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Abstract

This study aimed to promote students’ motivation to learn the English language through teaching
using English with the social interaction model. The study consisted of 23 fourth-grade Thai students.
Pre-experimental research was applied in this study with a one-group pre-test and post-test design. The
participants were chosen by the random sampling sample method which selected a single group (one class)
from fourth-grade of the non-English program, the all members of the classes had an equal chance to be
selected as participants. The research instruments in this study were designed lesson plans based on the
Social Interaction Model and motivation questionnaire. Analysis in this study was measured by Paired
Sample t-Test. The results indicated that teaching the English language with the Social Interaction Model

may have a significant effect on students’ motivation to learn the English language. There was a statistically
significant difference at the 0.5 level between the pre-test (M = 70.17, SD = 9.60) and the post-test

(M= 17478, SD = 5.87), (t = 2.16)

Keywords: social interaction model, motivation, fourth-grade students

Introduction

One of the most critical aspects of human development is communication. People communicate
to interact with one another through languages in everyday life. All across the world, English is an
international language between two languages, such as Chinese and Spanish (Ethnologue, 2020).
Consequently, English has increasingly become one of the most widely used languages in several countries,
including Europe (53.49%), Latin America (50.54%), the Middle East, and North Africa (44.92%), and Asia
(55.94%) (World Economic Forum, 2016).

The English language is an essential foreign language that allows people to benefit from different
areas including economics, entertainment, technology, and educational development. The English language
takes part in one of the most crucial aspects of human resource development is education. The English
language has been incorporated into almost every school curriculum over the last three decades. However,
Thailand’s English proficiency level is still far behind other Asian countries, even though English has been
a part of the school curriculum since primary school (Thailand English Proficiency, 2019). As the researchers
discovered, there are several key factors such as motivation, personal practice, study patterns, social
backgrounds, technology, academic, culture, socioeconomic, and attitudinal factors that drive students to
learn English effectively and fluently (El-Omari, 2016; Morales, 2017; Muchemwa, 2015; Wardah, 2018).

Many studies have investigated motivation as a crucial factor to be considered. Researchers have
concentrated on how students’ social environments are linked to their motivation in the classroom.
Teachers’ and students’ interactions have a major impact on students’ achievement and social motivation.

Social Interaction in the classroom plays an essential role in English language learning (Santrock, 2018).
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Motivation is regarded as a great method for learning the English language (Vialle et al.,, 2005). Other
researchers also revealed the result that students’ learning motivation is influenced by students’ academic
achievement (Heng, 2017; Kitjaroonchai, 2012a).

Social contexts have been put as an essential role in learning and cognitive growth. Vygotsky (1978)
emphasized social interaction that is an important element for children to move forward. Teachers,
students, peers, and adults must interact to share ideas and experiences to solve the problem and be
interdependent to facilitate learning development to progress, because of assistance and collaboration
today, children will be able to be successful in the future (Eggen & Kauchak, 2016). The Zone of Proximal
Development of Vygotsky’s theory emphasized collaboration through social interaction from adults and
capable peers that children need to reach the potential development level successfully. Within this social
interaction, children can perform the task independently in the potential development level and ensure
that learning should match similarly with the children’s developmental level. The assistance concepts help
children to complete tasks that they cannot accomplish by themselves. Together with scaffolding and the
Zone of Proximal development in education implication, students can improve their cognitive abilities and
motivation to learn by social interaction in the classroom (Eggen & Kauchak, 2016).

Social interaction is the crucial key of all social life; without social interaction, it is an impossibility
to live a life altogether because it contributes to our well-being through interaction with individuals or other
groups of people (Apriliyanto & Saputro, 2018). Teachers’ support, parents’ involvement, and peers are
the social factors that can interact with students and motivate them to have better English language
achievement. Some researchers also found that social interaction has affected and influenced students’
learning outcomes (Jeanjaroonsri, 2018; Keasberry, 2018; Matondang, 2017). Social interaction has a positive
impact on learning outcomes when it comes to teacher-student interactions, it also affects an individual’s
cognitive growth. Educators and other researchers have also lent their support to this concept (Driscoll,
2000). In addition, other researchers sought the meaning of social interaction and how it is important with
learning outcome even though they gave the differences of its definition, yet emphasized with the similar
outcome. Social interaction is always interaction and associated relationship between people such as the
individual and with the other individuals. In the school environment, social interaction can be seen through
students with friends and teachers.

