

19. How can you prepare yourself for the 

test? 

19. คุณเตรียมตวัสอบอย่างไร  

1 1 1 1.00 Congruent 

20. How can you deal with the problems 

when studying in this course?  

20. คุณจดัการกบัปัญหาในการเรียนวชิาน้ีไดอ้ย่างไร 
 

1 1 1 1.00 Congruent 

Average Score 

 

0.90 Congruent 
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