For the previous five years, some studies were carried mostly on adults to determine what factors
stimulate students to learn English effectively rather than focusing on how to teach students with the
motivating methods, and as researchers discovered, there were several key aspects such as motivation,
personal practice, study habits, study habits, social factors, technology, academic, culture, socioeconomic,
and attitudinal (El-Omari, 2016; Morales, 2017; Muchemwa, 2015; Wardah, 2018). the majority of the study
in Thailand had explored the relationship between motivation and English language learning, to determine
which types of motivation have the greatest impact on English language learning. This study has primarily
been conducted with secondary school and university students, rather than primary school students

(Kitjaroonchai, 2012a, 2012b; Ning, 2015; Rainvalee, 2015). Hence, investigation of social interaction in the
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classroom is necessary to enhance students’ motivation to learn the English language by teaching English

with the Social Interaction Model at the primary school level.

Objective
The objective of this research is to investigate the impact of promoting student English learning

motivation using the Social Interaction Model.

Research Methodology
The research methodology of this study details is as follows.
1. Research design
In this study, the author conducted pre-experimental research with a one-group and pretest-
posttest design. The participants were assigned to do a pretest with a motivation questionnaire before
studying with designed lesson plans based on the Social Interaction Model. After 12 periods of studying,
the participants were required to do the post-test.
2. Population and Sample group
The population of this study consisted of Grade 4 students which are located in the primary
school of Khon Kaen University in the academic year 2020-2021. The sample group was 23 students from
the non-English program, 9 male, and 14 female. The sampling method of this study was the random
sampling sample method. The author selected only one group (one class) from the fourth grade of the
non-English program, every class had an equal chance to be selected as a sample group. The author placed
the numbered slips of paper representing each class and then randomly draw out one of them. A numbered
slip that drew out, indicated which class is selected for the study.
3. Research tools
Research tools in this study were divided into two types such as 1) The Social Interaction Model
and 2) The Motivation questionnaire.

1) The Social Interaction Model is designed by the researcher and consisted of five important
components as Introduction, Prompts and Modeling, Assistance and questioning, Interactive support and
Collaborative, and Reflection and Evaluation by using Vygotsky’s sociocultural theory with the well-known
elements including scaffolding and The Zone of Proximal Development. The five components of the Social

Interaction Model are presented in the table as follows.
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Table 1

The Social Interaction Model

The five components of the
Learning Activities
Social Interaction Model

-The teacher says that “Today we are going to learn...”

1. Introduction
-Then have the students repeat after.
-Read and point to the vocabulary twice slowly and then ask
students to repeat twice after

2. Prompts and Modeling
-Allow them to write down the new vocabulary in their notebook.
(this activity can be flexible according to teaching period)
-Question to students on what the lesson talks about by initiating
some phrase and letting students discover the meaning.

3. Assistance and questioning
- Give applause after finish and teacher’s praise (great job, very
good) or give them a performance score if possible.
-Ask students thoroughly in case they can’t catch up on the
lesson.
- Assign students to work in groups or pairs
- Give them time and walk thoroughly for each group to make sure

they understand the instruction and what to do

- Ask each group to present their answer to the class that allows
them to compare their works with other classmates under the

4. Interactive support and teacher’s guidance and support

Collaboration - Give applause after finish and teacher’s praise (great job, very
good, nice try) even if the answer is incorrect then the teacher
corrects the right answers

5. Reflection and Evaluation - The teacher says the question and answer twice, then have them
repeat after. “What do we learn today? today we learn...”
- Give applause after finish and teacher’s praise “Everyone did a

very great job today” (a smiley speech)

After that, the researcher designed 12 Lesson plans based on the Social Interaction
Model’s components to experiment. Each designed lesson plan comprised 5 components of the Social
Interaction Model. The author asked the teacher to give suggestions on the 12 lesson plans topics. The
teacher taught the English subject by using 12 designed lesson plans based on the Social Interaction Model
while participants attended their English subject as usual in the amount of teaching period 50 minutes and
4 times per week. The 12 designed lesson plans showed as follows.

1. Birthday Party
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. Birthday Party (2)
. Food at Birthday Party
. Food in Birthday Party (2)

2
3
4
5. Countable and Uncountable noun
6. Comparison

7. Dinosaur Food (1)

8. Dinosaur Food (2)

9. Yes / No Question

10. Adding “s” “es”

11. More and Less

12. Quantity

Five experts were invited to evaluate the research tools before experimenting. The IOC of
the Social Interaction Model was 1 including all five components. The content validity ltem Objective
congruence (I0C) is the tool to evaluate the validity of the instrument. The range of score is +1 (for the
appropriate item that is in congruence with the objective), 0 (for the item that is uncertain or not sure to
be in congruence with the objective), and -1 (for an inappropriate item that is not in congruence with the
objective).

1) The motivation questionnaire was used to evaluate the students’ motivation. It is
divided into two parts, including general information of students, and motivation in English language
learning. The questionnaire consisted of two elements as Integrative Motivation referred to the association
with the motivation which comes from the desire of learners to learn the language and there were 11 items
including positive and negative questions in the questionnaire (item 1-11), and Instrumental Motivation
emphasized gaining of the educational benefit from learning the English language such as gaining
professional advancement or gaining good grades and there were 11 items including positive and negative
questions in the questionnaire (item 12-22) which are the orientation scale to demonstrate the motivation
toward the English language. There were 7 negative questions and 15 positive questions with the Five-point
rating scales including both intrinsic and extrinsic as well as integrative and instrumental. The questionnaire
in this study was adapted from (Gardner, 1985; Ning, 2015). The questionnaire was translated from English
to Thai. The Thai questionnaire was verified and checked by the Faculty of Humanities and Social Science
Khon Kaen University, Khon Kaen province.

The interpretation of the mean score of the Five-point scale section is based on Ning (2015)
and Poompanom (2016) which addressed the level of motivational questions, the interpreting procedure

of mean scores showed in the table as follows.
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Table 2

Interpretation of Mean Score of Motivational Level

Scale Mean Range Motivational Level Score Range
5 Strongly Agree Very High 4.50-5.00
4 Agree High 3.50-4.49
3 Moderate Average 2.50-3.49
2 Disagree Low 1.50-2.49
1 Strongly Disagree Very Low 1.00-1.49

According to Table 2, the high scores are indicated the high students’ motivation, and low

scores are indicated the low students’ motivation.

Before performing the study, the motivation questionnaire was required to be validated its
reliability. The author did a try-out questionnaire consisting of 30 fourth-grade students (22 male and
8 female), who were not in the experiment group to verify that the questionnaire was valid to conduct the
study. The Cronbach alpha was 0.874.

4. Data Collection
The study was conducted 12 times within 3 weeks in the normal English class, which lasted 50
minutes. Participants were required to do the pre-test before participating. Participants were invited to
complete the post-test after studying 12 times using the designed lesson plans based on the Social
Interaction Model.
5. Data Analysis Method
Paired sample t-test was used to compare and measure how students' motivation changed

before and after studying with designed lesson plans based on the Social Interaction Model.

Research Findings

This section explained the findings of the study according to research objectives. The result is
illustrated as follows.

Motivation in Learning English

The Paired Sample T-test was used in this study to measure students’ motivation before and after
studying with the Social Interaction Model. The analysis revealed the mean differences between the Pre-
test and the Post-test scores of the motivation questionnaire. The outcome illustrates as follows.
Table 3

Comparing the mean scores with the pre-test and the post-test

Students’ Motivation toward English language learning

Score df N M SD t p
Pre-test score 22 23 70.17 9.60 2.16 0.04
Post-test score 23 74.78 5.87
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The outcome of comparison the mean scores with the pre-test and the post-test analysis by paired
sample t-test indicated that post-test > pre-test at .05 significant difference (t = 2.16). The mean post-test
score (M = 74.78, SD = 5.87) was higher than the mean pre-test score (M = 70.17, SD = 9.60) after students

learned English using the Social Interaction Model.

Discussion

The discussion of this study is described in this section. The discussion of results here is presented
according to the purpose of the study.

The findings suggested that students’ motivation increased after studying their English subject with
the Social Interaction Model 12 times in 50 minutes each time. As a result, this research indicated that five
components of the social interaction model might affect students” motivation to learn the English language
through 12 designed lesson plans. The teacher-student interaction has a positive effect on the motivation
and achievement of students (Schunk et al., 2014; Akhtar et al., 2019). Muho and Kurani (2011) also
supported the interaction in the classroom. The study discovered that the interaction has a positive
influence on second language development. Thus, the classroom will be more enjoyable, initiative, and
creative for learners. The finding also agreed by Eggen & Kauchak (2016) from Vygotsky’s theory, the teacher
and students work together with scaffolding and the Zone of Proximal development in education
implication, students can improve their cognitive abilities and motivated to learn by social interaction in
the classroom. The teacher utilizes the Social Interaction Model in the classroom to help students work
together in groups. It was an effective student-centered teaching method that encourages students to
interact with one another in an organized on-task way; so students are allowed to reflect, ask questions,
seek assistance and support, reconsider, and take part in group discussions with their peers (Sejpal, 2013;
Patel, 2010). Other studies discovered that collaborative learning between student-student had a beneficial
impact on students' engagement, interaction, and interest in each other's language learning progress (Ibrahim
et al,, 2015; Rao, 2019; Sousa et al., 2019). Similarly to what the researchers stated, the five components of
the social interaction model in this study including Introduction, Prompts and Modeling, Assistance and
questioning, Interactive support and Collaboration, and Reflection and Evaluation that comprised of the
teacher-student interaction, student-student interaction, asking questions, providing feedback, assisting and
praising that presented the effective result on students” motivation to learn English language.

In conclusion, teaching the English language with designed lesson plans based on the Social
Interaction Model may have a beneficial influence on students’ motivation toward English language

learning.

Recommendations
The study provided some useful recommendations for conducting further research, as well as, for

utilizing the Social Interaction Model. The recommendations are detailed as follows.
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Recommendations for further research

1. Due to the limitation of the study, the researcher focused and investigated only one group of
participants, and there was no control group. For further investigation, it would be great if the researcher
has control groups to maintain the good effect of the Social Interaction Model.

2. According to the findings of the study, the measurement of students’ motivation toward English
language learning in the middle of the experiment should be applied to verify the sustainability of the
Social Interaction Model.

3. Based on the findings of the study, students’ motivation was slightly increased due to the short
periods of experimenting. Further study can extent experience periods longer than 3 weeks to investigate
the improvement of students’ motivation level toward English language learning.

Recommendations for utilizing the Social Interaction Model

1. Lesson plan based on the Social Interaction Model is another crucial element in this study.
Creating learning activities for the students also plays a significant role to increase their motivation to learn
English. The activities of the Lesson plan based on the Social Interaction Model can be flexible according
to the comfortable teaching styles of the teacher, however, to ensure that the teacher follows each step
of the Social Interaction Model thoroughly. The teacher can create fun activities or games, attractive
flashcards or, pictures related to the lesson to draw students’ attention, thus, the students can practice
their lesson as well as have fun with their friends. Importantly, the teacher plays a very significant role in
this study also using the Social Interaction Model.

2. English teachers should be patient, especially, working with children. High patience is strongly
recommended for English teachers who plan to apply the Social Interaction Model in their classroom. To
be notified, different students, make different progress.

Limitation of the study

1. There was no control group in the study due to the limitation of the study, the researcher
focused and investigated a single group of participants.

2. Interpersonal relationships between the teacher and students also affect the learning process.

3. Participants with special needs education would not be able to participate in the study because

the target group focuses on normal students.
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